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SIG Application Checklist 
 

Required Components 

 

The following components must be included as part of the application. Check or initial by each 

component, and include this form in the application package. These forms can be downloaded at 

http://www.cde.ca.gov/sp/sw/t1/regsig09rfa.asp. Please compile the application packet in the order 

provided below. 

 

Include this completed checklist in the application packet 

 

 X Form 1 Application Cover Sheet  

(Must be signed in blue ink by the LEA Superintendent or Designee) 

 

 X Form 2 Collaborative Signatures 

(Must be signed in blue ink by the appropriate personnel at each school selected for participation 

and by the LEA Superintendent or Designee) 

 

 X Form 3 Narrative Response 

 

 X Form 4a LEA Projected Budget 

 

 X Form 4b School Projected Budget 

 

 X Form 5a LEA Budget Narrative 

 

 X Form 5b School Budget Narrative 

 

 X Form 6 General Assurances  

 Drug Free Workplace Certification  

 Lobbying Certification  

 Debarment and Suspension Certification  

 

 X Form 7 Sub-grant Conditions and Assurances (three pages) 

 

 X Form 8 Waivers Requested 

 

 X Form 9 Schools to Be Served Chart 

 

 X Form 10 Implementation Chart for a Tier I or Tier II School 

 

 NA Form 11 Implementation Chart for a Tier III School, (if applicable) 
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SIG Form 2–Collaborative Signatures (page 1 of 2) 
 

Collaborative Signatures: The SIG program is to be designed, implemented, and 
sustained through a collaborative organizational structure that may include students, 
parents, representatives of participating LEAs and school sites, the local governing 
board, and private and/or public external technical assistance and support providers. 
Each member should indicate whether they support the intent of this application.  
 
The appropriate administrator and representatives for the District and School Advisory 
Committees, School Site Council, the district or school English Learner Advisory 
Council, collective bargaining unit, parent group, and any other appropriate stakeholder 
group of each school to be funded are to indicate here whether they support this sub-
grant application. Only schools meeting eligibility requirements described in this RFA 
may be funded. (Attach as many sheets as necessary.) 
 

 
 

Name and 
Signature 

Title Organization/ 

School 

Support 
Yes/No 

 

 

   

 

 

   

 

 

   

 

 

   

 

 

   

 

 

   

 

 

   

 

 

   

 

 

   

 

 

   

 
 

 

SIG Form 2, Collaborative Signatures, has been removed due to 
privacy concerns. Each school’s SIG Form 2 is on file with the CDE.  
See the CDE’s Public Access Web page at 
http://www.cde.ca.gov/re/lr/cl/pa.asp  for information about obtaining 
access to these forms.  
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SIG Form 3–Narrative Response 
  
Respond to the elements below. Use 12 point Arial font and one inch margins. When 
responding to the narrative elements, LEAs should provide a thorough response that 
addresses all components of each element. Refer to Application Requirements, B. 
Narrative Response Requirements on page 22 of this RFA, and the SIG Rubric, 
Appendix A. 

  
i. Needs Analysis 

Response: 
Three schools were identified as Tier II schools, no schools were identified as Tier I, in 
the Pomona Unified School District.  The Tier II schools are: 
 

1. Pomona Senior High School 
2. Fremont Middle School 
3. Emerson Middle School 

 
This application is for all three schools and each will be implementing the 
Transformation Model. 
 
Background Analysis 
The Pomona Unified School District (PUSD) is an urban district with a K-12 student 
enrollment of almost 30,000.  The district has 43 schools and serves a student 
population that is 82% Hispanic, 6% African American, 6% White, and 4.5% Asian.  
Almost half of the district’s students (40.9%) are English Language Learners and more 
than 75% qualify as low income through participation in the National School Lunch 
Program.   
 
The district currently includes four comprehensive high schools, three alternative 
schools, a technology-based academy (Village Academy High School), six middle 
schools, and 29 elementary schools. 22 schools are in Program Improvement.  Two of 
the six middle schools are in the process of being reconfigured to become academies 
serving students in grades 7-12. Fremont is one of the two middle schools that began 
its reconfiguration process in the 2009-2010 school year.   
 
Prior to 2006, the district had a thirteen-year history of not formally evaluating 
principals.  In addition, principals were not held accountable for completing teacher 
evaluations.  
 
In August 2006, the former Superintendent, Thelma Meléndez de Santa Ana, launched 
a major district-wide reform effort.   Early on, she worked with her administrative team 
and the Board of Education to establish a clear vision and mission; and to set strategic 
priorities that addressed student achievement, secondary transformation, safe and 
enriching school climates, active community engagement, effective use of resources, 
and high accountability with high support.   The theory of action for these strategies is 
based on “Six Essentials” (See Attachment #1 for a more in depth description):  
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• Responsive Instruction 
• Student Work & Data 
• Professional Development 
• Aligned Resources 
• Shared Leadership 
• Family & Community 
 
By fall 2008, with the support of their External Provider (Pivot Learning Partners), the 
Instructional Services Administrative Directors developed and implemented a principal 
accountability system that included data on student growth, observations of 
performance and adherence to a research-based rubric of practice.  This system was 
aligned to the district’s Six Essentials.   
 
The work on the strategic priorities and the Six Essentials theory of action continue to 
drive the reform and transformation efforts in Pomona Unified. Currently, the 
Superintendent is Richard Martinez. He was the former Assistant Superintendent of 
Pupil and Community Resources in the District and was promoted by the Board of 
Education to continue the work that began under the prior superintendent. Under the 
leadership of Superintendent Martinez, the district worked together to identify a core 
strategy of: holding ourselves accountable through quality teaching and learning for 
every student, in every classroom, every day. 
 
While much work remains to be done, the district has been making steady progress 
that will be discussed further in the section regarding “Demonstration of capacity to 
implement selected intervention models.”  It is most important to note here that the 
district continues to have a strong, unwavering commitment to turn around its lowest 
performing schools, as well as raise performance for all schools in the district, with a 
particularly strong focus on raising academic achievement for all subgroups.   Pomona 
High School and Fremont Middle School are already more than a year into their 
transformation efforts under new principals.  Emerson Middle School is just beginning 
its transformation.  The Board of Education and Executive Cabinet understand that the 
transformation process for these three schools, as well as other low-performing schools 
in the district requires continued transformation of systems from the top down that 
reflect all of the levels of change management.  
 
Information about Pomona High School 
Pomona High School has an enrollment of 1,674 students in grades 9-12.  The school 
population is comprised of 84% Hispanic, 10% African-American, and 6% from other 
ethnic groups.  Forty percent of the students are designated as English learners; fifteen 
percent are identified as special education students; and 82% qualify as low income 
through participation in the National School Lunch Program.   
 
The current principal was hired in February 2008 to address the persistently low 
performance of this school.  The other members of the administration team are also 
relatively new to the school.  There has been comparatively little movement of staff, 
with a good number of teachers having at least ten years’ experience at the school.  
The school experiences significant mobility of students, with approximately 48 percent 
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transience in 2008-09. Twenty per cent of the youth reside in foster care, primarily in 
group homes in the neighborhood.   
 
Information about Fremont Middle School 
Fremont Middle School has an enrollment of 650 students in grades 7 and 8.  The 
school population is comprised of 89.8% Hispanic, 3.9% African-American, 3.9% 
Asian-American, 1.7% White and 0.4% Filipino.  Fifty-two percent of students are 
designated as English Language Learners; eleven percent are identified as special 
education students; and 94.5% of students qualify as low income through participation 
in the National School Lunch Program.   
 
Fremont is one of two middle schools in the district chosen to be reconfigured into a 
grade 7-12 Academy.  In 2010-2011, grade 9 will be added as the current grade 8 
students move up.  Each year thereafter, another grade will be added.  By 2013-14, 
Fremont will be serving grades 7-12 with a total enrollment of approximately 900 
students and it will be renamed the Fremont Engineering and Design Academy.   
 
The decision to reconfigure Fremont Middle School came after an extensive 
community-based needs assessment under the former superintendent that sought the 
views of parents to determine what they wanted for their children and youth.  At the 
secondary level, parents overwhelmingly indicated they wanted more choices for their 
youth; they wanted smaller communities focused around themes that related to careers 
and to college preparation.  There was strong parent sentiment that the high schools 
were too big and that the students did not see a connection between the work they 
were being asked to do and their future.  Out of this needs assessment came the 
decision to transform Fremont Middle School into a grade 7-12 Engineering and Design 
Academy.   
 
Information about Emerson Middle School 
Emerson Middle School serves approximately 650 students in grades 6-8.    The school 
population is comprised of 89% Hispanic, 5% African-American, 4% White, and 2% 
Asian-American.   Forty-three percent of students are English Language Learners; 
eighteen percent are identified as special education students; and 88% of students 
qualify as low income through participation in the National School Lunch Program.   
 
The current principal was hired in July 2009 to address the persistently low 
performance of this school.   
 
Needs Analysis Process: 
Extensive needs analyses have been completed for Pomona High School, Fremont 
Middle School and Emerson Middle School.  Additionally, the district completed needs 
analyses addressing LEA practices to support the schools.  
 
PUSD has worked hard to understand the issues contributing to low student 
performance.  They regularly conducted their own observations, surveys - including the 
District Assistance Survey (DAS), and data analyses.  Later, PUSD worked with 
external partners to validate and deepen their own findings and analyses.  The reviews 
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by external partners also provided additional validity and leverage for needed changes. 
 
In October 2008, Cambridge Education, LLC contracted with PUSD to conduct a 
“School Quality Review” of Fremont and Emerson.  With the support of the CDE 
Dissemination Grant Program, Cambridge Education conducted a similar review of 
Pomona High School in January 2010.  Cambridge Education’s “School Quality 
Review” process is intensive and involves:  classroom observations; interviews with 
school staff, parents, and students; and a review of documents and performance data.   
 
District and site leadership teams engaged a multifaceted process to analyze the 
assessment findings.  Cambridge Education shared a written report for each school 
addressing six major areas:  1) Student achievement, 2) The quality of learning, 
teaching, curriculum and the use of assessment and data to promote learning, 3) 
School environment and fostering of students’ personal character, 4) Effective 
leadership and management, 5) Partnerships with parents and community, and 6) The 
school’s perspective on district support.  These written reports were then shared and 
discussed with each principal, school staff, district administrators, and Pivot Learning 
Partners (Note:  Pivot Learning Partners and its role as an external provider will be 
described in detail under section iv, The External Provider).  The findings presented 
from these extensive reviews were comprehensive, and provided specificity and details 
to support recommendations in each area. 
 
PUSD has also had the benefit of formal and informal needs assessments from other 
external partner organizations including Pivot Learning Partners, UCLA School 
Management Program, Ed Equity and Cal Poly University at Pomona. In addition, the 
district also used the DAS that was administered to the District School Liaison Team 
members to review district practices that support school improvement and administered 
an Academic Program Survey.  This survey is administered each school year as part of 
the development of the Academic Plan for Student Achievement (APSA) or single plan.  
To ensure that all students’ needs were addressed, the sites administered the English 
Learner Subgroup Self Assessment (ELSSA) and the Inventory of Services & Support 
for Students with Disabilities. 
 
The three schools used a variety of student assessment data to analyze academic 
achievement.   The California Standards Test (CST) data is used to determine 
Adequate Yearly Progress (AYP), Academic Performance Index (API), and Annual 
Measurable Achievement Objectives (AMAO); and district-wide benchmark 
assessments are used by each site in selected content areas for monitoring student 
progress throughout the year.  Pomona High School also used the CAHSEE (California 
High School Exit Exam) in their data analysis.  Site data analysis also includes the 
percentage and distribution of Highly Qualified Teachers (HQT) and California English 
Language Development Test (CELDT) results. 
 
As part of the SIG application process, and notwithstanding very tight timeframes, the 
principals at all three schools acted quickly to hold meetings at their schools sites to 
review findings, discuss the intervention models and gather input from staff, parents, 
students and the community.  These meetings included district administrators, school 



Page 26 of 184 

Revised June 17, 2010   
 

personnel, and school advisory groups and are documented in section xi, “Consultation 
with Stakeholders."  (Attachment #2 includes documentation.)  
 
The needs assessment process for the three schools included input and collaboration 
from various stakeholders serving both inside and outside the district.   District 
stakeholders consist of District Advisory Committee, District and site based English 
Learner Advisory Committees, Title I Parent-School Advisory Committees, school site 
council, administrators, teacher, parents, and teachers’ union leadership.   
 
Additionally, district administrators, the three school principals, and Pivot Learning 
Partner experts met to review. The results and information gathered from all 
participating groups were used to develop a comprehensive and coherent 
transformation model for each school. 
 
Major Findings and Needs Applicable to All Three Schools 
As noted earlier, there has been a comprehensive needs analyses done on all three 
schools.  Due to the extensive needs assessment data, much work has been done to 
prioritize the most salient findings and needs.  While there are subtle differences in the 
more specific findings for each school, and while some progress has been made on 
some of these issues, the major findings presented here remain significant and tie 
directly to the decision to select the Transformation Model and to the specific plans for 
each school as reflected in the Implementation Charts.  
  
Prior to examining the findings for the three schools, it is important to keep in mind that 
Pomona Unified School District has already addressed many previously identified 
needs and has many reform strategies in place.  It has aligned its vision, mission, and 
theory of action with research-based ideas and best practices; it has a sophisticated 
data management system; it has appropriate standards-aligned instructional materials; 
it has pacing guides tied to the state standards; and at the district level, there is good 
working knowledge of best practices. Additionally, it has a new principal accountability 
system, which results in the selection of new principals with a fresh and dedicated 
focus.  It is a district with a relentless commitment to figuring out what is needed to 
improve student achievement for its diverse student population.   
 
One hundred percent of the teachers at all three schools are fully credentialed.  At 
Pomona High School, 100% have their CLAD/BCLAD certification, all teachers except 
two special education teachers are NCLB compliant and all are assigned correctly.  At 
Fremont Middle School, 91% have their CLAD/BCLAD certification, one hundred 
percent are NCLB compliant and are all assigned appropriately.  At Emerson Middle 
School, 100% have their CLAD/BCLAD certification and all but one teacher are NCLB 
compliant and assigned properly.    
 
Given this level of highly qualified teachers and the previously noted District goals and 
processes, one might reasonably ask, “Why are these schools on the persistently low 
achieving list?” 
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We begin our discussion of the findings with the areas of greatest concern at all three 
schools. 
 
1a. Findings On Staff Effectiveness: 
Based on a review of all of the qualitative and quantitative data from various 
stakeholders, the instructional practices taking place in the classrooms are still far from 
where they need to be.  These schools do not yet live up to the goal of providing 
“quality teaching and learning for every student in every classroom every day.”  Staff 
effectiveness and fidelity to best instructional practices and beliefs of high expectations 
for all students remain a significant concern.  
 
While the self-assessments reflected in the Academic Program Surveys from both 
Pomona High School and Fremont Middle School are very positive (with teachers 
assessing themselves as having achieved substantial or full implementation across all 
areas), the Cambridge Education evaluations,  assessments from the UCLA School 
Management, and classroom observations by principals and district administrators tell 
another story.  The Academic Program Survey from Emerson Middle School was 
somewhat more reflective of the findings of outside evaluators and site administration. 
 
Examples of specific findings:   
• “Instruction is too often teacher centered, with lessons that lack rigor.” (Cambridge 

Education – Pomona High School) 

• “Learning objectives, though posted in most classes, are generally not expressed in 
student-friendly terms.  Most students do not understand the connection between 
lesson objectives and the work they are doing or why it is important.” (Principal – 
Fremont Middle School, APSA Planning and Monitoring Tool) 

•  “Although there is some good teaching taking place and the proportion of good 
teaching is rising, there is still too much which is at a basic level, and more 
worryingly, some that is still below basic.  In the best classes students are motivated 
and even excited by their learning, but in the worst classes, students are turned off 
by the experience, bored and one or two become rebellious.”  (Cambridge 
Education – Emerson Middle School) 

• “Teachers are meeting in department PLCs [Professional Learning Community] to 
discuss differentiation strategies; however, more professional development and 
support is needed for teachers to actually implement common assignments.” 
(Principal-Fremont Middle School) 

•  “In general, teaching is not well differentiated to meet individual student needs, and 
student engagement is lacking.  The curriculum used in English language learner 
classes does not engage students, and it was unclear to the teachers how the 
curriculum supported the core content standards.” (Cambridge Education – Fremont 
Middle School) 

• “If a teaching approach fails the first time, teachers tend to repeat it rather than 
trying new ideas or approaches.”  (Cambridge Education – Emerson Middle School) 

• “Teachers are only at the awareness level regarding the need to use formative 
assessments to guide instruction and develop lessons.” (Principal – Pomona High 
School, APSA Planning and Monitoring Tool) 
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Needs related to staff effectiveness:   
Based upon the findings on staff effectiveness, specific action plans will need to be 
implemented. Specifically, a significant increase in professional development including 
job embedded professional development will take place.  Professional development will 
be centered on lesson design that includes effective research-based instructional 
strategies, differentiated instruction, strategies that are proven to be effective for 
English learners.  Staffs will also engage in professional development in classroom 
environment, increasing time on task, student engagement and belief systems. There is 
a strong need to address the beliefs at these schools in which too many teachers and 
staff consider the students’ background, language and cultural differences as a primary 
reason for low student achievement and engagement. 
 
In addition, there will be a significant increase in the accountability regarding teacher 
practices.  This will occur through Professional Leaning Communities (PLC) that 
include peer accountability in order to de-privatize teacher practices.  The teacher 
evaluation system will also be revised to take into account data on student growth as a 
significant factor.  There will also be an increase in the monitoring frequency of teacher 
practices by academic coaches, principals, and district administrators. There will be a 
strong commitment to work with those teachers who need improvement; and to remove 
them if after ample opportunities to improve their professional practice, they have not 
done so. 
 
Furthermore, a rewards and incentive program will be implemented for school leaders, 
teachers, and other staff who are being successful in advancing student learning.  This 
will result in the improvement of the morale for good teachers and help good teachers 
reach their highest level of effectiveness.  Another effect will be an enhanced school 
climate and a positive school culture of collaboration among teachers that includes a 
respect for students, staff and parents. 
The requirements of the Transformation Model for “developing and increasing teacher 
and school leader (and other staff) effectiveness” fit well with this set of needs.   
 
1b. Findings On Use Of State-Adopted Standards-Aligned Materials And 
Interventions, Curriculum Pacing, And Instructional Time: 
The schools have state-adopted standards aligned materials and interventions and are 
Williams compliant. However, observations reveal that classroom teachers struggle to 
provide the interventions that students need.  A major problem is that there is simply 
not enough instructional time to allow for re-teaching and interventions, given the 
breadth and depth of the curriculum standards, without taking the time away from 
critical core content instruction.   Pacing guides drive instruction as teachers march 
through the curriculum in the limited time available, leaving insufficient time for either 
interventions or enrichment opportunities. Another concern is the state-adopted 
intervention programs are not implemented to fidelity.  These programs include Read 
180, Language!, High Point, and EDGE. 
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Examples of specific findings: 
• According to data, the number of sessions implemented for Read 180 is only at 

one-third of the recommended sessions. 
• According to master schedules, there are currently no Language! classes available 

for students.  Teachers-On-Assignment at these sites are using Language! with 
selected students intermittently.  

• The Academic Program Survey at Emerson Middle School showed a concern 
among staff for the lack of time for differentiated instruction to address the needs of 
English learners and students with disabilities. 

• “The quality, currency and availability of textbooks and instructional materials in 
Reading/Language Arts, Mathematics, Science, and History/Social Science are 
100%”  (UCLA School Management Program – Emerson Middle School) 

• Student learning varies from class to class.  Pacing guides drive instruction without 
reasonable accommodation for variance in students’ ability to master concepts.  
There is little evidence of re-teaching opportunities being used thoughtfully to 
address individual students’ gaps in understanding.  In particular, English language 
learners (the majority of the student population at the school) and special needs 
students who are struggling are being left further and further behind.  (Cambridge 
Education – Fremont Middle School) 

• “There are too few opportunities for re-teaching… Too little attention is paid to 
assessing students’ particular skills, knowledge and understanding and then 
building these incrementally.  Pacing guides drive instruction at a very quick pace.  
For those who can keep up, this is fine, but for those who are struggling, principally 
the ELL students, the unthinking use of pacing guides destroys their interest and 
leaves them bewildered and struggling.” (Cambridge Education, Emerson Middle 
School) 

• The principals and teachers reported that they have Response to Intervention (RtI) 
strategies in place, yet there is not enough time to implement the strategies 
effectively.  (Discussions with principals and site staff as part of SIG application 
process – Pomona High School, Fremont Middle School, Emerson Middle School) 
 

Needs related to use of state-adopted standards-aligned materials and 
interventions 
Based upon the findings, it is determined that additional professional development is 
needed to ensure fidelity and the effective use of state-adopted materials.  This will 
include programs such as Read 180, Language!, and ELD materials.  In addition, 
professional development is needed for all teachers on how to best meet the needs of 
English learners throughout the school day in all content areas. 
 
According to the findings, more instructional time needs to be added to each day in 
order to allow time for re-teaching, intervention and enrichment opportunities.  School 
schedules need to be reconfigured to maximize student learning time and minimize 
loss due to passing time and transitions.  Teachers need support in the effective use of 
instructional time.  Not only will the instructional time be increased, the most qualified 
teachers will be assigned to intervention classes for the students with identified specific 
learning needs.  Administrators and teachers will monitor the delivery of interventions 
and review curriculum embedded assessment data to increase accountability and 
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fidelity to the programs. 
 
The Transformation Model requires “increased learning time for all students with 
particular emphasis on intervention for struggling learners,” thus making it an 
appropriate selection given these needs. 
 
1c. Findings On Use Of Student Data:   
Although the district has a reliable and accessible data management system, along 
with tools for data analysis, there is not consistent and effective use of student 
performance data. Data is currently used primarily for identifying students in need of 
support and intervention while use of student data to inform instruction is limited.   
 
Examples of specific findings: 
• “These data are yet to be used to inform planning systematically to meet the range 

of needs in the class and to set specific quantitative target at subject level and 
earning goals for individuals.” (Cambridge Education – Pomona High School) 

• “The under uses of data is reflected in the lack of in-depth assessments.  Student 
records are not used well, resulting in students lacking a clear understanding of 
where they are achieving well, or what they need to do to improve.” (Cambridge 
Education – Emerson Middle School) 

• “The use of disaggregated student assessment data is new to many of the staff…  
Individual classroom assessments to gauge student understanding and progress 
range widely across the departments and grade levels.” (Cambridge Education – 
Fremont Middle School) 

  
Needs related to use of student data: 
The findings clearly indicate a need for an increased use of student data to drive 
instruction.  Teachers will need additional time for collaboratively using data, and 
examining student work to determine student needs, and making adjustments to their 
instructional practices.  Along with this, teachers will work together to develop common 
assessments and scoring rubrics. 
 
Additional training and support is needed on the use of RxNet,(the district data 
management systems) and data analysis protocols.  This will enable teachers to better 
use data for the appropriate placement and progress monitoring of students.  This will 
also allow scheduling changes to occur in a timely manner.  The sites will need to 
analyze data more frequently in order to make timely and appropriate decisions when 
students are not performing well.  This data will include site/department common 
formative assessments, as well as district wide assessment data.   
 
The “Comprehensive Instructional Reform Strategies” require promoting the continuous 
use of student data, providing further evidence that the Transformation Model is a good 
choice for these three schools.  
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1d. Findings On Amount And Types Of Staff Professional Development, 
Collaboration, And Instructional Support:   
The district currently provides six days of professional development annually to all 
teachers.  This professional development is generally considered to be of high quality 
and includes topics that align to district and site instructional initiatives (English 
Learners, Response to Intervention, Literacy, and use of data). Levels of 
implementation are formally reviewed during APSA Site Monitoring visits that are 
conducted by Instructional Services’ administrators and during regular classroom 
observations by principals. In addition, each staff has one hour of professional learning 
and collaboration time each Friday morning.  
 
The extent to which the time for professional development and collaboration are valued 
by teachers varies. Additionally, follow-up, implementation of what was learned in 
trainings, and support at the classroom and site levels are inconsistent.  There is 
minimal time and support for job-embedded professional development.  
 
Needs related to amount and types of staff development, collaboration, and 
instructional support:   
In order for staff development, collaboration, and instructional support to be most 
effective, schedules need to be carefully designed to allow teachers common planning 
and collaboration time within both grade level and content area teams.  In addition to 
the six professional development days currently in place, job embedded professional 
development will need to be added. This professional development will focus on 
research-based effective strategies, differentiated instruction, lesson design, 
developing rigor in the content areas, strategies that are proven to be effective for 
English learners, classroom environment, increasing time on task and student 
engagement.  Additional staff (e.g., academic coaches and/or Teacher Teaching 
Specialists) will be needed to support the job embedded professional development.  
This would include modeling strategies presented during professional development so 
teachers can utilize these best practices in the classroom, co-teaching, engaging in the 
coaching cycle that includes observation with feedback, and facilitating PLCs.  Sites will 
work collaboratively to set clear expectations for PLC and develop a culture of 
collaboration founded on a belief system of success for all. 
 
Additional time is needed for teachers on a weekly basis to be able to: 

� Use a data-driven cycle of inquiry leading to changes in instructional practices 
� Jointly examine student work  
� Develop common scoring rubrics 
� Jointly develop and use common formative assessments to analyze and improve 

their instructional practices   
� Conduct peer observations  
� Build capacity of teacher leaders and all teachers 
� Strengthen teacher knowledge of subject matter content 
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In both the requirements for “developing and increasing teacher and school leader 
effectiveness” and for “comprehensive instructional reform strategies,” these needs will 
be addressed, showing once again that the selection of the Transformation Model is a 
good one. 
 
1e. Findings On School Climate And Student Support:   
While our schools continue to engage in activities that directly support academic 
achievement, enhance teacher and leader effectiveness, and collaborate around the 
use of data, the issues of school climate and student support are factors that also 
significantly impact our students’ engagement and success in school.   
 
With the additional emotional and social support that is needed for the many students 
living in group homes and foster care in Pomona, the school counseling programs can 
not effectively address the individual needs of every student as they relate to academic, 
social, behavioral, and college/career counseling. 
 
Pomona High School registers ten to fifteen new enrollees on a weekly basis and 
Emerson and Fremont Middle Schools enroll two to three new students each week 
throughout the year.  This high mobility rate directly impacts the success of students in 
school. 
 
Other examples of specific findings: 
• 35% of students at Pomona High School feel ‘protected’ by caring relationships 

between other students and staff.”  (Pomona High School - California Healthy Kids 
Survey, 2009) 

• “About 53% of students feel safe at Fremont and Emerson Middle Schools; 31% at 
Pomona High School.”  (Emerson Middle School - California Healthy Kids Survey, 
2009) 

• “Parents concern over drug use and sale of drugs on and around campus.”   -
(Pomona Parents involved in the Parent Institute for Quality Education (PIQE) 
trainings and at monthly parent open forum meetings with the principal.) 

• “Parent and student fears about reporting bullying and perceptions about retaliation 
and the fact that staff does not care or are powerless to do anything about it.”   
(Fremont Middle School parents) 

• “ ‘Those kids’; ‘students have the right to fail’; non-college prep classes for ‘those’ 
kids so other kids can learn; there’s nothing we can do because families don’t care 
about school; the parents aren’t involved; why should we care when the parents 
don’t?”  (Comments heard by several staff members at each school.) 

• “Teachers don’t care about the kids.”  (Comments made by parents and students 
during community SIG meetings.) 
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As a result of the data and statements made by staff, students and parents, the 
development of the APSA (single school plan) this year focused on specific 
researched-based practices to enhance school climate.  For example, Fremont Middle 
School wrote a goal to reduce suspensions and expulsions by 25% by utilizing the 
Student Success Team (SST) process; and other strategies to develop and implement 
individual interventions for identified students and school wide prevention programs in 
the areas of: 
• improving attendance and reducing tardies through student recognition assemblies, 

daily attendance contracts, and incentive programs 
• reduce disruptive student behaviors with a common classroom behavior rubric 
 
Needs related to School Climate and Student Support:  
The Student Support Intervention Program (SSIP) which is patterned after the best 
practices learned from the prior grant-funded Student Assistance Program (SAP) will 
provide student and family support through school-based support groups for anger 
management, relationship and trust building with peers and adults, developing friends, 
and connect with community resources related to counseling, substance abuse, and all 
social services.  This added support for students will increase accountability of students 
and staff for appropriate scholarly behavior and build relationships between students 
and staff.   
 
Professional development will be provided on belief systems of high expectations for all 
students and support for adolescents in crisis due to family displacement, substance 
abuse, and other social/emotional issues.  Specialized trainings through the Parent 
Center will support grandparents and guardians who are raising adolescents.  The peer 
counseling program at the schools will allow students the opportunity to seek support 
from peers who can relate to similar problems and issues.  A SSIP Intervention 
Teacher will be hired at each of the three schools to engage parents and students in an 
ever-present outreach program which connects stakeholders with community resources 
related to counseling, substance abuse and child welfare services. These social service 
programs will be designed to support both students and families.  
 
The SSIP teacher, support staff and other teachers will organize and engage students 
in clubs after school and during lunch, and redirect students during school time by 
conducting ‘group’ sessions to meet students’ social and emotional needs.  A program 
for student outreach support that connects with community resources including social 
services to provide student and family counseling and support will be staffed by a 
Community Facilitator. 
 
Pomona High School plans to organize the ninth and tenth grade students into teams in 
order to provide a more personalized high school experience for the students.  Within 
the small school teams, students can be recognized for improved achievement, 
attendance, and behavior, and teachers in the team who know their students well can 
conduct mini SSTs with parents and students.   
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At Fremont Middle School, cross-curricular teacher teams will share the same students 
and develop project-based learning projects connected to the standards to increase 
student engagement and mastery.  Enrichment activities offered both during and after 
school will include drama, art, music, robotics, sports and other academic and 
stimulating activities. 
 
A Dean will help to maintain school climate with a student-centered focus in a small 
learning community in which all students are known, recognized, and supported.  
Working in collaboration with other support staff such as the SSIP staff and counselors, 
the dean’s responsibilities will include expansion of peer counseling and peer mediation 
programs as well as outreach to help all students feel connected to school. Additionally, 
the dean will provide direct social-emotional support to students demonstrating 
negative behaviors, implement the school wide discipline policy, and improve 
communication with parents. 
 
1f. Findings On Alignment Of Resources:   
Alignment of resources is a constant priority for PUSD and is one of the Six Essentials 
that drives the reform work.  In addition to ensuring that state and federal funds are 
aligned with each school’s plan, PUSD works to make it possible for outside resources 
and support to be focused on each school’s plan to transform. Examples: Wiengart 
Grant, CDE Dissemination Grant awarded to Cambridge Education, support from the 
Academy of Engineering, After School Education and Safety (ASES), University of 
California Riverside Gear Up program, partnerships with UCLA and Cal Poly.    
 
Needs related to alignment of resources: 
With multiple funding sources, it will be essential that school leaders use all resources 
to support what is in their implementation plans. The district and schools will need to be 
selective in their search for additional resources so they do not get involved in a 
funding opportunity that detracts or diverts them from their plan. 
 
Within these schools, alignment of human resources needs to be considered. For 
example, some of the most highly qualified and effective teachers need to be assigned 
to the neediest students. 
 
Summary Of Findings Connected To “90/90/90 Schools” Research: 
With these findings in mind, PUSD leaders also reviewed the “90/90/90 schools” 
research conducted by the Center for Performance Assessment.  The term 90/90/90 
refers to schools with the following characteristics:  90% or more of the students were 
eligible for free and reduced lunch, 90% or more of the students were members of 
ethnic minority groups, and 90% or more of the students met the district or state 
academic standards in reading or another area (Reeves 2000).  When this model is 
applied to the three schools, the data tells a very different story than 90/90/90.  Using 
the same indicators, the characteristics for each can be summarized as: 
 
 Pomona High School:  82/94/37 
 Fremont Middle School:  95/94/22 
 Emerson Middle School:  88/94/22 
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The data portrayed in this way strongly demonstrated to the key stakeholders in the 
district the severity and urgency of the current situation and the need for 
transformation. It also sent a clear message that 90/90/90 is a real possibility because 
it is happening in other places, so why not in PUSD? 
 

ii. Selection of Intervention Models 
Response: 

The selection of the intervention model was tied to understanding the findings at these 
three schools, taking into consideration the major reform work that has already taken 
place both in the district and at these three schools, and consideration of how the 
selection of a particular model might impact other schools in the district. The 
transformation model was selected for all three schools for the following reasons: 
 
� The transformation model fits well with the PUSD’s theory of action (Six Essentials) 

and its Academic Plan for Student Achievement  (APSA ) focus areas and 
strategies which are:  

1. Total Literacy Connection 
2. English Learners 
3. Response to Intervention 
4. School Climate 

� PUSD has the capacity to fully implement the transformation model. 
� The transformation model and the SIG funds will allow these schools to leverage, 

deepen, and accelerate the work that has already begun. 
� The transformation model includes the requirement to revise the teacher evaluation 

and fits well with the need to significantly increase accountability regarding teacher 
practices.  The district is committed to designing the revised teacher evaluation 
system with teacher and principal involvement, and will work with the teachers’ 
union leadership in this process.  [Current contract language does not prohibit the 
use of student achievement data in the teacher evaluation process.] Additionally, 
the principal evaluation was recently developed to include student achievement 
data and will be revised to include transformational leadership competencies as 
well. 

� The transformation model will provide leverage as well as incentives to change 
teacher behavior and beliefs to embrace a culture of collaboration and high 
expectations for all students and staff. 

� The transformation work that has already begun at Pomona High School and 
Fremont Middle School align well to the required or permissible activities of the 
Transformation model. Both have begun implementing small learning communities 
for students. Pomona High School has partially implemented an Engineering 
Academy and a Medical Academy for students interested in these college-to-career 
pathways.  Fremont Middle School, as mentioned earlier, is in transition to 
becoming a grade 7-12 Engineering and Design Academy.  The Transformation 
Model requirements for secondary schools support these changes.  Furthermore, 
some of the other models would necessitate a major change in the teaching staff, 
causing important momentum to be lost.  
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� As noted in Section i Needs Analysis above, the needs listed under each finding 
connect well to the Required or Permissible Activities of the Transformation Model.   

 
PUSD has five other low-performing schools in addition to these three.  District leaders 
are determined to develop models that can be used for these other schools and 
throughout the district.  
 
The Closure Model was rejected.  Each of PUSD’s schools is geographically located 
such that closing any one of them would be a severe hardship to the students and 
families that the school serves.  Transportation would become a significant problem for 
many of the district’s low income families.    
 
The Restart Model was rejected because there was no support for independent 
charters, and a dependent charter would not be significantly different from the 
transformation model. Under a dependent charter the teachers function under the 
current union contract. 
 
The Turnaround Model was rejected because it would create an adverse impact on 
other schools in the district.  There are five other schools in the district that are also 
persistently low performing (although not yet formally identified as Tier I or Tier II).  
Choosing the Turnaround Model would result in taking the more effective teachers from 
across many other district schools, leaving a void, and thereby putting those schools at 
risk of moving further into the Program Improvement process/timeline.  
 
PUSD wants to build a model that has the capacity to improve the effectiveness of its 
existing teachers while at the same time increasing accountability and incentives for 
teachers.   PUSD is committed to improving the effectiveness of all of its teachers, 
regardless of the school they serve. As such the Transformation Model is the best 
choice.   
 
In closed session on May 5, 2010, and based on a recommendation from Cabinet, the 
Board of Education authorized proceeding with developing plans for the Transformation 
Model at all three schools, pending further discussion at the respective sites and 
development of the plans. During the public session of the regularly scheduled Board of 
Education meeting on May 5, 2010, the SIG opportunities and requirements were 
shared and public comment elicited.  At a special Board of Education meeting on May 
20, 2010, the Board of Education unanimously approved the application to CDE and 
the Transformation Model plans for the three schools.    
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iii. Demonstration of Capacity to Implement Selected Intervention Models 
Response: 

As noted in the first major finding, PUSD has built a strong base from which to support 
these transformation models.   Under the leadership of the former superintendent, it 
aligned its vision, mission, strategies and theory of action with research-based ideas 
and best practices. The current superintendent, Richard Martinez, has continued to 
provide strong leadership for a district-wide reform effort.  The district has worked 
diligently to identify resource needs and to meet these needs.  It has bolstered its 
internal capacity by forming strong partnerships with Pivot Learning Partners, 
Cambridge Education (LLC), Cal Poly, the UCLA School Management Program, and 
Claremont Graduate School.    
 
Progress already made in the transformation models at the three schools is additional 
evidence of capacity.  Pomona High School and Fremont Middle School are a year 
ahead of Emerson Middle School.  In many cases the work done at Fremont has paved 
the way for Emerson.   Emerson can learn from and possibly enhance or scale up the 
work completed at Fremont (e.g., changing the master schedule) and it can learn from 
efforts at Pomona High School where its students will attend next (e.g., expand AVID 
strategies across the curriculum).   
 
Another example of capacity is the fact that these schools have demonstrated that they 
have started to improve. Initial data on student achievement trends are encouraging.  
While there is still much work to do, evidence suggests these initial efforts are paying 
off.  The following achievement data is from Pomona High School: 
 
School wide CST’s Over 3 Years 
 School 

Wide 
Hispanic African 

American 
English 
Learner 

Title One SPED 

API 
Increase 

+26 +18 +64 +27 +27 +75 

 
 
CAHSEE10 Grade  
 School wide EL African American 

CAHSEE Growth 
ELA 

+12% +20% +20% 

CAHSEE Growth 
Math 

+12% +13% +22% 

 
Additionally, Pomona High School received the maximum WASC accreditation possible 
under circumstances (3 year clear), May 5, 2009.  Another promising indicator of 
capacity at Pomona High School is the fact that it became an Advancement Via 
Individual Determination (AVID) National Demonstration School on February 17, 2010.  
[Over 3,500 schools have the AVID program worldwide but only 111 are recognized as 
National Demonstration Schools.  AVID focuses on students taking rigorous 
coursework, providing appropriate support with college/peer tutors, with a goal of 
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setting students on course to a four-year college or university.]  Pomona High School 
has doubled the number of students in their AVID program over the past two years.  
Currently, 20% of Pomona High School students are enrolled in the AVID program.  
Historically, 100% of Pomona High School AVID students graduate from high school 
and 96% attend a four year college or university.  Their AP and honors enrollment have 
also seen a significant and steady gain in students. 
 
While still very low, achievement data on Fremont Middle School is also showing a 
slow, but positive trend.  From 2007 to 2009, students have demonstrated improvement 
in academic achievement by increasing their school wide proficiency rates to 20.8% in 
English and 16.7% in math.  
 
Fremont has three subgroups of students who are considered statistically significant for 
accountability purposes: English Learners, Hispanic students, and students from Socio-
Economically Disadvantaged backgrounds. The proficiency rates for these subgroups 
for spring 2009 are as follows: 
• English Learners scored 22.2% proficient in English and 15.9% proficient in math, 

up from 13.6% proficient in English and 12.3% proficient in math in 2007; 
• Hispanic students scored 28.9% proficient in English and 17.9% proficient in math, 

up from 19.6% proficient in English and 15.0% proficient in math in 2007; 
• Low income students scored 28.4% proficient in English and 18.4% proficient in 

math, up from 20.5% proficient in English and 16.3% proficient in math in 2007. 
 
Emerson has three subgroups of students who are considered statistically significant 
for accountability purposes: English Learners, Hispanic students, and students from 
Socio-Economically Disadvantaged backgrounds. The proficiency rates for these 
subgroups for spring 2009 are as follows: 
• English Learners scored 19.6% proficient in English and 12.1% proficient in math, 

up from 9.0% proficient in English and 8.8% proficient in math in 2007; 
• Hispanic students scored 28.1% proficient in English and 14.9% proficient in math, 

up from 22.2% proficient in English and down from 16.7% proficient in math in 2007; 
• Low income students scored 28.0% proficient in English and 15.2% proficient in 

math, up from 22.3% proficient in English and 16.2% proficient in math in 2007. 
 
There is substantial evidence in support of the capacity to do this work.  For example, 
over the past three years principals have received PLC training that has enabled them 
to lead teachers in the participation of site PLCs.  The use of protocols has been 
introduced to all sites. The district’s sophisticated and comprehensive data 
management system and data analysis modules support the work of all site based 
PLCs.  Although collaboration time is currently limited, SIG funds will enable an 
expansion of that time and a corresponding deepening of the word.   
 
The district has a strong Professional Development division that will continue the work 
introduced by Instructional Services Administrators and Teacher Specialists, and that is 
supported by external providers as needed. There is good working knowledge of best 
practices and research-based interventions. This division also supports the use of the 
already adopted appropriate standards-aligned instructional materials. Some of this 
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work includes training internal trainers in the following areas: Thinking Maps, Write…for 
the Future, Path to Proficiency, the implementation of standards aligned instructional 
materials, and proven research-based instructional strategies for English Language 
Learners and students with disabilities.   
 
The district knows that the coaching model works and invests in it. Principals have 
already received training, support, and coaching, and will continue to receive more 
under the SIG plan. In addition to this support, principals participate in monthly PLCs.  
The new site based academic coaches will be trained in effective coaching 
relationships and strategies.  In alignment with the site based coaching model, the 
Transformation Officer and staff will receive coaching. A new and rigorous principal 
evaluation process has been established over the past two years and it aligns to the 
implementation of district and site instructional initiatives and leadership standards. 
 
How the SIG Funds Will Help Deepen and Accelerate the Transformation Work at 
These Three Schools: 
While these schools are off to a good start, there are six key changes that the support 
of the SIG funds will provide at this critical time.   
1. Providing the addition of four academic coaches for each site to support job-

embedded professional development, along with providing the extra time for 
Teacher Teaching Specialists at each school (see Implementation Charts for 
specifics for each school).  The “Academic Coach and TTS model” is one that has 
been used successfully in other schools in PUSD. Specifically, Montvue Elementary 
grew by 60 API points last year when this model was implemented. 

2. Additional professional development time (both embedded and off-site) through an 
additional 5 days of professional development and by adding an additional 2.5 
hours at Pomona High School; 2 hours at Emerson; and 2 hours at Fremont for joint 
planning and collaboration time each week. 

3. Critical support from the external provider (Pivot Learning Partners) in the form of 
differentiated professional development, coaching, and general implementation 
support and capacity building with a focus on change management to all levels 
(Cabinet, Board, sites) for transformation. 

4. Increased learning time for students by adding minutes to the school day (see 
Implementation Charts for specifics for each school).  This will also occur through 
the extension of the school year by 4-5 weeks, that includes a required summer 
school that will be offered to all students, with emphasis placed on those who are 
not proficient.  

5. Creation and implementation of systems for greater accountability and monitoring, 
including a revised teacher evaluation system.  

6. Additional student support through a Student Support Intervention Program and 
other staff and strategies to assist with increasing attendance, engaging parents 
and families and enhancing school climate. 
 

As further demonstration of capacity, an outline of the transformation work in each of 
the three schools is outlined below, organized by the required activities in the SIG RFA, 
and in such a way to show the implementation work that has been initiated or 
completed with existing funds, as well as those that will be supported with SIG funds. 
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As the reader will be able to see, the SIG funds will provide critical support for these 
schools to deepen and accelerate their transformation work. 
 
In the outlines of the transformation work below, and unless grant support is otherwise 
noted, the activities completed and/or initiated in the past two years were funded with 
available resources – specifically General Fund, Title I, II, III, and other site categorical 
funds. 
 
Pomona High School (PHS) 
The work to become an AVID National Demonstration School, along with its success to 
earn approval and begin implementation of a Medical Academy and an Engineering 
Academy have served to launch this school on its path to transformation, and have 
served as a catalyst for the staff around improvement efforts.  The grant requirements 
and funds are needed to take the work deeper into the classroom and change teacher 
practices within these new structures.   
 
a. Developing and increasing teacher and school leader effectiveness. 
Progress Made: 
A new principal evaluation system was implemented district-wide in the fall of 2008.  
Additionally a new principal was hired in August of 2008.  Although all teachers have 
been trained in project-based learning and participate in one hour of weekly 
collaboration during late start Fridays, there is minimal job-embedded professional 
development at this site and there is a need to increase and deepen this work. 
 
Work Still Needed: 
There needs to be significantly more job-embedded professional development through 
additional collaborative time as noted below, and the addition of four new academic 
coaches to facilitate regular collaborative time, coaching, modeling, and PLCs.  
Academic coaches will design and support the professional development to assist in 
the implementation of best practices in the classrooms for school-wide consistency and 
fidelity.  The teacher evaluation system will be revised to include rewards for high 
performing teacher leaders, teachers, and other staff.  Financial incentives will be 
introduced to recruit, place and retain staff with the desired skills. 
 
b. Comprehensive instructional reform strategies. 
Progress Made: 
Among other achievements, the school offers an approved Medical Academy for 
students that are interested; it is partially funded through California Partnership 
Academy Grant. There is a partially implemented Engineering Academy that is in the 
second year of introducing Project Lead the Way (PLTW) – a rigorous, hands-on 
curriculum relevant to Science, Technology, Engineering, and Mathematics (STEM).  
Pomona High School became an AVID National Demonstration School on February 17, 
2010.  They received this honor due to the implementation of AVID strategies, e.g., 
writing, inquiry, reading, and collaboration.  There is still a need for teacher support in 
this area. 
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Although weekly PLC time is provided through late start Friday, there is evidence to 
support the continuous use of student data as teachers need more collaborative time to 
go deeper with on-going data analysis to inform instruction. Initial implementation of the 
UCLA Walkthrough process (student focused walkthroughs) provides anecdotal data 
opportunities for teachers. 
 
Work Still Needed: 
There is a need to improve the implementation of the instructional program for English-
language arts and mathematics. This will occur through best first teaching that includes 
effective lesson design and delivery with purposeful instruction of academic vocabulary, 
discourse, and writing across all content areas.  A specific focus for PLCs will be 
expository writing across all content areas, using collaborative scoring and teacher 
developed prompts.  This academic focus is supported by the findings in “High 
Performance in High Poverty Schools: 90/90/90 and Beyond” (Reeves, 2003).  In order 
to ensure that high quality writing instruction takes place in every classroom teachers 
will receive training in Write for the Future, a writing program that teaches students to 
use Thinking Maps for planning and organizing their writing.   Full implementation will 
occur across all content areas after training. 
 
The school commits to improve the implementation of Read 180 and the credit 
recovery program.  This will include increasing student access to these programs. 
 
Establishment of an early-warning system and re-engagement strategies that provide a 
program for student outreach support will connect with social services and will be 
staffed by a community facilitator. 
 
c. Increasing learning time and creating community-oriented schools. 
Progress Made: 
 
The site will increase the instructional minutes by 10 minutes per day.  Extended 
learning opportunities are offered through an after school tutoring program and the 
Saturday Scholars study program.  Additionally, teachers participate in weekly one-
hour PLCs during late start Fridays. 
 
In addition to having many parent advisory committees, the school has implemented a 
Home/School Compact, Teacher Home Visitation Program via a Nell Soto Grant (grant 
funds are expended this year), and a parent action team.  
 
Work Still Needed: 
The school will need to implement a major revision to the school schedule, based on 
the Whittier High School model that utilizes block scheduling and maximizes learning 
time. 
The school day will be lengthened by 30 minutes, each week for all students by starting 
school earlier on Fridays, as well as adding zero or 7th periods to allow needed time for 
re-teaching and intervention strategies, as well as academic enrichment opportunities. 
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Summer school extends the school year. During the summer of 2011, summer school 
will be offered and available to all students; required for incoming grade 9 students; 
students in need of credit recovery; CAHSEE prep and other intervention and 
enrichment courses. This will add a total of 150 hours (6 hours/day x 25 days) to the 
school year.   
 
Total instructional minutes added for year one will be 180 hours. 
 
Extended structured teacher collaboration planning and learning time will be increased 
by 2.5 hours per week for all teachers.  Six work-days will also be added for teachers.  
This includes five days for professional development, planning and collaboration and 
one day devoted to classroom environment.  This is an increase of approximately 120 
hours of learning time for staff. 
 
Professional development will be based on differentiated need, but will include: 
���� Differentiated instruction 
���� English Learner Strategies and expository writing 
���� Increasing time-on-task and student engagement 
���� Culture of high expectations 
 
Students social/behavioral needs must be addressed.  Implementation of Student 
Support Intervention Program and hiring additional staff (Dean, Community Facilitator, 
Intervention Counselor) will support and enhance school climate and individual 
students and families to promote early at-risk warnings systems, increase achievement, 
and reduce drop out rates.  There is a need to conduct additional research and 
identification of community outreach programs that better link to child welfare and 
social services in order to improve educational outcomes for youth in foster care and/or 
other child welfare systems.   
 
d. Providing operational flexibility and sustained support. 
Progress Made: 
The school has been granted flexibility in calendars and time.  The principal has 
discretion over the school budget for all school based funding (e.g., categorical funding, 
grant funds, site-base general fund monies, etc.).  The transformation model has been 
supported by the district office although more intensive technical assistance and related 
support is needed. 
 
Work Still Needed: 
An alternative governance structure that includes a School Transformation Office will 
be created. There will also be a significant increase in the amount of technical 
assistance support provided through the selected external provider, Pivot Learning 
Partners, for both site and district administrators, on transformational leadership 
competencies and change management. 
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���� Coach training for the academic coaches 
���� Cohort training for the School Transformation Office personnel (Administrative 

Director and Teacher Specialists) 
���� Principal cohort coaching (for the three SIG school principals) 
���� Job-embedded coaching for the principal and assistant principals 
���� Teacher Leader professional development 
���� Job-embedded professional development support 
���� Coaching on school transformation for the Superintendent’s cabinet (funded through 

a Stuart Foundation Grant)   
 
Cambridge Education (LLC) will conduct annual monitoring of implementation and 
progress. 
 
Fremont Middle School – 2009-10 was this school’s second year with their principal 
and its official beginning of its reconfiguration to an Engineering and Design Academy 
for students in grades 7-12.  Its fledgling efforts were boosted by the success of its staff 
and principal receiving official approval and a commitment for on-going support from 
the National Academy Foundation.  Implementation includes Project Lead the Way 
(PLTW), a rigorous hands-on curriculum relevant to Science, Technology, Engineering, 
and Mathematics (STEM).  The SIG funds and requirements are needed to take the 
work deeper into the classroom and change teacher practices within its new 
configuration and new curricular emphasis. 
 
a. Developing and increasing teacher and school leader effectiveness. 
Progress Made: 
A new principal evaluation system was implemented district-wide in the fall of 2008.  
Additionally a new principal was hired in August of 2008.  Although all teachers have 
been trained in project-based learning and participate in one hour of weekly 
collaboration during late start Fridays, there is minimal job-embedded professional 
development at this site and there is a need to increase and deepen this work. 
 
Work Still Needed: 
There needs to be significantly more job-embedded professional development through 
additional collaborative time as noted below, and the addition of four academic coach 
positions and six Teacher Teaching Specialists (TTS) to facilitate regular collaborative 
time, coaching, modeling, and PLCs.  Academic coaches and TTSs will design and 
support the professional development to support implementation of best practices in 
the classrooms for school-wide consistency and fidelity.  The teacher evaluation 
system will be revised to include rewards for high performing teacher leaders, teachers, 
and other staff.  Financial incentives will be introduced to recruit, place and retain staff 
with the desired skills. 
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b. Comprehensive instructional reform strategies. 
Progress Made: 
It is evident that data is used to identify and adopt an instructional program that meets 
stated criteria for English language arts and mathematics. Technology-based supports 
and interventions are part of the instructional program. Initial implementation of UCLA 
Walkthrough process (student focused walkthroughs) provides anecdotal data as well. 
 
Through the implementation of an Engineering Academy, there is a school-wide focus 
on cross-curricular project based learning that was implemented in the fall of 2009.  
Projects are connected to the school wide engineering theme.   
 
The school has a Response to Intervention and Instruction (RtI2) model in place that 
needs more time and support next year.  The current RtI2 process is led by a Teacher 
on Assignment (TOA) funded by district stimulus money for the 2009-2010school year.  
This teacher delivered instruction to two small classes of English Learners as the 
teacher of record to increase academic English proficiency.  In addition, the TOA co-
taught with other English teachers, organized the school’s SST process, worked with 
core teacher teams to monitor and identify students’ progress, and created 
personalized intervention plans for students who weren’t successful after receiving 
targeted intervention. 
 
There is some use and sharing of effective instructional strategies within some 
classrooms.  These strategies include: 
� Differentiated Instruction 
� English Language Development (ELD) 
� Specially Designed Academic Instruction for English (SDAIE) 
� Thinking Maps, 
� Vocabulary & writing daily 
� Accelerated Reader 
� Marzano’s nine instructional strategies 
� Project –Based Learning in Cross-Curricular Teams 
� On-line resources used (Atomic Learning) 
� Adherence to common pacing schedules 
� Vertical teaming 
 
Work Still Needed: 
There is a need to improve the implementation of the instructional program for English-
language arts and mathematics. This will occur through best first teaching that includes 
effective lesson design and delivery with purposeful instruction of academic vocabulary, 
discourse, and writing across all content areas.  A specific focus for PLCs will be 
expository writing across all content areas, using collaborative scoring and teacher 
developed prompts.  This academic focus is supported by the findings in “High 
Performance in High Poverty Schools: 90/90/90 and Beyond” (Reeves, 2003).  In order 
to ensure that high quality writing instruction takes place in every classroom teachers 
will receive training in Write for the Future.   Full implementation will occur across all 
content areas after training. 
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The school commits to improve the purchase and implementation of reading 
intervention programs: Language! for grades 7 and 8; and Read 180 for grades 9-12. 
 
The school will continue to implement the Academy of Engineering and Design and to 
create a six-year program with PLTW that is a rigorous, hands-on curriculum relevant 
to STEM. 
 
One of the goals for Fremont is the creation of smaller learning communities through 
the implementation of the Engineering and Design Academy.  Upon completion of the 
reconfiguration, the total enrollment for grades 7-12 will only be 900, thereby having 
created smaller learning communities for all youth in contrast to a large comprehensive 
high school. Additional support for the RtI2 process is needed to increase time and the 
ability to assign best teachers to students in need of intervention. 
 
c. Increasing learning time and creating community-oriented schools. 
Progress Made: 
A completely reconfigured schedule implemented during the 2009-2010 school year 
accomplished the following: 
� Added 45 minutes per day of instructional time  
� Time for cross curricular planning teams to meet through common conference 

periods and one hour of common planning time for all staff on late start Friday. 
 
The school provides extended learning opportunities including after school tutoring, 
Saturday Academies, and After School Education and Safety Program (ASES).  ASES 
includes homework help, nutrition, physical activity, enrichment activities everyday until 
6:00 p.m. for all students enrolled.  Supplemental Education Services (SES) are in 
place (funded by district Title I funds) and consists of outside service providers who 
provide tutorial assistance to enrolled students off campus. 
 
In addition to having many parent advisory committees, Fremont has implemented 
parent education classes, parent training to support Reading/Language Arts, increased 
use of parent volunteers, and the Parent Institute for Quality Education (PIQE). The 
PIQE program was brought to Fremont for the first time in fall 2008. It is a nine-week 
institute for parents in which parents are taught to become advocates for their children 
around a variety of topics, including college admittance requirements including SAT I 
and II as well as A-G requirements for UC/CSU university admittance, the importance 
of GPAs, and regular parent communication with the school.  
 
The recent push to increase parent volunteers has coincided with the district’s recent 
outreach to the community to broaden parent involvement, particularly in the area of 
secondary education. In fall 2009, The GEAR-UP program funded by a federal grant 
has provided parent workshops around preparing students for academic success and 
becoming college-ready as well as taking parents on college field-trips to neighboring 
colleges,  such as UC Irvine, CSU San Diego, University of La Verne, DeVry University.  
Since fall 2009 the GEAR UP program has provided college tutors to make available in-
class instructional support as well as tutoring during lunch and afterschool. The GEAR 
UP tutors also provided direct tutorial support in the AVID classes for their twice-a-
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week tutorials. All college tutors have received training on the AVID tutorial process.  
 
The partnership with Pomona College was expanded.  The Theater for Young 
audiences program was started in fall 2007 as part of a broader community partnership 
with the Draper Center for Community Engagement at Pomona College.   A Pomona 
College drama professor and her students come to Fremont once a week to work with 
Fremont students to study a traditional play and adapt it and stage it for performance 
on stage in Pomona College in the spring. With a strong emphasis on written and 
spoken language, all students read and work with the original language of the plays 
and much of the original language is performed onstage along with student generated 
vignettes that address the themes of each play. The three plays that have been 
performed include the “Crucible,” “Twelfth Night” and “As You Like It.” Participation is 
open to all interested students, including students with disabilities, ELs, etc.  
 
Work Still Needed: 
Increase learning time by creating a staggered schedule so that all students take 7 
classes (either 0 period or 7 period). With the staggered schedule, students have 
access to more classes, including opportunities for intervention and credit recovery 
within the school day. This time extension adds an additional 182 hours, for a total of 
279 additional hours since transformation began. 

Offer summer school for all students to extend the school year, resulting in an 
additional 150 hours of learning time. Total added hours for 2010-2011 is 429 hours 
more than the 2008-2009 school year. 
 
Structured teacher collaboration planning and learning time will be extended by 2.0 
hours per week for all regular classroom teachers.  Six work-days will also be added for 
teachers.  This includes five days for professional development, planning and 
collaboration and one day devoted to classroom environment.  Professional 
development will be based on differentiated need, but may include: 
 
���� Differentiated instruction 
���� English Learner Strategies and expository writing 
���� Classroom Environment 
���� Increasing time-on-task and student engagement 
���� Creating a culture of high expectations for all 
 
There needs to be more research and identification of community outreach programs 
that better link to child welfare and social services in order to improve educational 
outcomes for youth in foster care and/or other child welfare systems.  The re-
engagement and early warning process needs more extensive study and 
implementation to include home visits and the SST Process. 
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e. Providing operational flexibility and sustained support. 
Progress Made: 
The school has been granted flexibility in calendars and time.  The principal has 
discretion over the school budget for all school based funding (e.g., categorical funding, 
grant funds, site-base general fund monies, etc.).  The transformation model has been 
supported by the district office although more intensive technical assistance and related 
support is needed. 
 
2009-2010 was the beginning of the process to reconfigure this middle school from a 
grade 7-8 school to a grade 7-12 school.   As the students move up a grade, a new 
grade will be added each year.  2010-2011 will bring the addition of grade 9 as the 
current grade 8 students move up to grade 9. Although the school did not add any 
grade levels this year, it began the instructional reconfiguration with an additional 45 
minutes a day, an instructional focus on student collaboration and teamwork, an 
adoption of teacher cross-curricular teams with common-planning, the implementation 
of teacher-team-created spring projects that all students must complete, and the 
revision of the bell schedule to include a weekly project-period for students to work on 
their project. 
 
The transformation has been supported by the district office (more intensive technical 
assistance and related support is needed). 
 
Work Still Needed: 
An alternative governance structure that includes a School Transformation Office will 
be created. There will also be a significant increase in the amount of technical 
assistance support provided through the selected external provider, Pivot Learning 
Partners, including: 
 
���� Coach training for the academic coaches 
���� Cohort training for the School Transformation Office personnel (Director and 

Teacher Specialists) 
���� Principal cohort coaching (for the three SIG school principals) 
���� Job embedded coaching for the principal and assistant principals 
���� Teacher Leader professional development 
���� Job-embedded professional development support 
���� Coaching on school transformation for the Superintendent’s cabinet (funded through 

a Stuart Foundation Grant)   
 
Cambridge Education (LLC) will conduct annual monitoring of implementation and 
progress. 
 
The principal will attend professional development through the Great Leaders for Great 
Schools Academy.  
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Emerson Middle School  -  This school is not as far along in its transformation as the 
other two.  A new principal was assigned for the 2009-2010 school year to initiate this 
school’s transformation.  As it moves forward with its transformation, it will build on the 
work of Fremont and Pomona.  As a feeder school to Pomona High School, the 
principal of this school will work closely with the principal of Pomona High School to 
create smooth transitions for the students.  As all three schools work together and 
aspire to achieve the results of the “90/90/90 schools” research, this school will have 
collegial support from the other two.    
 
a. Developing and increasing teacher and school leader effectiveness. 
Progress Made 
A new principal evaluation system was implemented district-wide in the fall of 2008.  
Additionally a new principal was hired in August of 2008.  Although all teachers have 
been trained in project-based learning and participate in one hour of weekly 
collaboration during late start Fridays, there is minimal job-embedded professional 
development at this site and there is a need to increase and deepen this work. 
 
Work Still Needed: 
There needs to be significantly more job-embedded professional development through 
additional collaborative time as noted below, and the addition of four new academic 
coaches and six Teacher Teaching Specialists (TTS) to facilitate regular collaborative 
time, coaching, modeling, and PLCs.  Academic coaches and TTSs will design and 
support the professional development to support implementation of best practices in 
the classrooms for school-wide consistency and fidelity.  The Teacher evaluation 
system revised to include rewards for high performing teacher leaders, teachers, and 
other staff.  Financial incentives will be introduced to recruit, place and retain staff with 
the desired skills. 
 
Since the current principal has decided to accept the District’s retirement incentive 
package effective June 30, 2010, a new principal who has a proven record of strong 
instructional leadership will be in place as of July 1, 2010.   
 
b. Progress made on comprehensive instructional reform strategies. 
Progress Made: 
It is evident that data is used to identify and adopt an instructional program that meets 
stated criteria for English language arts and mathematics. Technology-based supports 
and interventions are part of the instructional program. Reading and ELD intervention 
classes are in place. 
 
Initial implementation of UCLA Walkthrough process (student focused walkthroughs) 
provides anecdotal data as well for teachers to reflect on extent to which students are 
responding to instruction. 
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There is some use and sharing of effective instructional strategies within some 
classrooms.  These strategies include: 
 
� Differentiated Instruction 
� English Language Development (ELD) 
� Specially Designed Academic Instruction for English (SDAIE) 
� Thinking Maps 
� Accelerated Reader 
� Marzano’s nine instructional strategies 
� On-line resources (Atomic Learning) 
� Adherence to common pacing schedules 
 
Work Still Needed: 
There is a need to improve the implementation of the instructional program for English-
language arts and mathematics as there is varied and inconsistent evidence of quality 
teaching and learning. This will occur through best first teaching that includes effective 
lesson design and delivery with purposeful instruction of academic vocabulary, 
discourse, and writing across all content areas.  A specific focus for PLCs will be 
expository writing across all content areas, using collaborative scoring and teacher 
developed prompts.  This academic focus is supported by the findings in “High 
Performance in High Poverty Schools: 90/90/90 and Beyond” (Reeves, 2003).  In order 
to ensure that high quality writing instruction takes place in every classroom teachers 
will receive training in Write for the Future.   Full implementation will occur across all 
content areas after training. 
 
The school commits to improve the purchase and implementation of Language! to 
fidelity and to assign most effective teachers to redirect students. 
 
c. Progress made on increasing learning time and creating community-oriented 

schools 
Progress Made:  
The school provides extended learning opportunities including after school tutoring, 
math clinics, Saturday Academies, and After School Education and Safety Program 
(ASES).  ASES includes homework help, nutrition, physical activity, enrichment 
activities everyday until 6 pm for all students enrolled.  Supplemental Education 
Services (SES) are in place (funded by district Title I funds) and consists of outside 
service providers who provide tutorial assistance to enrolled students off campus.   
 
The school has worked to improve in the area of increased parent involvement through 
parent conferences & workshops to increase parent volunteerism and parent education 
classes. 
 
Work Still Needed: 
The school day will be lengthened by 45 minutes each day, allowing needed time for 
re-teaching and intervention strategies, as well as academic enrichment opportunities.  
This will bring the total added amount of learning time for students to 285 hours prior to  
the transformation model being implemented.   
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Structured teacher collaboration planning and learning time will be extended by two 
hours per week for all regular classroom teachers.  This includes five days for 
professional development, planning and collaboration and one day devoted to 
classroom environment.  Professional development will be based on differentiated 
need, but may include: 
���� Differentiated instruction 
���� Lesson Design 
���� English Learner Strategies 
���� Classroom Environment 
���� Increasing time-on-task and student engagement 
���� Expository writing 
 
There is a need for more research and identification of community outreach programs 
that better link to child welfare and social services in order to improve educational 
outcomes for youth in foster care and/or other child welfare systems.  Establishment of 
an early-warning system and re-engagement strategies that provide a program for 
student outreach support will connect with social services and will be staffed by a 
community facilitator. 
 
Further implementation of community/family involvement will include increasing parent 
involvement, parent conferences & workshops, increasing parent volunteerism, and 
parent education classes. 
 
d. Progress made on providing operational flexibility and sustained support. 
Progress Made: 
The school has been granted flexibility in calendars and time.  The principal has 
discretion over the school budget for all school based funding (e.g., categorical funding, 
grant funds, site-base general fund monies, etc.).  The transformation model has been 
supported by the district office although more intensive technical assistance and related 
support is needed. 
 
Work Still Needed: 
An alternative governance structure that includes a School Transformation Office will 
be created. There will also be a significant increase in the amount of technical 
assistance support provided through the selected external provider, Pivot Learning 
Partners, including: 
���� Coach training for the academic coaches 
���� Cohort training for the School Transformation Office personnel (Director and 

Teacher Specialists) 
���� Principal cohort coaching (for the three SIG school principals) 
���� Job embedded coaching for the principal and assistant principals 
���� Teacher Leader professional development 
���� Job-embedded professional development support 
���� Coaching on school transformation for the Superintendent’s cabinet (funded through 

a Stuart Foundation Grant)   
Cambridge Education (LLC) will conduct annual monitoring of implementation and 
progress. 
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iv. Recruitment, Screening, and Selection of External Providers 
Response: 

Pivot Learning Partners is a nonprofit education reform organization with a fifteen-year 
track record of turning around underperforming schools and districts through research-
based training and coaching for education leaders from the boardroom to the 
classroom – board members, superintendents, central office leaders, principals, and 
teacher leaders. With a key focus on systems change, PLP’s combination of 
professional development, individualized, follow-up coaching, and data tools helps 
education leaders at all levels of the system build capacity within their schools and 
districts to raise student achievement and narrow the achievement gap.  
 
PLP was founded in 1995 as the Bay Area School Reform Collaborative (BASRC) with 
a $50 million grant provided jointly by the William & Flora Hewlett Foundation and the 
Walter Annenberg Foundation. BASRC used these grant funds to develop the Cycle of 
Inquiry model, a data-based decision-making process whose effectiveness in improving 
student outcomes was documented through a five-year independent study conducted 
by researchers at Stanford University. Due to impressive results, BASRC received 
additional funds. The organization then embarked on a new imperative to strengthen 
the focus on district-level change, and to build a sustainable business model to scale 
up the program. The name was changed to Springboard Schools to reflect a wider 
presence in California when it established regional centers in the Central Valley and 
Southern California. In 2009, the name was changed to Pivot Learning Partners with 
the launch of major district redesign projects. 
  
Today PLP operates a core District Partner program that consists of a statewide 
network of some fifty districts in which PLP has demonstrated the most significant 
impact on student achievement.  Through long-term partnerships, PLP brings together 
its core operating principles of research, professional development and coaching to 
create customized support for district-level and district-wide change. Analysis of data 
from District Partners has shown that these districts consistently improve at a faster 
rate than the state as a whole. PLP’s track record in improving schools is strong as 
evidenced by an excellent record of school improvement for Program Improvement 
schools. Thirty-eight such schools made safe harbor in 2007-08; nearly 12% of the 113 
California schools that exited Program Improvement in 2008-09 were PLP schools.   
 
Pomona Unified School District has selected Pivot Learning Partners (PLP) as its 
external provider for technical assistance in selecting, developing and implementing the 
School Improvement Grant Transformation Model at Emerson Middle School, Fremont 
Middle School and Pomona High School. The District established its relationship with 
PLP in March of 2007. The Superintendent believed an external partner would be 
essential to implementing the district’s reform agenda and the organization has 
contributed greatly to the improvement efforts.  
 
The primary goal of the initial partnership was enhancing the leadership capacity of 
principals, Cabinet members and the Superintendent. Professional development that 
includes follow up individual and cohort coaching across the district with a focus on 
research-based best practices were the drivers for developing strong leadership. 
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During subsequent years, principal professional development focused on building 
professional learning communities, the use of data to inform instruction, and lesson 
design. With PLP implementing a customized program of services that are research 
based, Pomona’s reform agenda has been launched and is having a positive impact on 
student achievement as evidenced by the growth in student achievement. 
 
The selection of PLP to provide technical assistance was based on their experience in 
leading district and school level transformation, the research base of their work, the 
high quality and high level of training of the PLP coaches, and the organization’s record 
of success in providing support for districts and schools that lead to improved student 
achievement. Most importantly, the decision was based on our successful track record 
with PLP.  
 
The organization has a deep understanding of our challenges and our strengths and is 
therefore ready to immediately begin support that is based on a thorough knowledge of 
the schools and the district; it has built our capacity as leaders rather than doing the 
work for us; and PLP has the willingness to challenge us to do things differently and to 
give us honest feedback. One example of this is the training and coaching provided to 
Instructional Services staff that prompted us to confront the “brutal facts” about our 
work. In addition, PLP has consistently demonstrated their commitment and dedication 
to the district by including us in opportunities supported by PLP and other grant funding 
sources (i.e., Stuart Foundation). 
 
Pomona’s successful work with PLP has included, in addition to principal professional 
development and coaching, participation by the Chief Academic Officer (CAO) and 
administrative directors in Masterful District Leadership seminar series; professional 
development for district administrators; the development of a principal evaluation rubric; 
and collaboration with other district providers. 
 
Pomona has a strong commitment to alignment and coherence within our work and this 
has been a cornerstone of our successful partnership with PLP. Their work is 
deliberately aligned to our Six Essentials and carries through to the professional 
development and coaching for the Superintendent, Cabinet, Instructional Services 
Division and principals. This provides a coherent, aligned support system that we wish 
to enhance with technical support for the transformation model of Emerson Middle 
School, Fremont Middle School and Pomona High School.  
 
Recent district successes attributable to PLP are dramatically changed Cabinet 
practices with the creation of an Executive Cabinet group that focuses on the Six 
Essentials and core strategy during meetings, and the effective transition support for 
the new superintendent and new chief academic officer. The personnel involved in the 
decision to use PLP for technical assistance included the Superintendent, Chief 
Academic Officer, Administrative Director of Secondary Education, the three SIG 
school principals and other key district leaders who have worked with the PLP project 
leads and staff. 
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v. Alignment of Other Resources with the Selected Intervention Models  
Response: 

As a district, Pomona Unified has worked diligently to identify resource needs and find 
the resources to meet those needs.  One of the Six Essentials that drives reform work 
in the district is Aligned Resources.   
 
Principals are given full authority to use their categorical and other site-based funds to 
support the reform efforts specific to their respective schools.  Monitoring of this 
alignment of resources is included in the supervision and evaluation of the principals. 
Schools are also supported in their efforts to seek outside grant and in-kind support for 
their reform efforts.    
 
The new principal at Fremont Middle School was successful in gaining support from the 
National Academy Foundation (NAF) for the new Academy of Engineering and Design 
created at Emerson.  AOE sites are supported by a strategic partnership between 
PLTW, NAF and National Action Council for Minorities in Engineering, Inc. (NACME). 
 
Pomona High School was successful in receiving a grant from the California 
Partnership Academy for its new Medical Academy.  It was also successful in 
becoming an AVID national demonstration school as noted earlier.  
 
Other resources that have been aligned to support the transformation efforts include: 
 
• Stuart Foundation Grant (support coaching cabinet on transformation and change 
• CDE Dissemination Grant (support on-going program quality reviews by Cambridge 

Education) 
• Categorical funds:  Title I, Title II, Title III, LEP, Carl Perkins, School Library grant.   

(For example, currently five staff development days will continue to be provided to 
the three schools from these funds.) 

 
vi. Alignment of Proposed SIG Activities with Current DAIT Process (if 

applicable) 
Response: 

Not applicable. 
 

vii. Modification of LEA Practices or Policies  
Response: 

The Pomona Unified School District is fully committed to providing the operational 
flexibility and sustained support needed to implement the necessary programs and 
practices to fidelity and with sustained support. 
 
Fortunately, current PUSD Board of Education policies support the transformation 
model.  While there have not yet been any specific policies identified as needing to 
change, there are many practices that will need modification.   
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The current teachers’ association contract has language that is consistent with the 
requirements of the Transformation Model although this language has never been fully 
utilized.  Specifically, the evaluation language, in part states: 
 

“Article 13:  EVALUATION PROCEDURES 
13.5 The District shall evaluate and assess member competency as it 

reasonably relates to: 
13.5.1 The progress of pupils toward the standards of expected student 

achievement at each grade level in each area or program of study.  
The evaluation of member competence in this area, however, shall 
not include the use of publishers’ norms established by 
standardized tests.” 
 

This language allows for the district and the teachers’ association to bargain and work 
collaboratively to revise the current evaluation tool and system so that it takes into 
account data on student growth as a significant factor, as well as other factors such as 
multiple observation-based assessments of performance and ongoing collections of 
professional practice reflective of student achievement and increased graduation rates.   
 
Pomona Unified School District is committed to working to create a system that is fair to 
teachers and takes into account real issues in Pomona, including the high mobility of 
students, as well as a value-added system of data analysis that holds teachers 
accountable for advancing learning. Upon receipt of grant award, District and union 
leadership personnel will engage in the collaboration process to revise the evaluation 
tool and system. 
 
Teachers’ contract language also supports an increase in learning time by extending 
the dismissal time for all students at Emerson Middle. although it also represents a 
change in practice: 
 

“Article 10:  HOURS OF EMPLOYMENT 
10.3 The District shall adjust the length of the instructional day in conformance 

with the provisions of Education Code Section 46201.  The minimum 
number of instructional minutes prescribed in Section 46201 may be 
exceeded to the extent that additional minutes assure meeting the 
prescribed minimums or assist in providing workable school schedules.  
Nothing in this Section 3 shall preclude the District from otherwise 
exercising its rights to increase the length of the instructional day.” 

 
Practices to modify will include: 
• A revised school schedule:  To lengthen the school day and increase time of 

professional learning community activities  
• A revised school calendar: To require non-proficient students to attend a 

mandatory summer school—essentially lengthening the school year by 25 
instructional days.  These additional days will be offered to all students at these 
three schools. 

• Rewards: To develop and implement financial rewards for school staff that have 



Page 55 of 184 

Revised June 17, 2010   
 

increased academic achievement and high school graduation rates as measured in 
some manner that is fair.  Our process to develop these includes working with the 
teachers’ union, principals, and site staff.  

• Incentives: To develop an incentive for teacher attendance and possibly other 
incentives that will attract and retain talented teachers at these three schools.  Our 
process to develop these includes working with the teachers’ union, principals, and 
site staff.   

 
The district is open to review any other policies or practices that have not been noted, 
but may arise as a result of implementation of the grant activities. The District 
understands that should the grant be awarded that the LEA Plan and Single Plan for 
Student Achievement at each of the three schools will be revised and submitted for 
approval by the State Board of Education. 

 
viii. Sustainment of the Reforms after the Funding Period Ends 

Response: 
We also understand the importance of providing each school with operating flexibility, 
technical assistance, and the need to address practices or policies requiring 
modification.  To ensure this is carried through, our governance strategy will create a 
District Transformation Office led by an experienced cabinet-level administrator.  The 
District Transformation Office will have the capacity and authority to work with all 
District levels, including the Executive Cabinet and the Superintendent, to effect 
needed changes in practices and polices as they arise. 
 
PUSD intends to implement a waiver to extend the funding through September 30, 
2013.   
 
PUSD is committed to building a transformation model that not only works for these 
three schools but for five other schools in the district that are also persistently low 
performing, although not identified on the Tier I, Tier II list this year.   
 
The SIG funds and corresponding requirements are providing a catalyst for engaging in 
a new level of monitoring and accountability for classroom practices.  Once these new 
systems for monitoring and accountability are in place, they will be sustainable with the 
district’s ongoing resources.   
 
The SIG funds also allow for an investment in the human capital at these three schools.  
The school staffs will learn to use formative, interim, and summative student 
performance data to inform instruction on a regular basis. They will form PLCs which 
will both support shared learning and will provide peer accountability and professional 
pride.  This learning will carry forward for years to come as teachers and administrators 
share their learning and expertise at site and district levels.   
 
In terms of sustaining the various design features of the Pomona Unified School District 
Transformation Model, the challenging design feature to sustain without increased 
resources is the increase in instructional and learning time for both students and school 
staff.  Yet, if the models are successful, produce the results intended, and bring these 
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schools closer to the “90/90/90 schools” that PUSD aspires to have, then negotiations 
around all issues, including additional time, become more realistic.  The community and 
all stakeholders will be able to point to these three schools as successful and will not 
only support them, but will demand no less for other schools.   
 
As we document, note the ability to replicate the success of specific elements of the 
transformation model, district and site categorical funds can be reallocated. 
Furthermore, as we seek additional grant funding such as our pending Motorola Grant, 
we will ensure alignment to these best practices in the transformation model.   
 
The district also has a long history of engaging in partnerships with surrounding support 
institutions.  This work is often supported by grants either obtained by PUSD or by the 
supporting institution (e.g. Cal Poly, Pomona College).  Such partnerships will continue, 
and it is expected that portions of their work will be focused on sustaining the work that 
begins with SIG funds.   
 
Finally, the district is currently engaged in talent management work that will help to 
sustain the reforms.  Specifically, the district is working with Cal Poly Pomona as part of 
a five-year grant, Great Leaders for Great Schools.  In addition to PLCs for 
administrators, this program also trains teachers within the district to become effective 
administrators.  Thus, as principals move on to other opportunities, the district will have 
developed its own cadre of new qualified principals to replace them and carry on the 
work.   
 
ix. Establishment of Challenging LEA Annual School Goals for Student 

Achievement 
Response: 

Pomona Unified School District is committed to hold all stakeholders accountable at 
every level.  Each school will be measured on the annual goals noted below to ensure 
the transformation model leads to increased student achievement.   
1. Reduce the percentage of students who are non-proficient on the state’s reading 

language arts assessment by 10% or more from the prior year for all students and 
for each sub-group. 

    
2. Reduce the percentage of students who are non-proficient on the state’s 

mathematics assessment by 10% or more from the prior year for all students and 
for each sub-group.    

 
These goals will be monitored closely through a new Transformation Office. The 
Administrative Director of Secondary Education (ADSE) is being designated as the 
Transformation Officer.  The Transformation Officer will conduct monthly meetings with 
the school leadership teams to assess progress, determine needs, and provide 
technical support.  There will be an agenda item at each meeting to consider 
assessment data of many forms, including a quarterly review of student benchmark 
assessment data.   
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The Superintendent, Chief Academic Officer, and Cabinet will monitor progress on a 
quarterly basis. 
 
In addition to monitoring these student achievement goals, progress on performance 
targets on the District’s Balanced Scorecard, which are already part of the principals’ 
evaluations, will also be monitored.  The indicators on the District’s Balanced 
Scorecard that align to the transformation model include: 
 
• AYP targets 
• API targets 
• API growth points sustained over five years 
• Mean % of objectives mastered on the District wide Benchmark assessments 
• AMO and API growth targets for English Learner subgroup 
• CAHSEE grade 10 pass rates 
• Percentage of school-wide and subgroups scoring Advanced/Proficient on AMOs in 

ELA and math by 5% 
• Percentage of school-wide and subgroups scoring Far Below Basic on AMOs in 

ELA and math by 5% 
• % of entering 9th grade students will be promoted to 10th grade with 50 credits or 

above at the end of the summer school (HS Only) 
• Number of students meeting A-G requirements (HS Only) 
• %of students passing AP exams (HS Only) 
 

x. Inclusion of Tier III Schools (if applicable) 
Response: 

Not applicable. 
 

xi. Consultation with Relevant Stakeholders 
Response: 

As part of our Six Essentials, Family and Community, the Pomona Unified School 
District has a long-standing commitment welcoming families and community members 
as our partners. 
 
The same tradition of inclusion has been a part of our application process for the 
School Improvement Grant.  Each school held a community forum with parents, 
students, citizens, teachers, administrators and staff to explain the School Improvement 
Grant program and to gather their input for the application.  At one regular Board 
Meeting and two Special Board Meetings, the School Improvement Grant has been 
discussed and our teachers, union representatives, parents, students, and community 
members have all had the opportunity to share their thoughts. 
 
Our District School Wide Leadership Team (DSWLT) comprised of representatives of 
parents, teachers, administrators, union leadership, and the community, engaged at 
each school to review academic and socio-economic data.  The District also used 
school assessments and findings from educational organizations including Cambridge 
Education, Pivot Learning Partners and the UCLA School Management Team.  
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The Board of Education has been actively involved in the discussion and at a Special 
Board Meeting on May 20, 2010, unanimously voted to approve that the District 
proceed with its application.  (See signed Collaborative Signatures.) 
 
We are confident that the School Improvement Grant will make a real difference in the 
opportunities we are able to offer our students and their families. 
 
The table below reflects the meeting helds and stakeholder input.  See Attachment #2 
for many agenda, sign-in sheets, minutes and/or notes where appropriate. 
 

Date Purpose of Meeting Stakeholders Input 

April 16, 
2010 

First meeting at 
Pomona High School.   
Presented information 
on SIG opportunities 
and requirements.   

District 
administrator, 
principal and site 
staff 

Used iClickers (a 
technology that enables all 
members in a group to 
vote simultaneously 
without having to raise 
their hand for options 
presented on a screen) for 
all staff to share their 
“feelings” about being 
identified and about each 
of the models. 

April 16, 
2010 

First meeting at 
Fremont Middle 
School.   Presented 
information on SIG 
opportunities and 
requirements.   

District 
administrator, 
principal and site 
staff 

Used iClickers for all staff 
to share their “feelings” 
about being identified and 
about each of the models.  

April 21, 
2010 

District School Liaison 
Team (DSLT) meeting 
held at which the SIG 
opportunities and 
requirements were 
discussed. 

District 
administrators, 
parents, teachers, 
principals, union 
leadership 

Discussed the pros and 
cons of the SIG grant. 
(See attachment #3) 

May 5, 
2010 

At the regularly 
scheduled Board of 
Education meeting, 
during the public 
session, the SIG 
opportunities and 
requirements were 
shared. 

Board of Education 
members, Cabinet 
members, 
teachers, union 
leadership (both 
district and site 
level) principals, 
parents, 
community 
members 

APT President stated the 
union’s opposition to the 
School Improvement 
Grant, stating that SIG 
was not mandatory and 
that there was insufficient 
time to develop a model.  
The audience had no 
comments. 
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Date Purpose of Meeting Stakeholders Input 

May 6, 
2010 

DSLT Subcommittee 
meeting at Emerson 
Middle School at which 
SIG opportunities and 
requirements were 
discussed and site 
data/needs analysis 
reviewed.  

District 
administrators, 
parents, teachers, 
principals, union 
leadership 

 

May 7, 13, 
17, 18, 
19, 21 

SIG Planning Team 
meetings 

District 
administrators, 
three principals, 
Pivot Learning 
Partners 
consultants 

 

May 12, 
2010 

Meeting at Emerson 
Middle School to 
discuss and receive 
input on the 
Intervention Model, 
including reviewing the 
requirements of each 
model. 

Certificated and 
Classified Staff, 
including 
representation by 
the teachers’ union 
(site leadership), 
and several 
parents 

Parents wanted assurance 
that student athletics 
would remain. They were 
interested in increased 
class time, workshops on 
dangers of drug use, and 
stronger campus security.  
Staff was interested in 
teacher evaluations.  
District explained class 
time would increase, there 
would be increased socio-
emotional student support, 
and that union leadership 
would be asked to 
collaborate with the 
District to develop teacher 
evaluations. 

May 13, 
2010 

Meeting at Fremont 
Middle School to 
discuss and receive 
input on the 
Intervention Model, 
including reviewing the 
requirements of each 
model. 

Certificated and 
Classified Staff, 
including 
representation by 
the teachers’ union 
(site leadership) 

Teachers provided 
suggestions for inclusion 
in the grant: increased 
proactive intervention, 
early identification of 
students, more socio-
emotional student support, 
peer counseling, helping 
students work in cross-
cultural environments, and 
more parenting classes. 
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Date Purpose of Meeting Stakeholders Input 

May 13, 
2010 

SIG Parent & 
Community Meeting at 
Fremont Middle 
School.  SIG 
opportunities and 
requirements were 
discussed and input 
taken.  

Parents, 
community 
members, union 
leadership, 
teachers, 
administrators, 
staff 

Parents wanted 
mandatory tutoring and 
summer school.  The 
District explained the SIG 
program’s emphasis on 
increased class time and 
tutoring. 

 

 

 

 
May 17, 
2010 

SIG Parent & 
Community Meeting at 
Pomona High School.  
SIG opportunities and 
requirements were 
discussed and input 
taken. 

Parents, 
community 
members, union 
leadership, 
teachers, 
administrators, 
staff 

Parents concerned that 
the teachers’ bargaining 
unit might not agree and 
that good teachers might 
be lost due to new 
evaluations.  Parents 
interested in opportunities 
available from new 
funding; don’t want Peer 
Counseling lost.  They 
want continued 
collaboration between 
parents and teachers. 
District explained student 
achievement would be a 
significant aspect , but not 
the only measure for a 
teacher and that 
evaluations would be 
formed in collaboration 
with the teacher union 
leadership.  Also, the Peer 
Counseling program will 
continue. 

May 17, 
2010 

DSLT Subcommittee 
meeting at Pomona 
High School at which 
SIG opportunities and 
requirements were 
discussed and input 
taken.   

District 
administrators, 
parents, teachers, 
principals, union 
leadership 

Preliminary grant writing 
ideas were shared. 
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Date Purpose of Meeting Stakeholders Input 

May 18, 
2010 

Special Board Meeting 
where it was 
announced that the 
Board would be voting 
to approve the SIG 
grant at the May 20, 
2010 Special Board 
Meeting.   

 

 

 

 

District 
administrators, 
parents, teachers, 
principals, union 
leadership 

APT President stated 
union’s opposition to the 
grant.  Audience had no 
comments. 

May 21, 
2010 

A SIG meeting was 
held at Pomona High 
School with 13 English 
Dept. teachers, the 
principal, and Chief 
Academic Officer. 

Teachers, 
administrators, 
union 
representatives 

Staff raised questions and 
received explanations 
about teacher evaluations, 
timeliness, and concern 
about autonomy and 
flexibility once the grant 
was in place. 
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SIG Form 4a–LEA Projected Budget 

LEA Projected Budget 

Fiscal Year 2010–11 

Name of LEA: Pomona Unified School District 

County/District (CD) Code: 19-64907 

County: Los Angeles County  

LEA Contact: Stephanie Baker Telephone Number: (909) 397-4800 x3035 

E-Mail: Stephanie.Baker@pusd.org Fax Number: (909) 865-2390 

  
SACS Resource Code:  3180 
Revenue Object: 8920 

 

 
 

                   SIG Funds Budgeted 
 

Object  
Code 

 
Description of  

Line Item FY 2010–11 FY 2011–12 FY 2012–13 

 1000– Certificated Personnel Salaries $148,504 $148,504 $148,504 
 1999     
     
 2000– Classified Personnel Salaries $10,884 $10,884 $10,884 
 2999     

     
 3000– Employee Benefits $41,293 $41,293 $41,293 
 3999     

     
4000– Books and Supplies -0- -0- -0- 

  4999     
     

 5000– 
    5999 

Services and Other Operating 
Expenditures 

$50,000 $24,500 $17,500 

     
6000– Capital Outlay -0- -0- -0- 

 6999     
     

 7310 & Indirect Costs  $319,098.54 
$177,829 

$313,064.20 
$177,829 

$306,899.59 
$177,828 

 7350     
     

Total Amount Budgeted 
$569,780 
$227,829 

$538,245 
$202,329 

$525,080 
$195,328 
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SIG Form 4b–School Projected Budget 

School Projected Budget  

Fiscal Year 2010–11 

Name of School: Emerson Middle School 

County/District/School (CDS) Code: 19-64907-6058507 

LEA: Pomona Unified School District  

LEA Contact: Stephanie Baker Telephone Number: (909) 397-4800 x3603 

E-Mail: Stephanie.Baker@pusd.org Fax Number: (909) 865-2390 

  
SACS Resource Code:  3180 
Revenue Object: 8920 

 

 
 

                   SIG Funds Budgeted 
 

Object  
Code 

 
Description of  

Line Item FY 2010–11 FY 2011–12 FY 2012–13

 1000– Certificated Personnel Salaries $1,115,342 
$1,190,986 

$1,115,342 
$1,202,499 

$1,115,342 
$1,214,012 

 1999     
     
 2000– Classified Personnel Salaries $58,027 $58,027 $58,027 
 2999     

     
 3000– Employee Benefits $248,716 

$147,200 
$248,716 
$148,623 

$248,716 
$150,046 

 3999     
     

4000– Books and Supplies -0- -0- -0- 
  4999     

     
 5000– 
    5999 

Services and Other Operating 
Expenditures 

$124,750 $85,500 $39,750 

     
6000– Capital Outlay -0- -0- -0- 

 6999     
     
 7370 & Transfers of Direct Support Costs  -0- -0- -0- 
 7380     

Total Amount Budgeted 
$1,546,835 
$1,520,963 

 

$1,507,585 
$1,494,649 

$1,461,835 
$1,461,835 
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SIG Form 4b–School Projected Budget 

School Projected Budget 

Fiscal Year 2010–11 

Name of School: Fremont Academy 

County/District/School (CDS) Code: 19-64907-6061634 

LEA: Pomona Unified School District  

LEA Contact: Stephanie Baker Telephone Number: (909) 397-4800 x3603 

E-Mail: Stephanie.Baker@pusd.org Fax Number: (909) 865-2390 

  
SACS Resource Code:  3180 
Revenue Object: 8920 

 

 
 

                   SIG Funds Budgeted 
 

Object  
Code 

 
Description of  

Line Item FY 2010–11 FY 2011–12 FY 2012–13

 1000– Certificated Personnel Salaries $1,287,203 
$1,388,108 

$1,328,303 
$1,437,322 

$1,369,403 
$1,490,024 

 1999     
     
 2000– Classified Personnel Salaries $58,027 $58,027 $58,027 
 2999     
 3000– Employee Benefits $294,421 

$171,564 
$299,601 
$177,646 

$304,781 
$184,160 

 3999     
     

4000– Books and Supplies -0- -0- -0- 
  4999     
 5000– 
    5999 

Services and Other Operating 
Expenditures 

$124,750 $85,500 $39,750 

     
6000– Capital Outlay -0- -0- -0- 

 6999     
 7370 & Transfers of Direct Support Costs     
 7380     

Total Amount Budgeted 
$1,764,401 
$1,742,449 

$1,771,431 
$1,758,495 

$1,771,961  
$1,771,961 
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SIG Form 4b–School Projected Budget 

School Projected Budget 

Fiscal Year 2010–11 

Name of School: Pomona High School 

County/District/School (CDS) Code: 19-64907-1937028 

LEA: Pomona Unified School District  

LEA Contact: Stephanie Baker Telephone Number: (909) 397-4800 x3603 

E-Mail: Stephanie.Baker@pusd.org Fax Number: (909) 865-2390 

  
SACS Resource Code:  3180 
Revenue Object: 8920 

 

 
 

                   SIG Funds Budgeted 
 

Object  
Code 

 
Description of  

Line Item FY 2010–11 FY 2011–12 FY 2012–13

 1000– Certificated Personnel Salaries $1,457,826 $1,457,826 $1,457,826 
 1999  $1,510,149 $1,532,827 $1,555,504 
     
 2000– Classified Personnel Salaries $58,027 $58,027 $58,027 
 2999     

     
 3000– Employee Benefits $289,931 $289,931 $289,931 
 3999  $186,648 $189,450 $192,253 

     
4000– Books and Supplies -0- -0- -0- 

  4999     
     

 5000– 
    5999 

Services and Other Operating 
Expenditures 

$143,500 $97,000 $42,750 

     
6000– Capital Outlay -0- -0- -0- 

 6999     
     
 7370 & Transfers of Direct Support Costs  -0- -0- -0- 
 7380     

Total Amount Budgeted 
$1,949,284 
$1,898,324 

$1,902,784 
$1,877,304 

 

$1,848,534 
$1,848,534 
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SIG Form 5a–LEA Budget Narrative 
 

LEA Budget Narrative 
 
Provide sufficient detail to justify the LEA budget. The LEA budget narrative page(s) 
must provide sufficient information to describe activities and costs associated with each 
object code. Include LEA budget items that reflect the actual cost of implementing the 
selected intervention models and other activities described for each participating school. 
Please duplicate this form as needed. 
 

Activity Description 
(See instructions) 

Subtotal 
(For each activity) 

Object 
Code 

Indirect costs for all schools and LEA   
 
 

 $939,062.32 
$533,486 

 
Year 1: 
$319,098.54 
$177,829 
Year 2: 
$313,064.20 
$177,829 
Year 3: 
$306,899.59 
$177,828 

 
 
7000 
 
 
 
 

Hire an Administrative Director .5 FTE 
      Salary:  $64,561 
      Benefits:  $16,680 
      Total .5 FTE:  $81,241 
 
The Administrative Director of Secondary Education 
(ADSE) is the Transformation Officer (TO).  The role of 
the ADSE is to ensure that all elements of the 
transformation plan are implemented to fidelity and 
that any barriers to implementation that arise are 
removed in a timely manner.  As TO, the ADSE has 
been given authority by the Superintendent to work 
with the schools and all departments or offices in the 
district to ensure full advocacy and support for 
implementation of these plans. 
 

$ 243,723 
 

Year 1: 
$81,241 
Year 2: 
$81,241 
Year 3: 
$81,241 

 
 
1000 – 
1999 
 
3000 – 
3999 
 
 
 
 
 
 
 
 
 

Hire Teacher Specialists (TS’s) .25 FTE of four 
secondary content TS’s 
      Salary per .25 FTE:  $20,986 

$307,653 
 
 

 
 
1000 – 
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Activity Description 
(See instructions) 

Subtotal 
(For each activity) 

Object 
Code 

      Benefits per .25 FTE:  $ 4,652 
      Total per .25 FTE:  $25,638 
 
The secondary content area TS’s will provide targeted 
support to Academic Coaches and Administrators to 
enhance subject matter competency, use of effective 
instructional strategies and professional learning 
community behaviors through training, coaching, 
modeling, cohort facilitation, and other activities that 
promote student achievement in secondary content 
areas.  TS’s are certified trainers with expertise in site 
and District instructional initiatives, including Write for 
the Future, Teaching Secondary Content to English 
Learners, Thinking Maps/Path to Proficiency for EL’s, 
Reading Intervention programs (Read 180, Language!) 
and other state-approved instructional materials. 

Year 1: 
$102,551 
Year 2: 
$102,551 
Year 3: 
$102,551 

 
 
 
 
 
 
 

 
 

1999 
 
3000 – 
3999 

Hire Clerical Support .25 FTE 
      Salary:  $10,884 
      Benefits:  $6,005 
      Total:  $16,889 
 
Provide clerical support to the Transformation office. 

$ 50,667 
 

Year 1: 
$16,889 
Year 2: 
$16,889 
Year 3: 
$16,889 

 
 
2000 – 
2999 
 
3000 – 
3999 
 
 

Contract with Pivot Learning Partners 
       
Pivot Learning Partners will provide ongoing, intensive 
technical assistance and support through coaching for 
the Transformation Officer; participating in site 
monitoring visits and by providing feedback, evaluation 
and support for implementation of all aspects of the 
transformation plan. 

 

$ 92,000 
 

Year 1:  
$50,000 
Year  2:  
$24,500 
Year 3:  
$17,500 
 

 
 
5000 

TOTAL: Year 1:  
$569,779.54 
$227,829 
Year 2:  
$538,245.20 
$202,329 
Year 3:  
$525,080.59 
$195,328 

 

 
 



Page 68 of 184 

Revised June 17, 2010   
 

SIG Form 5b–School Budget Narrative 
 

School Budget Narrative 
 
Provide sufficient detail to justify the school budget. The school budget narrative 
page(s) must provide sufficient information to describe activities and costs associated 
with each object code. Include budget items that reflect the actual cost of implementing 
the selected intervention models and other activities described for each participating 
school. Please duplicate this form as needed. 
 
School Name: Emerson Middle School 

Activity Description 
(See instructions) 

Subtotal 
(For each activity) 

Object 
Code 

Summer School   
Hire 18 FTE 
19 days; 6 hour work day; hourly rate of pay 

Salary: $3444 
Benefits: $421 
Total per FTE: $3865 

• Extend the school year with summer school that is 
available to all students. 

• Increase the Summer School offerings so that all 
students will have access to both remedial and 
accelerated summer coursework, depending on 
their unique needs. 

$208,710 
 
Year 1:  
$69,570 
Year 2: 
 $69,570 
Year 3:  
$69,570 
 
 

 
1000-
1999 
 
3000-
3999 
 
 
 
 
 
 

Provide Saturday Academy Tutorial Institutes 
18 days/year; 4 hour work day/4 teachers 
            Salary:  $3099 
            Benefits: $379 
            Total per Teacher: $3478 
 
• To provide targeted intervention for identified 

students. 
• Sessions will be taught by students’ regular math 

and English teachers for re-teaching, enrichment 
and reinforcement for identified standards. 

• Teacher teams will use weekly team meetings to 
identify students who could benefit from these 
extended learning opportunities. 

• Parents are invited so they can participate in 
technology classes in the Parent Center. 

• Younger siblings are invited so they can participate 
in guided enrichment activities in reading, writing, 
and math as well as technology using the computer 
lab. 

 
 

$41,733 
 
Year 1: 
$13,911 
Year 2: 
$13,911 
Year 3: 
$13,911 

 
 
1000 – 
1999 
 
3000 – 
3999 
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Activity Description 
(See instructions) 

Subtotal 
(For each activity) 

Object 
Code 

Hire four (4) FTE Academic Coaches  
199 day work year; 8 hour work day 

Salary: $83,917 
Benefits: $18,605 
Total per FTE: $102,522 

 
• To work directly with teachers and provide ongoing, 

job-embedded professional development.   

$1,230,264 
 
Year 1:  
$410,088 
Year 2: 
$410,088 
Year 3:  
$410,088 
 

 
1000 – 
1999 
 
 
3000-
3999 

Hire six (6) Teaching Teacher Specialists (TTS)  
199 day work year/8 hour work day 
Salary increase per person per year 
$16,161 
 
Benefits increase per person per year 
$2,250 
• To lead teaching terms; model, coach, and assist 

teachers with instructional strategies.  Provide TTS 
with one release period along with extended work 
day for this work 

$331,398 
 
 
Year 1: 
$110,466 
Year 2: 
$110,466 
Year 3: 
$110,466 

 
1000 –  
1999 
 
3000 – 
3999 
 
 
 
 
 
 

Additional Teacher  to Backfill for Teaching 
Teacher Specialists 
 1 FTE 
           Salary: $79,279 
           Benefits: $18,038 
            Total 1 FTE: $97,317 
 
• To backfill sections lost in master schedule due to 

release of Teaching Teacher Specialist (6) for one 
period each day 

$291,951 
 
Year 1: 
$97,317 
Year 2: 
$97,317 
Year 3: 
$97,317 
 

 
1000 – 
1999 
 
3000 – 
3999 
 
 
 
 
 

Teacher Extra Pay for PLC  
33 FTE 
72 hours  

Salary: $4126 
Benefits: $  533 
Total per FTE:  $4659 

Engage teachers in 2.0 hours of additional 
Professional Learning Community time per week for all 
teachers to collaborate. PLC work will focus on school 
wide writing initiative, creating and analyzing formative 
assessments, English learner pedagogy, research-
based best practices for implementing block 
scheduling, adjusting instruction and re-teaching. The 

$461,241 
 
Year 1:  
$153,747 
Year 2: 
$153,747 
Year 3:  
$153,747 
 

 
 
1000-
1999 
 
 
3000-
3999 
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Activity Description 
(See instructions) 

Subtotal 
(For each activity) 

Object 
Code 

capacity of teachers to engage in PLC work will be 
enhanced through the use of: 
• A data-driven cycle of inquiry  
• Protocols for examining student work and products 

as data 
• Reviews of professional literature 
 

 
 
 
 
 
 
 

Contract with Pivot Learning Partners  
Consultant Costs 
• Full day trainings and weekly cohort and individual 

coaching sessions for the Academic Coaches and 
Teaching Teacher Specialists to build capacity and 
support teacher leadership; plan and debrief 
weekly PLC sessions for all grade levels and 
departments; attendance at PLC meetings (Year 1: 
4 days Prof. Dev., 6 hours per week for 36 weeks; 
Year 2: 4 hours per week for 36 weeks; Year 3: 2 
hours per week for 36 weeks) 

• Three days of professional development for 
transformation principals and administrative teams 
on all aspects of leadership for transforming 
schools, with particular emphasis on leading 
teacher collaboration; establishing a culture of high 
expectations for all; leadership and decision-
making; and problem solving. 

• Individual job-embedded principal professional 
development that includes individual coaching 
sessions with a focus on skills aligned to the 
principal professional development and 
differentiated to meet individual principal needs. 
Coaching sessions are weekly.  Year 1:  27 days; 
Year 2: 18 days; Year 3: 18 days. 

• Planning and facilitation of monthly transformation 
principal cohort sessions for job-embedded 
coaching that includes classroom walkthroughs to 
strengthen practices in classroom observation and 
feedback; and determining teacher effectiveness 
(Year 1 only – 9 days) 

• A human resources consultant to provide support 
to principal and associate principal, including 
collaboratively conducting some of the evaluations; 
to identify, evaluate and remove those teachers 
who, after ample opportunities have been provided 
for them to improve their professional practice, 

$213,000 
 
Year 1:  
$117,750 
Year 2: 
$55,500 
 Year 3:  
$39,750 
 

 
 
5000 
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Activity Description 
(See instructions) 

Subtotal 
(For each activity) 

Object 
Code 

have not done so.  Having these experts help site 
administrators through the process has been 
shown to greatly increase the success rate of 
terminating unsatisfactory teachers. (Gradual 
decrease of support over the three years as 
administrators’ capacity is built. Consultant will 
work with principal 8 days during Year 1; 6 days 
with both principal and associate principal in Year 
2; and 5 days with associate and assistant 
principals Year 3.) 

 
Hire a Parent/Community Facilitator  
1 FTE 
205 days per year/8 hour work day 

Salary: $24,675 
Benefits: $14,636 
Total per year: $39,311 

• To work closely with parents, community and 
school partners to connect with new parents and 
students.  The facilitator will also work to re-engage 
families and students who are experiencing 
attendance issues.  With 3-4 new students 
enrolling each week throughout the school year, 
the PCF will meet with all new students and 
families during the enrollment process to orient 
them to the school and community, explaining 
support systems, key dates relevant to the school, 
and local community resources. 

$117,933 
 
Year 1:  
$39,311 
Year 2: 
$39,311 
Year 3:  
$39,311 
 

          
 
2000-
2999 
 
3000-
3999                  

Financial Rewards for School Staff 
33 FTE 
Not to exceed $2000/teacher/year 
 
     Maximum per FTE 
      Salary: $2000 
      Benefits:  $245 
      Total per FTE:  $2,245 
 
• Implement a systematic incentive reward system for all 

staff who raise student achievement on agreed upon 
measures  

 
 
 
 

$222,255 
 
Year 1: 
$74,085 
Year 2: 
$74,085 
Year 3: 
$74,085 

 
 
1000-
5000 
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Activity Description 
(See instructions) 

Subtotal 
(For each activity) 

Object 
Code 

Hire a Dean of Students  
1 FTE 

Salary: $88,600 
Benefits: $26,929  
Total 1 FTE: $115,529 

 
• Provide direct social-emotional support to students 

demonstrating negative behaviors, support and 
improve school climate, implement the school wide 
discipline policy, organize and run 
character/behavior/motivational assemblies and 
improve communication to parents.   

$346,587 
 
Year 1: 
$115,529 
Year 2: 
$115,529 
Year 3: 
$115,529 
 

 
 
1000-
1999 
 
 
3000-
3999 

Professional Development Days 
33 FTE; days per year; 6 hour work day;  
$392/day  

Salary: $1745 
Benefits: $ 215 
Total per FTE: $1960 
 

• Increase professional development days by 3 
additional days (Year 1), 4 additional days (Year 2), 
and 5 additional days (Year 3) for all teachers.    

$194,040 
$155,232 

Year 1: 
$64,680 
$38,808 
Year 2: 
$64,680 
$51,744 
Year 3: 
$64,680 

 
 
1000-
1999 
 
3000-
3999 

Create Associate Principal Position 
1 FTE 

Salary: $11,282 
Benefits: $1,466 
Total for FTE: $12,748 
 

• Elevate an existing Assistant Principal position to 
an Associate Principal position to work directly with 
the 4 academic coaches, teacher teaching 
specialists and the Principal.  The cost reflects the 
difference in pay between these positions. 

$38,244 
 
Year 1: 
$12,748 
Year 2: 
$12,748 
Year 3: 
$12,748 

 
 
1000-
1999 
 
3000-
3999 

Extended Administrative Work Year 
2 FTE 
Five (5) additional days/year 

Salary: $2920/Principal; $2,575/Associate 
Benefits: $700/Principal; $635 
Total per FTE: $3160/Principal; $2860/Associate 
Total 2 FTE:  $6020 

• Provide 5 additional paid days per year for the 
Principal and Associate Principal to engage in 
professional development, as well as plan and 
collaborate around the implementation of the SIG 
action plan. 

$16,485 
$8,760/Principal 
$7,725/Associate 
 
Year 1: 
$5,495 
Year 2: 
$5,495 
Year 3: 
$5,495 

 
 
 
 
1000-
1999 
 
3000-
3999 
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Activity Description 
(See instructions) 

Subtotal 
(For each activity) 

Object 
Code 

 
Hire an additional .5 ASES Intervention Teacher 
180 days/8 hour work day 
     Salary: $28,688 
     Benefits: $7,682 
     Total:  $36,370 
 
• District funds .5 FTE 
• To support additional academic needs, club 

activities, and enrichment classes to engage the 
students for 3 hours after school each day. 

$109,110 
 
Year 1: 
$36,370 
Year 2: 
$36,370 
Year 3: 
$36,370 

 
 
1000 – 
1999 
 
3000 – 
3999 

Hire a Student Support Intervention Program 
(SSIP) Intervention Teacher  
1 FTE 
180 days/6 hour work day 

Salary: $57,376 
Benefits: $15,363 
Total 1 FTE: $72,739 

• To assist in deepening the implementation of the 
school’s research-based RTI model which began 
2009-2010 and to engage parents and students in 
an ever-present outreach program, which connects 
stakeholders with community resources related to 
counseling, substance abuse and child welfare 
services. This position aligns the work of the former 
grant-funded Student Assistance Program with 
implementation of RtI and other interventions to 
support students. 

$218,217 
 
Year 1: 
$72,739 
Year 2: 
$72,739 
Year 3: 
$72,739 
 

 
 
2000-
2999 
 
 
3000-
3999 

Hire Student Support Intervention Program 
support staff 
1 FTE 
10 month work year/ 8 hour work day 

  Salary: $33,352 
  Benefits: $16,648 
  Total for 1 FTE: $50,000 

• To work closely with the SSIP Intervention 
Teacher.  The support staff will communicate, 
organize and schedule with all appropriate 
stakeholders, while engaging in outreach with 
appropriate community service partners.  

 
 
 
 
 

$150,000 
 
Year 1: 
$50,000 
Year 2: 
$50,000 
Year 3: 
$50,000 

 
 
2000-
2999 
 
 
3000-
3999 
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Activity Description 
(See instructions) 

Subtotal 
(For each activity) 

Object 
Code 

 
Hire an Additional Counselor 
199 days 
      Salary:  $67,495 
      Benefits: $ 15,598 
      Total: $83,093 
 
• To serve as an intervention counselor for students 

who need additional academic support to increase 
students’ academic success and address 
social/emotional needs. 

$249,279 
 
Year 1 
$83,093 
Year 2 
$83,093 
Year 3 
$83,093 

 
 
1000 – 
1999 
 
3000 – 
3999 

Teacher Extra Work Day 
33 FTE 
One day/year 

Salary:$349/day 
Benefits: $43 
Total per FTE: $392 

• Provide one paid day prior to the start of the school 
year for teachers to set-up wall to wall learning 
classrooms that adhere to school established 
standards for positive classrooms environment.  
This will include college corners/information, 
academic word walls, contemporary exemplary 
student work, current honor roll students, rubrics, 
motivational slogans, culturally relevant materials, 
and content specific cues/posters. 

 

$38,808 
 
Year 1: 
$12,936 
Year 2: 
$12,936 
Year 3: 
$12,936 

 
 
1000-
1999 
 
3000-
3999 

Consultant Agreement 
4 days Year 1 
15 days Year 2 
 
Contract with EdEquity to provide training to all staff on 
culturally responsive instruction and to conduct 
Student Voice survey process with follow-up training 
and support based on identified needs 

$37,000 
 
Year 1: 
$7,000 
Year 2: 
$30,000 

 
 
5000 
 
 
 
 
 

TOTAL: 
 
 

Year 1:  $1,546,835 
              $1,520,963 
Year 2:  $1,507,585 
              $1,494,649 
Year 3:  $1,461,835 
              $1,461,835 
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SIG Form 5b–School Budget Narrative 
 

School Budget Narrative 
 
Provide sufficient detail to justify the school budget. The school budget narrative 
page(s) must provide sufficient information to describe activities and costs associated 
with each object code. Include budget items that reflect the actual cost of implementing 
the selected intervention models and other activities described for each participating 
school. Please duplicate this form as needed. 
 
School Name: Fremont Academy 
 

Activity Description 
(See instructions) 

Subtotal 
(For each activity) 

Object 
Code 

Hire four (4) FTE Academic Coaches  
199 day work year 
     Salary:  $83,917 
     Benefits: $18,605 
• To provide full time classroom release to work 

directly with teachers and provide ongoing, job-
embedded professional development. Activities will 
include modeling strategies presented during 
professional development, co-teaching, 
observation with feedback, and leading 
professional learning communities sessions. 

 

$1,230,264 
 
 
Year 1:  
$410,088 
Year 2: 
$410,088 
Year 3:  
$410,088 
 
 

 
 

1000 
3000 

Hire six (6) Teaching Teacher Specialists (TTS) 
199 day work year/8 hour work day 
      Salary increase per person per year: $16,161 
      Benefits increase per person per year: $2,250 
• To lead teaching teams; model, coach and assist 

teachers with instructional strategies.  Provide TTS 
with one release period along with extended work 
day for this work  

$331,398 
Year 1: 
$110,466 
Year 2: 
$110,466 
Year 3: 
$110,466 

 
 

1000 
3000 

Contract with Pivot Learning Partners  
• Provide full day trainings and weekly coaching and 

planning/debrief sessions with Academic Coaches, 
Teaching Teacher Specialists, Teacher Specialists, 
and site teachers 3 days each year. 

• Provide professional development for 
transformation principals and administrative teams 
on all aspects of leadership for transforming 

$213,000 
 

Year 1: 
$117,750 
Year 2 
$55,500 
Year 3 
$39,750 

5000 
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Activity Description 
(See instructions) 

Subtotal 
(For each activity) 

Object 
Code 

schools, with particular emphasis on leading 
teacher collaboration; establishing a culture of high 
expectations for all; and problem solving. 

• Job-embedded principal professional development 
that includes individual coaching sessions with a 
focus on skills aligned to the principal professional 
development and differentiated to meet individual 
principal needs. (Coaching sessions are 27 days 
Year 1; 18 days Year 2; 18 days Year 3.) 

• Planning and facilitation of monthly cohort principal 
sessions for job-embedded coaching that includes 
classroom walkthroughs to strengthen practices in 
classroom observation and feedback; and 
determining teacher effectiveness (9 days in Year 1 
only) 

• A human resources consultant to provide support 
to principal and associate principal, including 
collaboratively conducting some of the evaluations, 
to identify, evaluate and remove those teachers 
who, after ample opportunities have been provided 
for then to improve their professional practice, have 
not done so. Having these experts help site 
administrators through the process has been 
shown to greatly increase the success rate of 
terminating unsatisfactory teachers. Consultant will 
also participate in monthly monitoring walkthroughs 
with Transformation Office Leadership team.  
(Gradual decrease of support over the three years 
as administrators’ capacity is built). Consultant will 
work with principal 8 days Year 1; 6 days with both 
principal and associate principal Year 2; and 5 
days with associate and assistant principal Year 3. 

 

 

Teacher Extra Pay for PLC 
2 hours weekly 
      Salary:  $4126 
      Benefits: $ 533 
      Total:  $4659 
28 FTE (Year 1) 
33 FTE (Year 2) 
38 FTE (Year 3) 
Support professional learning communities by 
providing 2.0 additional hours of Teacher Collaboration 
and professional development time each week.  The 
time will be structured and will be used for job-

$461,241 
 
Year 1: 
$130,452 
Year 2: 
$153,747 
Year 3: 
$177,042 
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Activity Description 
(See instructions) 

Subtotal 
(For each activity) 

Object 
Code 

embedded PD led by academic coaches and TTS with 
Pivot Learning Partners (PLP) support. The current 
work and focus of PLCs will be expanded to include 
best practices for implementing collaborative scoring 
of student non-fiction writing; examining student 
performance on formative assessments; adjusting 
instruction and re-teaching. Deepen this PLC and build 
capacity of all teachers through the use of: 

• A data-driven cycle of inquiry 
• Protocols for examining student work and 

products as data 
• Review of professional literature 
• Use of common formative assessments and 

their analysis to improve instructional practices 
Financial rewards for school staff 
28 FTE (Year 1)* 
33 FTE (Year 2)* 
38 FTE (Year 3)* 
*Not to exceed $2,000 per teacher per year 
• For recognition of increased student achievement 

and other agreed upon indicators.  

$222,255 
 
Year 1: 
$62,860 
Year 2: 
$74,085 
Year 3: 
$85,310 
 

 

Elevate an existing Assistant Principal position to 
an Associate Principal position 
215 days  
      Salary increase per year: $11,282 
      Benefits increase per year: $1,466 
• To work directly with the 4 academic coaches, 

teacher teaching specialists and the Principal in 
support of implementation of all agents of the 
transformation model. The cost reflects the 
difference in pay between these positions. 

$38,244 
 
 
 
 
Year 1: 
$12,748 
Year 2 
$12,748 
Year 3 
$12,748 

 

Five additional calendar days per year for the 
principal  
5 Additional Calendar Work Days 
      Salary: $2,320 
      Benefits: $600 
• To engage in professional development as well as 

plan and collaborate around the implementation of 
the SIG Action Plan 

$8,760 
 
Year 1: 
$2,920 
Year 2: 
$2,920 
Year 3: 
$2,920 

 

Five additional calendar days per year for the 
associate principal  
5 Additional Calendar Work Days 

$7,725 
 
Year 1: 
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Activity Description 
(See instructions) 

Subtotal 
(For each activity) 

Object 
Code 

      Salary: $2,020 
      Benefits: $555 
• to engage in professional development as well as 

plan and collaborate around the implementation of 
the SIG Action Plan 

$2,575 
Year 2 
$2,575 
Year 3 
$2,575 

Hire a Dean of Students: 
215 Days 
      Salary:  $88,600 
      Benefits: $26,929 
Total 1 FTE:  $115,529 
• Help maintain school climate with a student-

centered focus in a small learning community in 
which all students are known, recognized, and 
supported.  

• The expansion of peer-counseling and peer-
mediation programs  

• Outreach to help all students feel connected to 
school.  

• Work to support student safety,  
• Maintain positive student attendance and minimize 

suspensions and expulsions,  
• Reduce the chance of student failure and drop-outs 
 

$346,587 
 
 
 
Year 1: 
$115,529 
Year 2: 
$115,529 
Year 3: 
$115,529 
 
 

 

Hire a Student Support Intervention Program 
(SSIP) Intervention Teacher.   
180 days/6 hour work day 
      Salary: $57,376 
      Benefits: $15,363 
      Total 1 FTE: $72,739 
 
In addition to assisting in the implementation of RtI, 
this position will engage parents and students in an 
ever-present outreach program, which connects 
stakeholders with community resources related to 
counseling, substance abuse and child welfare 
services.  These social service programs will be 
designed to support both students and families.   
 
 
 
 

$218,217 
 
 
 
 
Year 1: 
$72,739 
Year 2: 
$72,739 
Year 3: 
$72,739 
 

 

Hire additional Student Support Intervention 
Program (SSIP) support staff 
10 month/8 hour work day 

               $150,000 
 
Year 1: 
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Activity Description 
(See instructions) 

Subtotal 
(For each activity) 

Object 
Code 

      Salary:  $33,352 
      Benefits: $16,648 
      Total for 1 FTE: $50,000 
 
To work closely with the SSIP Intervention Teacher.  
Support staff will communicate, organize and schedule 
with all appropriate stakeholders, while engaging in 
outreach with appropriate community service partners; 
organize and engage students in after-school and 
lunchtime clubs; redirect students during school time 
assisting with conducting group sessions to meet 
students’ social and emotional needs (e.g., anger 
management, substance abuse) 

$50,000  
Year 2: 
$50,000 
Year 3: 
$50,000 

One day of additional pay for teachers 
28 FTE (year 1) 
33 FTE (year 2) 
38 FTE (year 3) 
      Salary: $349/day 
      Benefits: $43 
      Total for FTE:  $392 
• To prepare classroom environment prior to the first 

day of school. (Due to budget constraints, 
teachers district-wide will not be provided this 
additional time each year.) 

• To create wall to wall instruction, including a 
college corner, contemporary vocabulary word 
wall, contemporary student exemplars, relevant 
content posters, motivational quotes, EL visuals 
and cues, etc.  

$38,808 
 
Year 1 
$10,976 
Year 2 
$12,936 
Year 3 
$14,896 
 

 
1000 – 
1000 

 
 
 
 

3000 – 
3999 

Create additional zero and 7th period sections: 
Hire 5 FTE 
      Salary: $65,545 
      Benefits: $15,287 
      Total per FTE:  $80,832 
• Increase learning time by creating a staggered 

schedule so that all students take 7 classes (either 
0 period or 7 period). With the staggered schedule 
students have access to more classes, including 
opportunities for intervention and credit recovery 
within the school day, as well as enrichment . This 
time extension adds an additional 182 hours.  

 

           $1,212,480 
 
Year 1: 
$404,160 
Year 2: 
$404,160 
Year 3: 
$404,160 

 

Hire a Community Facilitator  
205 days/8 hour work day 
Salary: $24,675 

$117,933 
 

 

 
 

2000 
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Activity Description 
(See instructions) 

Subtotal 
(For each activity) 

Object 
Code 

Benefits: $14,636 
 
• To outreach to parents, community members, 

businesses, colleges and universities as well as 
faith-based organizations to engage stakeholders 
in the work of the school. 

• Expand field trips  
• Expand outreach to increase the number of parent 

volunteers by hosting multiple parent activities in 
the new Parent Center. Fremont pays the costs of 
fingerprinting for all parents interested in being 
cleared to become volunteers.  

Year 1 
$39,311 
Year 2 
$39,311 
Year 3 
$39,311 

3000 

Hire an additional Counselor  
199 days 
Salary: $67,495 
Benefits: $15,598 
 
• To serve as an intervention counselor for students 

who need additional academic support to increase 
students’ academic success and address 
social/emotional needs. 

 

$258,108 
 

 
Year 1: 
$86,036 
Year 2: 
$86,036 
Year 3: 
$86,036 

 
1000 –
1999 

 
 

3000 –
3999 

Provide Saturday Academy Tutorial Institutes 
18 days per year/4 hour work day/4 teachers 
Salary:  $3099 
Benefits:  $379 
Total per Teacher:  $3478 
• To provide targeted intervention for identified 

students. 
• Sessions will be taught by students’ regular math 

and English teachers for re-teaching, enrichment 
and reinforcement for identified standards. 

• Teacher teams will use weekly team meetings to 
identify students who could benefit from these 
extended learning opportunities. 

• Parents are invited so they can participate in 
technology classes in the Parent Center. 

• Younger siblings are invited so they can participate 
in guided enrichment activities in reading, writing, 
and math as well as technology using the computer 
lab. 

$41,733 
 

Year 1: 
$13,911 
Year 2: 
$13,911 
Year 3: 
$13,911 

 

Contract with Ed Equity 
4 days Year 1; 15 days Year 2 
• To conduct the “Student Voice” protocol and 

$37,000 
 

Year 1: 
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Activity Description 
(See instructions) 

Subtotal 
(For each activity) 

Object 
Code 

professional development—a qualitative approach 
for analyzing student input on rigor, relevance, and 
relationships. 

• Include follow-up training, support and facilitation of 
collaboration for development of relational 
strategies for increased student achievement. 

$7000 
Year 2: 
$30,000 

Summer School 
Hire 8 FTE 
25 days/6 hour work day/hourly rate of pay 
      Salary: $6683 
      Benefits: $817 
      Total per FTE:  $7500 
• Extend the school year with summer school that is 

available to all students and required for all 
incoming 9th graders as part of the Summer Bridge 
program in which they will earn 10 credits; students 
in need of credit recovery; students who have not 
passed CAHSEE. 

• Increase the Summer School offerings so that all 
students will have access to both remedial and 
accelerated summer coursework, depending on 
their unique needs. 

 

$180,000 
 

Year 1: 
$60,000 
Year 2: 
$60,000 
Year 3: 
$60,000 

1000 – 
1999 
 
3000 – 
3999 

Five (5) Professional Development Days/Year 
28 FTE (Year 1) 
33 FTE (Year 2) 
38 FTE (Year 3) 
$392/day 
      Salary:  $1745 
      Benefits: $215 
      Total per FTE:  $1960 
 
• Increase professional development days by 3 

additional days (Year 1), 4 additional days (Year 2, 
and 5 additional days (Year 3) per teacher. 

 

$194,040 
$159,152 

Year 1: 
$54,880 
$32,928 
Year 2: 
$64,680 
$51,744 
Year 3: 
$74,480 
 

1000 – 
1999 
 
3000 – 
3999 
 
 
 
 
 
 
 

TOTAL: Year 1: $1,764,401 
             $1,742,449 
Year 2: $1,771,431 
             $1,758,495 
Year 3: $1,771,961 
             $1,771,961 
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SIG Form 5b–School Budget Narrative 
 

School Budget Narrative 
 
Provide sufficient detail to justify the school budget. The school budget narrative 
page(s) must provide sufficient information to describe activities and costs associated 
with each object code. Include budget items that reflect the actual cost of implementing 
the selected intervention models and other activities described for each participating 
school. Please duplicate this form as needed. 
 
School Name: Pomona High School 
Activity Description 
(See instructions) 

Subtotal 
(For each activity) 

Object 
Code 

Create additional zero and 7th period sections:  
Hire 5 FTE 

Salary: $65,545 
Benefits: $15,287 
Total per FTE: $80,832 

 
Extend the school day by adding zero and/or 7th 
periods that are available to all students, including 
students in need of electives due to double periods 
of intervention; and required for all students in need 
of credit recovery; all incoming 9th graders as a 
Summer Bridge program; students who have not 
passed CAHSEE.  

$1,212,480 
 
Year 1:  
$404,160 
Year 2: 
$404,160 
Year 3:  
$404,160 
 
 

 
1000-
1999 
 
 
3000-
3999 

Summer School 
Hire 10 FTE 
24 days; 6 hour workday; hourly rate of pay 

Salary: $6,683 
Benefits: $817 
Total per FTE: $7,500 

• Extend the school year with summer school that 
is available to all students and required for all 
incoming 9th graders as a part of the Summer 
Bridge program in which they will earn 10 credits; 
students in need of credit recovery; students who 
have not passed CAHSEE. 

$115,950 
 
Year 1:  
$38,650 
Year 2: 
$38,650 
Year 3:  
$38,650 
 
 

 
1000-
1999 
 
 
3000-
3999 
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Activity Description 
(See instructions) 

Subtotal 
(For each activity) 

Object 
Code 

• Increase the Summer School offerings so that all 
students will have access to both remedial and 
accelerated summer coursework, depending on 
their unique needs. 

 
 
 
 
 
Hire four (4) FTE Academic Coaches  
199 day work year; 8 hour workday 

Salary: $83,917 
Benefits: $18,605 
Total per FTE: $102,522 

 
• To work directly with teachers and provide 

ongoing, job-embedded professional 
development.  Activities will include modeling 
best practice strategies, preparing and presenting 
during professional development, co-teaching, 
peer observation with feedback, and leading 
professional learning community (PLC) 
professional development; work directly with 
grade level and department teacher leaders to 
plan, coordinate and lead PLC’s and professional 
development. 

•  

$1,230,264 
 
Year 1:  
$410,088 
Year 2: 
$410,088 
Year 3:  
$410,088 
 
 
 
 

1000 – 
1999 
 
3000-
3999 

Teacher Extra Pay for PLC  
65 FTE 
90 hours  

Salary: $5157 
Benefits: $630 

Engage teachers in 2.5 hours of additional 
Professional Learning Community time per week for 
all teachers to collaborate. PLC work will focus on 
school wide writing initiative, creating and analyzing 
formative assessments, English learner pedagogy, 
research-based best practices for implementing 
block scheduling, adjusting instruction and re-
teaching. The capacity of teachers to engage in PLC 
work will be enhanced 
through the use of: 

• A data-driven cycle of inquiry  
• Protocols for examining student work and 

products as data 

$1,128,465 
 
Year 1:  
$376,155 
Year 2: 
$376,155 
Year 3:  
$376,155 

 
 
1000-
1999 
 
 
3000-
3999 
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Activity Description 
(See instructions) 

Subtotal 
(For each activity) 

Object 
Code 

• Reviews of professional literature 
 

Contract with Pivot Learning Partners  
Consultant Costs 
• Full day trainings and weekly cohort and 

individual coaching sessions for the Academic 
Coaches to build capacity and support teacher 
leadership; plan and debrief weekly PLC 
sessions for all grade levels and departments; 
attendance at PLC meetings (Year 1: 4 days 
Prof. Dev., 6 hours per week for 36 weeks; Year 
2: 4 hours per week for 36 weeks; Year 3: 2 
hours per week for 36 weeks) 

• Three days of professional development for 
transformation principals and administrative 
teams on all aspects of leadership for 
transforming schools, with particular emphasis on 
leading teacher collaboration; establishing a 
culture of high expectations for all; leadership and 
decision-making; and problem solving. 

• Individual job-embedded principal professional 
development that includes individual coaching 
sessions with a focus on skills aligned to the 
principal professional development and 
differentiated to meet individual principal needs. 
Coaching sessions are weekly.  Year 1:  27 days; 
Year 2: 18 days; Year 3: 18 days. 

• Planning and facilitation of monthly 
transformation principal cohort sessions for job-
embedded coaching that includes classroom 
walkthroughs to strengthen practices in 
classroom observation and feedback; and 
determining teacher effectiveness (Year 1 only – 
9 days) 

• A human resources consultant to provide support 
to principal and associate principal, including 
collaboratively conducting some of the 
evaluations; to identify, evaluate and remove 
those teachers who, after ample opportunities 
have been provided for them to improve their 
professional practice, have not done so.  Having 
these experts help site administrators through the 
process has been shown to greatly increase the 
success rate of terminating unsatisfactory 
teachers. (Gradual decrease of support over the 

$233,250 
 
Year 1:  
$133,500 
Year 2: 
$57,000 
 Year 3:  
$42,750 
 

 
 
5000 
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Activity Description 
(See instructions) 

Subtotal 
(For each activity) 

Object 
Code 

three years as administrators’ capacity is built. 
Consultant will work with principal 8 days during 
Year 1; 6 days with both principal and associate 
principal in Year 2; and 5 days with associate and 
assistant principals Year 3.) 

 
 
 
 
Hire a Parent/Community Facilitator  
1 FTE 
205 days per year/8 hour work day 

Salary: $24,675 
Benefits: $14,636 
Total per year: $39,311 

• To work closely with parents, community and 
school partners to connect with new parents and 
students.  The facilitator will also work to re-
engage families and students who are 
experiencing attendance issues.  With 10-12 new 
students enrolling each week throughout the 
school year, the PCF will meet with all new 
students and families during the enrollment 
process to orient them to the school and 
community, explaining support systems, key 
dates relevant to the school, and local community 
resources. 

 

$117,933 
 
Year 1:  
$39,311 
Year 2: 
$39,311 
Year 3:  
$39,311 
 

          
 
2000-
2999 
 
 
3000-
3999         

Financial Rewards for School Staff 
65 FTE 
Not to exceed $2000/teacher/year 
 
• Implement a systematic incentive reward system for all 

staff who raise student achievement on agreed upon 
measures  

$390,000 
 
Year 1: 
$130,000 
Year 2: 
$130,000 
Year 3: 
$130,000 

 
 
1000-
5000 
 
 

Hire a Dean of Students  
1 FTE 

Salary: $88,600 
Benefits: $26,929  
Total 1 FTE: $115,529 

 
• Provide direct social-emotional support to 

students demonstrating negative behaviors, 
support and improve school climate, implement 

$346,587 
 
Year 1: 
$115,529 
Year 2: 
$115,529 
Year 3: 
$115,529 
 

 
 
1000-
1999 
 
 
3000-
3999 
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Activity Description 
(See instructions) 

Subtotal 
(For each activity) 

Object 
Code 

the school wide discipline policy, organize and 
run character/behavior/motivational assemblies 
and improve communication to parents.   

 
 
 
 
 
 

Consultant Agreement 
4 days Year 1 
15 days Year 2 
 
Contract with EdEquity to provide training to all staff 
on culturally responsive instruction and to conduct 
Student Voice survey process with follow-up training 
and support based on identified needs 
 

$50,000 
 
Year 1: 
$10,000 
Year 2: 
$40,000 

 
 
5000 

Professional Development Days 
65 FTE; ; 6 hour work day;  
$392/day  

Salary: $1745 
Benefits: $ 215 
Total per FTE: $1960 
 

• Increase professional development days by 3 
additional days (Year 1), 4 additional days (Year 
2), 5 additional days (Year 3) for all teachers. 

$382,200 
$305,760 

Year 1: 
$127,400 
$76,440 
Year 2: 
$127,400 
$101,920 
Year 3: 
$127,400 
 

 
 
1000-
1999 
 
 
3000-
3999 

Create Associate Principal Position 
1 FTE 

Salary: $8,017 
Benefits: $2,235 
Total for FTE: $10,252 
 

• Elevate an existing Assistant Principal position to 
an Associate Principal position to work directly 
with the 4 academic coaches, teacher teaching 
specialists and the Principal.  The cost reflects 
the difference in pay between these positions. 

 

$30,756 
 
Year 1: 
$10,252 
Year 2: 
$10,252 
Year 3: 
$10,252 

 
 
1000-
1999 
 
 
3000-
3999 

Hire Student Support Intervention Program 
support staff 
1 FTE 
10 month work year/ 8 hour work day 

$150,000 
 
Year 1: 
$50,000 

 
 
2000-
2999 



Page 87 of 184 

Revised June 17, 2010   
 

Activity Description 
(See instructions) 

Subtotal 
(For each activity) 

Object 
Code 

Salary: $33,352 
Benefits: $16,648 
Total for 1 FTE: $50,000 

• To work closely with the SSIP Intervention 
Teacher.  The support staff will communicate, 
organize and schedule with all appropriate 
stakeholders, while engaging in outreach with 
appropriate community service partners.  

 
 

Year 2: 
$50,000 
Year 3: 
$50,000 

 
 
3000-
3999 
 
 
 
 

Extended Administrative Work Year 
2 FTE 
Five (5) additional days/year 

Salary: $2460/Principal; $2,225/Associate 
Benefits: $700/Principal; $635 
Total per FTE: $3160/Principal; $2860/Associate 
Total 2 FTE:  $6020 

• Provide 5 additional paid days per year for the 
Principal and Associate Principal to engage in 
professional development, as well as plan and 
collaborate around the implementation of the SIG 
action plan. 

 

$18,060 Total 
 
$9,480/Principal 
$8,580/Associate 
 
Year 1: 
$6020 
Year 2: 
$6020 
Year 3: 
$6020 

 
 
1000-
1999 
 
 
3000-
3999 

Hire a Student Support Intervention Program 
(SSIP) Intervention Teacher  
1 FTE 
180 days/8 hours per day 

Salary: $57,376 
Benefits: $15,363 
Total 1 FTE: $72,739 

• To assist in deepening the implementation of the 
school’s research-based RTI model which began 
2009-2010 and to engage parents and students 
in an ever-present outreach program, which 
connects stakeholders with community resources 
related to counseling, substance abuse and child 
welfare services. This position aligns the work of 
the former grant-funded Student Assistance 
Program with implementation of RtI and other 
interventions to support students. 

 

$218,217 
 
Year 1: 
$72,739 
Year 2: 
$72,739 
Year 3: 
$72,739 
 

 
 
2000-
2999 
 
 
3000-
3999 

Teacher Extra Work Day 
65 FTE 
One day/year 

Salary:$349/day 

$76,440 
 
Year 1: 
$25,480 

 
 
 
1000-
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Activity Description 
(See instructions) 

Subtotal 
(For each activity) 

Object 
Code 

Benefits: $43 
Total per FTE: $392 

• Provide one paid day prior to the start of the 
school year for teachers to set-up wall to wall 
learning classrooms that adhere to school 
established standards for positive classrooms 
environment.  This will include college 
corners/information, academic word walls, 
contemporary exemplary student work, current 
honor roll students, rubrics, motivational slogans, 
culturally relevant materials, and content specific 
cues/posters. 

 

Year 2: 
$25,480 
Year 3: 
$25,480 

1999 
 
 
3000-
3999 

TOTAL: 
 
 

Year 1:  $1,949,284 
              $1,898,324 
Year 2:  $1,902,784 
              $1,877,304 
Year 3:  $1,848,534 
              $1,848,534 
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SIG Form 6–General Assurances and Certifications 
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SIG Form 7–Sub-grant Conditions and Assurances (page 1 of 3) 

Sub-grant Conditions and Assurances 

 
As a condition of the receipt of funds under this sub-grant program, the applicant agrees 
to comply with the following Sub-grant Conditions and Assurances: 
  

1. Use its SIG to implement fully and effectively an intervention in each Tier I and 
Tier II school that the LEA commits to serve consistent with the final 
requirements of SIG; 
 

2. Establish challenging annual goals for student achievement on the state’s 
assessments in both reading/language arts and mathematics and measure 
progress on the leading indicators in Section III of the final requirements in order 
to monitor each Tier I and Tier II school that it serves with school improvement 
funds; 
 

3. If it implements a restart model in a Tier I or Tier II school, include in its contract 
or agreement terms and provisions to hold the charter operator, charter 
management organization, or education management organization accountable 
for complying with the final requirements; and 
 

4. Report to the CDE the school-level data as described in this RFA. 
 

5. The applicant will ensure that the identified strategies and related activities are 
incorporated in the revised LEA Plan and Single Plan for Student Achievement.  
 

6. The applicant will follow all fiscal reporting and auditing standards required by the 
CDE. 
 

7. The applicant will participate in a statewide evaluation process as determined by 
the SEA and provide all required information on a timely basis. 
 

8. The applicant will respond to any additional surveys or other methods of data 
collection that may be required for the full sub-grant period. 
 

9. The applicant will use funds only for allowable costs during the sub-grant period. 
 

10. The application will include all required forms signed by the LEA Superintendent 
or designee. 
 

11. The applicant will use fiscal control and fund accountability procedures to ensure 
proper disbursement of, and accounting for, federal funds paid under the sub-
grant, including the use of the federal funds to supplement, and not supplant, 
state and local funds, and maintenance of effort (20 USC § 8891). 
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SIG Form 7–Sub-grant Conditions and Assurances (page 2 of 3) 

 
12. The applicant hereby expresses its full understanding that not meeting all SIG 

requirements will result in the termination of SIG funding. 
  

13. The applicant will ensure that funds are spent as indicated in the sub-grant 
proposal and agree that funds will be used only in the school(s) identified in the 
LEA’s AO-400 sub-grant award letter.  
 

14. All audits of financial statements will be conducted in accordance with 
Government Auditing Standards (GAS) and with policies, procedures, and 
guidelines established by the Education Department General Administrative 
Regulations (EDGAR), Single Audit Act Amendments, and OMB Circular A-133. 

 
15. The applicant will ensure that expenditures are consistent with the federal 

Education Department Guidelines Administrative Regulations (EDGAR) under 
Title 34 Education. http://www.ed.gov/policy/fund/reg/edgarReg/edgar.html 
(Outside Source)  
 

16. The applicant agrees that the SEA has the right to intervene, renegotiate the sub-
grant, and/or cancel the sub-grant if the sub-grant recipient fails to comply with 
sub-grant requirements.  
 

17. The applicant will cooperate with any site visitations conducted by 
representatives of the state or regional consortia for the purpose of monitoring 
sub-grant implementation and expenditures, and will provide all requested 
documentation to the SEA personnel in a timely manner. 
 

18. The applicant will repay any funds which have been determined through a federal 
or state audit resolution process to have been misspent, misapplied, or otherwise 
not properly accounted for, and further agrees to pay any collection fees that may 
subsequently be imposed by the federal and/or state government. 
 

19. The applicant will administer the activities funded by this sub-grant in such a 
manner so as to be consistent with California’s adopted academic content 
standards. 
 

20. The applicant will obligate all sub-grant funds by the end date of the sub-grant 
award period or re-pay any funding received, but not obligated, as well as any 
interest earned over one-hundred dollars on the funds.  
 

21. The applicant will maintain fiscal procedures to minimize the time elapsing 
between the transfer of the funds from the CDE and disbursement. 
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SIG Form 7–Sub-grant Conditions and Assurances (page 3 of 3) 

 
22. The applicant will comply with the reporting requirements and submit any 

required report forms by the due dates specified. 
  
 
I hereby certify that the agency identified below will comply with all sub-grant conditions 
and assurances described in items 1 through 22 above. 
 

Agency Name: Pomona Unified School District 

Authorized Executive: Stephanie Baker 

Signature of Authorized 
Executive 

SEE ATTACHED 
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SIG Form 8–Waivers Requested 
 

Waivers Requested 
 
The LEA must check each waiver that the LEA will implement (see page 28 for 
additional information). If the LEA does not intend to implement a waiver with respect to 
each applicable school, the LEA must indicate for which school(s) it will implement the 
waiver on: 
 

 Extending the period of availability of school improvement funds. 

 

Waive section 421(b) of the General Education Provisions Act (20 U.S.C. § 
1225(b)) to extend the period of availability of school improvement funds for the 
LEA to September 30, 2013. 
 

 
Note: If the SEA has requested and received a waiver 
of the period of availability of school improvement funds, 
that waiver automatically applies to all LEAs receiving 
SIG funds. 
 

 

� “Starting over” in the school improvement timeline for Tier I and Tier II schools 

implementing a turnaround or restart model. 

 

Waive section 1116(b)(12) of the ESEA to permit the LEA to allow its Tier I and 
Tier II schools that will implement a turnaround or restart model to “start over” in 
the school improvement timeline. (Note: This waiver applies to Tier I and Tier II 
schools only) 
 

� Implementing a schoolwide program in a Tier I or Tier II school that does not 
meet the 40 percent poverty eligibility threshold. 

 
Waive the 40 percent poverty eligibility threshold in section 1114(a)(1) of the 
ESEA to permit the LEA to implement a schoolwide program in a Tier I or Tier II 
school that does not meet the poverty threshold. (Note: This waiver applies to 
Tier I and Tier II schools only) 
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SIG Form 9–Schools to Be Served 
Schools to be Served 

 
Indicate which schools the LEA commits to serve, their Tier, and the intervention model the LEA will use in each Tier I and 
Tier II school. For each school, indicate which waiver(s) will be implemented at each school. Note: An LEA that has nine 
or more Tier I and Tier II schools can only use the transformation model in 50 percent or less of those schools. (Attach as 
many sheets as necessary.) 

INTERVENTION 
(TIER I AND II 

ONLY) 

WAIVER(S) 
TO BE 

IMPLEMEN
TED 

SCHOOL NAME CDS Code NCES Code 

T
IE

R
 I 

T
IE

R
 II 

T
IE

R
 III 

T
u

rn
a

ro
u

n
d

 

 R
e

s
ta

rt 

C
lo

s
u

re
 

T
ra

n
s

fo
rm

a
tio

n
 

S
ta

rt O
v

e
r 

Im
p

le
m

e
n

t 
S

W
P

 

PROJECTED 
COST 

Emerson Middle 
School 

6058507 063132004839  x     x  $4,516,255 
$4,477,447 

Fremont Academy 6061634 063132004840  x     x  $5,307,793 
$5,272,905 

Pomona High 
School 

1937028 063132004858  x     x  $5,700,602 
$5,624,162 
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SIG Form 10–Implementation Chart for a Tier I or Tier II School 

 
Implementation Chart for a Tier I or Tier II School 

Complete this form for each identified Tier I and Tier II school the LEA intends to serve. List the intervention model to be 
implemented. Include the required component acronym, actions and activities required to implement the model, a timeline 
with specific dates of implementation, the projected cost of the identified activity, the personnel and material federal, local, 
private and other district resources necessary, and the position (and person, if known) responsible for  
oversight.  
 
School:   Emerson Middle School               Tier: I  or        (circle one)         
    Intervention Model:   
□  Turnaround  □ Restart  □ Closure   Transformation 

 
Total FTE required:  __0___LEA __17.5___ School  _0__ Other 
 
 

Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

 Developing and increasing teacher and 
school leader effectiveness 

    

ES Developed a rigorous, 
equitable evaluation system 
for principals taking into 
account data on student 
growth, observations of 
performance and adherence 
to a research-based rubric of 
practice.  It is aligned to the 
District’s Six Essentials and 
instructional initiatives. 
 
 

Completed 
September 
2009 

  Weingart 
Foundation 
Grant 
 
Title II 
 
Title III 

Administrative 
Director, 
Elementary  
 
Administrative 
Director, 
Secondary 

II 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

RP Appoint a new Principal July 2010    Administrative 
Director, 
Elementary 
 
Administrative 
Director,  
Secondary 

ES Work collaboratively with the 
teachers’ association to revise 
the current evaluation tool. 
The current teacher 
evaluation system is rigorous 
and transparent and there is 
contract language providing 
the ability to use student 
achievement as a factor. 

2010--June 
2013 

  General Funds Assistant 
Superintendent, 
Personnel 

TA, PD Hire four (4) Academic 
Coaches to work directly with 
teachers and provide ongoing, 
job-embedded professional 
development. Activities will 
include modeling strategies 
presented during professional 
development, co-teaching, 
observation with feedback, 
and leading professional 
learning communities 
sessions. 
 
 

2010-June 
2013 

$1,230,264 
Year 1 
$410,088  
Year 2 
$410,088  
Year 3 
$410,088  
 
 

  Principal 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

TA, IRR, PD, 
RPR 

Hire six (6) Teaching Teacher 
Specialists to lead teaching 
teams and assist teachers 
with instructional strategies.  
Provide them with one release 
period for this work, additional 
salary and work year. 

2010-2013 $331,398 
Year 1 
$110,466  
Year 2 
$110,466  
Year 3 
$110,466  

  Principal 

SD, TA Hire a Dean of Students to 
help maintain school climate 
with a student-centered focus.  
Responsibility will include the 
expansion of peer-counseling 
and peer-mediation programs, 
as well as outreach to help all 
students feel connected to 
school.  The dean will work to 
support student safety, 
maintain positive student 
attendance and minimize 
suspensions and expulsions, 
reduce the chance of student 
failure and drop-outs, as well 
as to reduce the time that the 
principal and associate 
principal spend away from the 
instructional program. 
 
 
 
 

2010-2013 $346,587 
Year 1 
$115,529  
Year 2 
$115,529  
Year 3 
$115,529  

  Principal 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

TA Hire an additional teacher to 
backfill sections lost in master 
schedule due to release of 
Teaching Teacher Specialist 
(6) for one period each day. 

2010-2013 $291,951 
Year 1 
$97,317  
Year 2 
$97,317  
Year 3 
$97,317  

  Principal 

PD, ILT, RPR, 
TA, SD 

Support professional learning 
communities by providing 
additional hours of Teacher 
Collaboration and professional 
development time each week 
(in addition to the 1-hour they 
currently have.) The time will 
be structured and will be used 
for job-embedded PD led by 
academic coaches and TTS 
with Pivot Learning Partners 
(PLP) support. The current 
work and focus of PLCs will 
be expanded to include using 
student data to make 
instructional decisions, best 
practices for implementing 
collaborative scoring of 
student non-fiction writing; 
examining student 
performance on formative 
assessments; adjusting 
instruction and re-teaching. 

September 
2010-June 
2013 

$461,241 
 

Year 1 
$153,747  
Year 2 
$153,747  
Year 3 
$153,747  

   



Page 101 of 184 

Revised June 17, 2010   
 

Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

Deepen this PLC and build 
capacity of all teachers 
through the use of: 
• A data-driven cycle of 

inquiry 
• Protocols for examining 

student work and products 
as data 

• Review of professional 
literature 

• Use of common formative 
assessments and their 
analysis to improve 
instructional practices 

PD, ILT, RPR Provide differentiated 
professional development for 
teachers.  Initial topics are to 
include: Belief Systems, 
Collaborative Culture; Lesson 
Design; Classroom 
Environment, Increasing 
Time-on-Task and Student 
Engagement; Non-fiction 
Writing; Differentiation; 
Strategies to Support English 
Learners; and Strategies to 
Support Students with 
Disabilities. Teachers will be 
required to complete PD in all 
of these areas unless they 

August 
2010--June 
2013 

$193,440 
$155,232 

 
 

Year 1 
$64,480  
$38,808 
Year 2 
$64,480  
$51,744 
Year 3 
$64,480  
 

 District, 
Transformation 
Office, TTS’s 

Principal 
 
Transformation 
Officer 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

have demonstrated mastery.  
 
Five additional work days will 
be provided for this 
professional development.  
 

PD, TA, RPR Provide all core content 
teachers (English, Math, 
Social Studies, Science) with 
job-embedded professional 
development on Lesson 
Design, Student Engagement, 
and Strategies to Support 
English Learners through a 
program of demonstration, 
observation and reflection.  
Provide substitutes for core 
content teachers. 
 
Provide substitutes for 
teachers in each department 
three (3) days during the year 
in which teachers will: 
• Day 1: observe a lesson 

taught by an Academic 
Coach followed by a PLC 
debrief and reflection. 

• Day 2: collaboratively plan 
and co-taught a lesson 
with a department teacher 

2010-2013  
 
 
 
 
 

 Title I 
 
LEP 

Principal 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

and academic coach. PLC 
debrief and reflection 
follow.  

• Day 3: plan and teach a 
lesson to be observed by 
peer teacher with debrief 
and reflection following 

The debrief and reflection 
portions will be facilitated by a 
Pivot Learning Partners 
coach. 
 

TA Develop teacher team 
structures to drive 
improvement by organizing 
departments and teachers 
who share the same students 
into teams led by 1-2 
Teaching Teacher Specialists 
with support from an 
Academic Coach assigned to 
the team.   

September 
2010 

   Principal 

IRR Implement a system of 
financial rewards for school 
staff to include recognition of 
increased student 
achievement and other 
agreed upon indicators. 
Collaborate with teachers’ 
union to develop. 

August 
2011--June 
2013 

$222,255 
Year 1 
$74,085  
Year 2 
$74,085  
Year 3 
$74,085  

  Director, 
Research & 
Assessment 
 
Assistant 
Superintendent, 
Personnel 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

IRR, RPR Provide the opportunity for 

career growth and financial 

incentives through Teaching 

Teacher Specialist and 

Academic Coach positions in 

order to recruit and retain 

skilled staff. 

August 
2010 

    

IRR, RPR Provide financial incentives for 

teachers in order to recruit 

and retain skilled staff by 

additional salary of up to 

$1,000 per month for 

classroom teachers for the 

longer work day (5.5 hours 

per week) and longer work 

year (6 days total). 

September 
2010 and 
ongoing 

Costs listed 
elsewhere 

  Assistant 
Superintendent, 
Personnel 
 
Principal 

IRR Use the evaluation process to 
identify teachers whose 
performance, professional 
practice, and commitment to 
implementing the school’s 
transformation do not meet 
standards. The contract 
allows for the district to 
transfer teachers both 
voluntarily and involuntarily. 

September 
2010--June 
2013 

   Principal 
 
Assistant 
Superintendent, 
Personnel 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

PD Provide opportunities for 
teacher classroom walk-
throughs that are structured 
around a focus on student 
engagement and swerve to 
inform instructional practice. 

Nov. 2010-
June 2013 

  Title I Principal 

TA, PD, ILT, 
IRR 

Contract with Pivot Learning 
Partners to provide full day 
trainings and weekly coaching 
and planning/debrief sessions 
with Academic Coaches, 
Teaching Teacher Specialists, 
Teacher Specialists, and site 
teachers. 
• three days of professional 

development for 
transformation principals 
and administrative teams 
on all aspects of 
leadership for transforming 
schools, with particular 
emphasis on leading 
teacher collaboration; 
establishing a culture of 
high expectations for all; 
and problem solving. 

• Job-embedded principal 
professional development 
that includes individual 
coaching sessions with a 

September 
2010—
June 2010 

$213,000 
Year 1 
$117,750  
Year 2 
$55,500    
Year 3 
$39,750    
 

 Pivot learning 
Partners 

Transformation 
Officer 
 
Pivot Learning 
Partners 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

focus on skills aligned to 
the principal professional 
development and 
differentiated to meet 
individual principal needs. 
Coaching sessions are 
weekly Year 1, 3 times per 
month Year 2, 2 times per 
month Year 3. 

• planning and facilitation of 
monthly cohort principal 
sessions for job-embedded 
coaching that includes 
classroom walkthroughs to 
strengthen practices in 
classroom observation and 
feedback; and determining 
teacher effectiveness 
(Year 1 only) 

• a Human Resources 
consultant to provide 
support to principal and 
associate principal, 
including collaboratively 
conducting some of the 
evaluations, to identify, 
evaluate and remove 
those teachers who, after 
ample opportunities have 
been provided for them to 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

improve their professional 
practice, have not done so. 
Having these experts help 
site administrators through 
the process has been 
shown to greatly increase 
the success rate of 
terminating unsatisfactory 
teachers. (Gradual 
decrease of support over 
the three years as 
administrators’ capacity is 
built.) 

PD Continue program of Assistant 
Principal professional 
development and coaching on 
Classroom Observation and 
Feedback through Cambridge 
Education. 

2010-2013   Cambridge 
Education Grant 
Fund 

Transformation 
Officer, ADSE 

TA Elevate an existing Assistant 
Principal position to an 
Associate Principal position to 
work directly with the 4 
academic coaches, teacher 
teaching specialists and the 
Principal. The cost reflects the 
difference in pay between 
these positions. 
 
 

September 
2010--June 
2013 

$30,756 
Year 1 
$10,252  
Year 2 
$10,252  
Year 3 
$10,252  
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

PD Provide 5 additional days per 
year for the principal and the 
associate principal to engage 
in professional development 
as well as plan and 
collaborate around the 
implementation of the SIG 
Action Plan. 

September 
2010--June 
2013 

$18,060  
 
Principal 
$9,480 
Assoc. 
Principal 
$8,580 
Year 1 
$6,020  
Year 2 
$6,020  
Year 3 
$6,020  

   

 Comprehensive instructional reform 
strategies 

    

IP Identified and implemented 
core instructional programs in 
language arts, math, social 
science and science  

Completed 
 

    

IP, SD Used student performance 
data to identify instructional 
needs and implemented 
researched-based focus on 
Academic Vocabulary, 
Academic Discourse,  
Academic Writing 
 
 
 
 

Completed 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

IP Adopted and implemented 
Thinking Maps and Write for 
the Future training completed 
by all English teachers to 
support the district focus on 
Academic Writing. 

Completed 
April 2008 

  Title I 
 
LEP 

 

IP, SD Implement a school wide 
program with emphasis on 
nonfiction writing, 
 collaborative scoring of 
student work, and frequent 
assessment of student 
progress as defined in 
research by Douglas B. 
Reeves.   
• Students will complete a 

standards-based writing on 
a regular and frequent 
basis with topics/ 
assignments rotating 
among core departments, 
embedding literacy 
strategies into content 
area classes.   

• A clear schedule of 
department writing dates/ 
weeks will be 
communicated with staff, 
parents, students and 
community members.  

   Title I 
 
LEP 

Principal 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

Departments will publish 
their writing prompts to the 
school community.   

• During classroom 
walkthroughs observers 
will be encouraged to 
review random student 
writing samples to monitor 
progress.   

• Teachers will devote PLC 
work with the appropriate 
and timely review of 
student writing samples as 
a focus. 

IP, PD Train all teachers on Write for 
the Future writing program to 
support implementation 
school-wide writing program. 
This program is directly 
connected with and utilizes 
the Thinking Map strategy. 

September 
2010-2013 

  Title I  

ILT Deepen implementation of 
Language!, Read 180 and 
ELD Program to 2 hours per 
day, to fidelity state and 
District adopted instructional 
materials and protocols for 
identified students. Extended 
learning time allows students 
to also take elective courses. 

September 
2010 -2013 

   Program 
Administrator, 
ELD 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

FCE, SD School and district leaders 
widely communicate the vision 
of the school-wide intense 
focus on academic 
vocabulary, discourse and 
writing and the use of Lesson 
Design to ensure good first 
instruction. 

September 
2010 and 
ongoing 

   Principal 
 
Director, 
Research & 
Assessment 

IP, SD Continuously analyze and use 
data (formative, interim, 
summative) individually and in 
collaborative PLCs to inform 
and differentiate instruction to 
meet the academic needs of 
individual students, to develop 
teaching strategies, and to 
determine student needs for 
intervention.  Teachers have 
access to a powerful district 
data management system to 
access data. 

September 
2010--June 
2013 

   Principal 
 
Director, 
Research & 
Assessment 

ES, SD, RPR, 
PD 

Develop formative 
 assessments to use within all 
core subjects and grade levels 
and include teachers in the 
development process 
 
 
 
 

Summer 
2010 

   Principal 
 
Academic 
Coaches 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

ES, SD Administer common formative 
assessments, analyze results 
in teacher professional 
learning communities; 
 collaboratively plan for re-
teaching and instructional 
adjustment to meet student 
needs 

October 
2010--June 
2013 

   Principal 

SD Use district-established data 
analysis modules throughout 
the year during teacher PLC’s 
to continuously inform, 
differentiate, and modify 
instruction.  

Sept 2010 
-  
June 2013 

  Teacher 
Specialist  

Director, 
Research & 
Assessment 
 
Principal 
 
 
 

SD, TA, IP, 
FCE 

Implement a school-wide 
Response to Intervention 
model that includes team 
intervention to design 
individualized strategies to 
meet student needs such as 
Saturday Academy, after 
school academic intervention, 
focused intervention during 
the school day, using Teacher 
Teaching Specialists during 
5th period with targeted 
students, and teacher 
mentoring. 

September 
2010 and 
ongoing 

  Transformation  
Leadership team 

Principal 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

 
SD, IP, TA Response to Intervention: 

Transition of 5/6 graders who 
have received D-F grades in 
elementary school will be 
identified by staff at 
elementary school and 
Emerson for support at 
beginning of the new school 
year in interventions, support 
systems, strategies, and adult 
mentoring to support student 
success. 
 

September 
2010 and 
ongoing 

   Principal 

SD, IP, TA Response to Intervention:  
Transition of 6/7 grade 
students at end of year, 
interventions, strategies, and 
adult mentoring to support 
student success. 
 

September 
2010 and 
ongoing 

   Principal 

TA, SD, FCE Hire a SSIP (Student Support 
Intervention Program) 
Intervention Teacher to assist 
in deepening the 
implementation of the school’s 
research-based RTI model 
which began 2009-2010, to: 
• Support preliminary 

screening of all students 

2010-2013 $218,217 
Year 1 
$72,739  
Year 2 
$72,739  
Year 3 
$72,739  
 

  Principal 



Page 114 of 184 

Revised June 17, 2010   
 

Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

based on multiple common 
summative assessments 
(CST, CELDT, DWA, 
AR/STAR, CAHSEE)  

• Review of data at various 
levels including content 
teams, Counselors, 
Attendance personnel, and 
Administration. 

• As appropriate, staff 
completes a PIT 
(prescriptive intervention 
team) request.   

• Tier two interventions 
occur as recommended by 
PIT with frequent review of 
data and progress.   

• Notification to parents on a 
regular basis of student 
progress.  

• If insufficient progress is 
being made, Tier 3 
intervention takes place, 
which is the SST process.  
All of the student’s 
teachers, counselor, and 
parents are expected to be 
present at the meeting. 

• Monitor implementation of 
SST action plans 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

 
ES, IRR, PD, 
RPR 

Conduct monthly monitoring 
visits, reviews, and 
walkthroughs to monitor the 
implementation of the 
instructional reform strategies, 
evidence of student results, 
improve teacher practice, 
leadership and decision 
making, and to provide 
guidance and corrective 
strategies when needed. The 
review staff includes the 
Transformation Officer, Chief 
Academic Officer, technical 
support PLP coach, site 
principal, Principal coach, PLP 
Human Resource consultant 
and leadership team. 

September 
2010--June 
2013 

  Title I 
 
Title II 
 
LEP 
 
Weingart 
Foundation 
Grant 
 
 

Transformation 
Officer 

TA, ES, SD Conduct annual reviews using 
Cambridge Education as the 
evaluator to ensure that the 
curriculum is being 
implemented with fidelity and 
is having the intended impact 
on student achievement 
 
 
 
 

May 2011 
May 2012 
May 2013 

  Cambridge 
Education Grant 
Fund 
 
Title I 

Transformation 
Officer 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

 
ES Double the number of AVID 

classes and implement AVID 
strategies schoolwide, 
including organization  
notebooks, Cornell Notes, and 
Socratic Seminars and 
provide professional 
development through AVID 
summer institutes. 

September 
2010--June 
2013 

  Title I AVID Site Team 
Administration 

PD, SD, ILT Teachers to engage in four (4) 
days of district-funded 
professional development to 
strengthen instruction for 
English Learners to include: 
identifying EL students and 
their needs, differentiated 
instruction, SDAIE instruction, 
academic language and 
academic discourse, and 
additional research based 
strategies. 

September 
2010 and 
ongoing 

  Title I 
 
LEP 

 

SD, ES Teachers will assess and 
evaluate placement and 
monitor student academic 
progress every 3 weeks using 
formal and teacher content 
assessments. 

September 
2010 and 
ongoing 

   Principal 

SD, IP Access to advanced classes 
for ELs. 

September 
2010 and 

   Principal 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

ongoing 
IRR Provide one day of additional 

pay for teachers to prepare 
classroom environment prior 
to the first day of school. (Due 
to budget constraints, 
teachers district-wide will not 
be provided this additional 
time each year.) Teachers will 
be expected to create wall to 
wall instruction, including a 
college corner, contemporary 
vocabulary word wall, 
contemporary student 
exemplars, relevant content 
posters, motivational quotes, 
EL visuals and cues, etc. The 
classroom environment 
impacts school climate and 
sets expectations for scholarly 
behaviors. 

 $38,808 
Year 1 
$12,936  
Year 2 
$12,936  
Year 3 
$12,936  
 

  Principal 

 Increasing learning time and creating 
community-oriented schools 

    

ILT For school year 2009-2010, 
Emerson increased learning 
time by 15 hours by starting 
the school day at 8:00 a.m., 
instead of the previous time of 
8:05 a.m. 
 

Completed 
September 
2009 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

 
ILT For school year 2010-2011, 

increase learning time by 224 
hours by extending the school 
day 1 hour, 15 minutes, 5 
days a week, and by 
shortening passing periods 
from 5 minutes to 4 minutes. 

September 
2010 and 
ongoing 

   Principal 

ILT Offer summer school for all 
students to extend the school 
year, resulting in an additional 
144 hours of learning time.  
Total added hours for 2010-11 
is 383 hours more than the 
2008-2009 school year. 

June-July 
2011 
June-July 
2012 
June-July 
2013 

$208,710 
Year 1 
$69,570  
Year 2 
$69,570  
Year 3 
$69,570  

  Principal 
 
CAO 
 
Transformation 
Officer 

ILT Advisory periods: 20 minutes 
at the beginning of the day, 
Monday-Thursday, for 
notebook check, agenda 
checks, homework checks, 
dress code checks and short 
lesson on personal support 
systems for students. 

September 
2010 and 
ongoing 

   Principal 

FCE Offer on-campus English 
classes for parents through 
Adult Education 
 
 
 
 

   Adult Education Principal, 
Adult Education 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

 
FCE Hire community facilitator to 

outreach to parents, 
community members, 
businesses, colleges and 
universities as well as faith-
based organizations to 
engage stakeholders in the 
work of the school.   

September 
2010 

$117,933 
Year 1 
$39,311  
Year 2 
$39,311  
Year 3 
$39,311  

  Principal 

FCE Hire an additional counselor to 
serve as an intervention 
counselor for students who 
need additional academic 
support to increase students’ 
academic success and 
address social/emotional 
 needs. 

September 
2010--June 
2013 

$249,279 
Year 1 
$83,093  
Year 2 
$83,093  
Year 3 
$83,093  

  Principal 

TA, FCE,  
SD 

Hire a Dean of Students to 
provide direct social-emotional 
support to students 
demonstrating negative 
behaviors, support and 
improve school climate, 
implement the school wide 
discipline policy, organize and 
run character-behavior-
motivational assemblies and 
improve communication to 
parents.   
 

 (Previously 
noted, 
$346,587) 

  Principal 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

 
TA, FCE, SD Hire a Student Support 

Intervention Program (SSIP) 
Intervention Teacher.  In 
addition to assisting in the 
implementation of RtI, this 
position will engage parents 
and students in an ever-
present outreach program, 
which connects stakeholders 
with community resources 
related to counseling, 
substance abuse and child 
welfare services.  These 
social service programs will 
be designed to support both 
students and families.   

 (Previously 
noted, 
$218,217) 

  Principal 

TA, FCE, SD Hire additional Student 
Support Intervention Program 
(SSIP) support staff to work 
closely with the SSIP 
Intervention Teacher. Staff will 
communicate, organize and 
schedule with all appropriate 
stakeholders, while engaging 
in outreach with appropriate 
community service partners; 
organize and engage students 
in after-school and lunchtime 
clubs; redirect students during 

 $150,000 
Year 1 
$50,000  
Year 2 
$50,000  
Year 3 
$50,000  

  Principal 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

school time assisting with 
conducting group sessions to 
meet students’ social and 
emotional needs (e.g., anger 
management, substance 
abuse) 

TA, FCE Hire an additional .5 ASES 
Intervention Teacher to 
support additional academic 
needs, club activities and 
enrichment classes to engage 
the students for 3 hours after 
school each day. 

 $109,110 
Year 1 
$36,370  
Year 2 
$36,370  
Year 3 
$36,370  

  Principal 

FCE, SD Expand the use of Parent 
Connect, requiring all 
teachers to use the system, 
providing parents with access 
to student grades, attendance 
and assignments 

September 
2010 

   Principal 

FCE Contract with Parent Institute 
for Quality Education to 
provide nine-week parent 
institute in fall and spring for 
all interested parents that 
teaches parents how to 
understand the school 
system, college planning, 
importance of GPA, higher 
education options and 
financial aid, and dialogue 

Began 
2009 
Continuous 

  Title I Principal 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

with principal. 
FCE Expand parent engagement 

by opening Parent Center with 
technology for parent and 
community use. Community 
facilitator will open the Parent 
Center and library for parent 
and community use after 
school one day a week and 20 
Saturday mornings during the 
school year (two Saturdays a 
month). 

September 
2010--June 
2013 

(Previously 
noted, 
$117,933) 

 Title I Principal 

TA, FCE Community Facilitator will 
expand outreach to increase 
the number of parent 
volunteers by hosting multiple 
parent activities in the new 
Parent Center. Fremont pays 
the costs of fingerprinting for 
all parents interested in being 
cleared to become volunteers. 
Parent volunteers will engage 
as grade-level and team 
parents to be visible on 
campus regularly in support of 
school climate issues, 
classroom projects, field day 
activities and field trips. 
 
 

September 
2010--June 
2013 

(Previously 
noted, 
$117,933) 

 Title I Principal 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

 
ILT, FCE Advisory periods---20 minutes 

at the beginning of each day 
Monday through Thursday for 
notebook checks, agenda 
checks, homework checks, 
and short lessons on 
strategies for academic and 
personal success.  

September 
2010-June 
2013 

   Principal 

ILT, SD, FCE Provide Saturday Academy 
tutorial institutes twice a 
month (targeted intervention 
for identified students.) 
Saturday Academy sessions 
taught by students’ regular 
math and English teachers for 
re-teaching, enrichment and 
reinforcement for identified 
standards. Teacher teams will 
use weekly team meetings to 
identify students who could 
benefit from extended learning 
opportunities. Parents and 
students’ younger siblings are 
invited so that parents can 
participate in technology 
classes in the Parent Center 
and younger siblings can 
engage in technology, 
reading, writing and math 

September 
2010 —
June 2013 

$41,733 
Year 1 
$13,911  
Year 2 
$13,911  
Year 3 
$13,911  

 Title I Principal 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

enrichment activities. 
FCE Implementing a system of 

positive behavioral supports, 
including a student VIP 
program, which rewards 
positive student behavior, 
positive peer interactions, 
attendance and achievement. 

   Title I Principal 

TA, PD Contract with Ed Equity to 
conduct the “Student Voice” 
protocol and professional 
development—a qualitative 
approach for analyzing 
student input on rigor, 
relevance, and relationships; 
include follow-up training, 
support and facilitation of 
collaboration for development 
of relational strategies for 
increased student 
achievement. 

 $37,000 
Year 1 
$7,000  
Year 2 
$30,000  

  Principal 

 Providing operational flexibility and 
sustained support 

    

TA Transformation Office staff 
(ADSE and Teacher 
Specialists) will conduct 
monthly joint meetings with 
school leadership teams to 
assess progress, determine 
needs, and provide technical 

Sept. 
2010- 
June 2013 

   Transformation 
Officer 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

assistance. 
TA Dedicate two Teacher 

Specialists who report to the 
“transformation leader” to the 
transformation model schools 
to provide targeted 
professional development 

Sept. 
2010- 
June 2013 

  Title I 
 
Title II 

Transformation 
Officer 

OF Provide flexibility to revise and 
revisit start and end 
times/daily schedules 

Sept 2010    Principal 

OF Provide flexibility to principals 
on use of site based funding 
for categorical, grant and 
general funds 

Sept 2010 
—June 
2013 

   Principal 

OF Create district waiver and 
exemption procedures 
allowing schools to petition for 
relief from district policy that 
restricts their innovation. 

Sept 2010-
June 2013 

   Principal 
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SIG Form 10–Implementation Chart for a Tier I or Tier II School 
 

Implementation Chart for a Tier I or Tier II School 
Complete this form for each identified Tier I and Tier II school the LEA intends to serve. List the intervention model to be 
implemented. Include the required component acronym, actions and activities required to implement the model, a timeline 
with specific dates of implementation, the projected cost of the identified activity, the personnel and material federal, local, 
private and other district resources necessary, and the position (and person, if known) responsible for  
oversight.  
 
School:   Fremont Academy               Tier: I  or        (circle one)         
    Intervention Model:   
□  Turnaround  □ Restart  □ Closure   Transformation 
 

Total FTE required:        0       LEA    17     School     0     Other 
 
 

Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

 Developing and increasing teacher and 
school leader effectiveness 

    

ES Developed a rigorous, 
equitable evaluation system 
for principals, aligned to the 
District’s Six Essentials and 
instructional initiatives, taking 
into account data on student 
growth, observations of  
performance and adherence 
to research-based rubric of 
practice. 

Completed 
September 
2009 

  Weingart 
Foundation Grant 
 
Title II 
 
Title III 

Administrative 
Director, 
Elementary 
 
Administrative 
Director, 
Secondary 

RP Principal appointed August 
2008. 

Completed    Administrative 
Director, 
Secondary 

II 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

ES Work collaboratively with the 
teachers’ association to 
revise the current evaluation 
tool. The current teacher 
evaluation system is rigorous 
and transparent and there is 
contract language providing 
the ability to use student 
achievement as a factor. 

2010--June 
2013 

  General Funds Assistant 
Superintendent, 
Personnel 

TA, PD Hire four (4) Academic 
Coaches to work directly with 
teachers and provide 
ongoing, job-embedded 
professional development. 
Activities will include 
modeling strategies 
presented during 
professional development, 
co-teaching, observation with 
feedback, and leading 
professional learning 
communities sessions. 

2010-June 
2013 

$1,230,264 
Year 1 
$410,088  
Year 2 
$410,088  
Year 3 
$410,088  
 
 

  Principal 

TA, IRR, 
PD, RPR 

Hire six (6) Teaching 
Teacher Specialists to lead 
teaching teams and assist 
teachers with instructional 
strategies.  Provide them 
with one release period for 
this work, additional salary 
and work year. 

2010-2013 $331,398 
Year 1 
$110,466 
Year 2 
$110,466 
Year 3 
$110,466  

  Principal 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

PD, ILT, 
RPR, TA, 
SD 

Support professional learning 
communities by providing 
additional hours of Teacher 
Collaboration and 
professional 
development time each week 
(in addition to the 1-hour they 
currently have.) The time will 
be structured and will be 
used for job-embedded PD 
led by academic coaches 
and TTS with Pivot Learning 
Partners (PLP) support. The 
current work and focus of 
PLCs will be expanded to 
include best practices for 
implementing collaborative 
scoring of student non-fiction 
writing; examining student 
 performance on formative 
assessments; adjusting 
instruction and re-teaching. 
Deepen this PLC and build 
capacity of all teachers 
through the use of: 
• A data-driven cycle of 

inquiry 
• Protocols for examining 

student work and 
products as data 

September 
2010-June 
2013 

$464,282 
 

Year 1 
$130,452  
Year 2 
$156,788  
Year 3 
$177,042  
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

• Review of professional 
literature 

• Use of common formative 
assessments and their 
analysis to improve 
instructional practices 

PD, ILT, 
RPR 

Provide differentiated 
professional development for 
teachers.  Initial topics are to 
include: Belief Systems, 
Collaborative Culture, 
Classroom Environment, 
Increasing Time-on-Task and 
Student Engagement; Non-
fiction Writing; Differentiation. 
Teachers will be required to 
complete PD in all of these 
areas unless they have 
demonstrated mastery.  
 
Five additional work days will 
be provided for this 
professional development.  
 

August 
2010--June 
2013 

$194,040 
$159,152 

 
Year 1 
$54,880  
$32,928 
Year 2 
$64,680  
$51,744 
Year 3 
$74,480  
 

 District 
 
Transformation 
Office, TTS’s 

Principal 
 
Transformation 
Officer 

PD, TA, 
RPR 

Provide substitutes for 
teachers in each department 
three (3) days during the 
year in which teachers will: 
• Day 1: observe a lesson 

taught by an Academic 

2010-2013  
 
 
 
 
 

 Title I 
 
LEP 

Principal 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

Coach followed by a PLC 
debrief and reflection. 

• Day 2: collaboratively 
plan and co-taught a 
lesson with a department 
teacher and academic 
coach. PLC debrief and 
reflection follow.  

• Day 3: plan and teach a 
lesson to be observed by 
peer teacher with debrief 
and reflection following 

 
The debrief and reflection 
portions will be facilitated by 
a Pivot Learning Partners 
coach. 
 

 

TA Develop teacher team 
structures to drive 
improvement by 
 organizing departments and 
teachers who share the 
same students into teams led 
by 1-2 Teaching Teacher 
Specialists with support from 
an Academic Coach 
assigned to the team.   
 
 

September 
2010 

   Principal 



Page 131 of 184 

Revised June 17, 2010   
 

Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

IRR Implement a system of 
financial rewards for school 
staff to include recognition of 
increased student 
achievement and other 
agreed upon indicators. 
Collaborate with teachers’ 
union to develop. 

August 
2011--June 
2013 

$198,000 
Year 1 
$56,000  
Year 2 
$66,000  
Year 3 
$76,000  

  Director, 
Research & 
Assessment 
 
Assistant 
Superintendent, 
Personnel 

IRR, RPR Provide the opportunity for 

career growth and financial 

incentives  

through Teaching 

Teacher Specialist and 

Academic Coach 

positions in order to recruit 

and retain skilled staff. 

August 
2010 

    

IRR Use the evaluation process 
to identify teachers whose 
performance, professional 
practice, and commitment to 
implementing the school’s 
transformation do not meet 
standards. The contract 
allows for the district to 
transfer teachers both 
voluntarily and involuntarily. 
 
 
 

September 
2010- 
June 2013 

   Principal 
 
Assistant 
Superintendent, 
Personnel 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

PD Provide opportunities for 
teacher classroom 
walkthroughs that are 
structured around a focus on 
student engagement and 
swerve to inform instructional 
practice. 
 

Nov. 2010-
June 2013 

  Title I Principal 

TA, PD, ILT, 
IRR 

Contract with Pivot Learning 
Partners to provide full day 
trainings and weekly 
coaching and 
planning/debrief sessions 
with Academic Coaches, 
Teaching Teacher 
Specialists, Teacher 
Specialists, and site 
teachers. 
• three days of professional 

development for 
transformation principals 
and administrative teams 
on all aspects of 
leadership for 
transforming schools, 
with particular emphasis 
on leading teacher 
collaboration; establishing 
a culture of high 
expectations for all; and 

September 
2010- 
June 2010 

$213,000 
Year 1 
$117,750  
Year 2 
$55,500    
Year 3 
$39,750    
 

 Pivot learning 
Partners 

Transformation 
Officer 
 
Pivot Learning 
Partners 
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Required 
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Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

problem solving. 
• Job-embedded principal 

professional development 
that includes individual 
coaching sessions with a 
focus on skills aligned to 
the principal professional 
development and 
differentiated to meet 
individual principal needs. 
Coaching sessions are 
weekly Year 1, 3 times 
per month Year 2, 2 times 
per month Year 3. 

• planning and facilitation 
of monthly cohort 
principal sessions for job-
embedded coaching that 
includes classroom 
walkthroughs to 
strengthen practices in 
classroom observation 
and feedback; and 
determining teacher 
effectiveness (Year 1 
only) 

• a Human Resources 
consultant to provide 
support to principal and 
associate principal, 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

including collaboratively 
conducting some of the 
evaluations, to identify, 
evaluate and remove 
those teachers who, after 
ample opportunities have 
been provided for them to 
improve their professional 
practice, have not done 
so. Having these experts 
help site administrators 
through the process has 
been shown to greatly 
increase the success rate 
of terminating 
unsatisfactory teachers. 
(Gradual decrease of 
support over the three 
years as administrators’ 
capacity is built.) 

 
PD Continue program of 

Assistant Principal 
professional development 
and coaching on Classroom 
Observation and Feedback 
through Cambridge 
Education. 
 
 

2010-2013   Cambridge 
Education Grant 
Fund   

Transformation 
Officer/ADSE 
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Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

TA Elevate an existing Assistant 
Principal 
position to an Associate 
Principal position to work 
directly with the 4 academic 
coaches, 
teacher teaching 
specialists and the 
Principal. The cost 
reflects the difference in pay 
between these positions. 

September 
2010--June 
2013 

$38,244 
Year 1 
$12,748  
Year 2 
$12,748  
Year 3 
$12,748  

   

PD Provide 5 additional days per 
year for the principal and to 
engage in professional 
development as well as plan 
and collaborate around the 
implementation of the SIG 
Action Plan. 
 

September 
2010- 
June 2013 

$8760 
Year 1 
$2,920  
Year 2 
$2,920  
Year 3 
$2,920  
  

   

PD Provide 5 additional days per 
year for the associate 
principal to engage in 
professional development as 
well as plan and collaborate 
around the implementation of 
the SIG Action Plan. 
 
 
 
 

September 
2010- 
June 2013 

$7,725 
Year 1 
$2,575  
Year 2 
$2,572  
Year 3 
$2,575  
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Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

 Comprehensive instructional reform 
strategies 

    

IP Identified and 
implemented core 
instructional programs in 
social science, science 
language arts and math 

Completed 
 
 
 
 

    

IP, SD Used student 
performance data to 
identify instructional 
needs and implemented 
researched-based focus on 
Academic Vocabulary, 
Academic Discourse, 
Academic Writing 

Completed 
 

    

IP Adopted and implemented 
Thinking Maps.  Write for the 
Future training completed by 
all English teachers to 
support district focus on 
Academic Writing. 

Completed 
TM 2008 
Completed 
WFTF 
April 2010 

  Title I 
 
LEP 

 

IP, SD Implement a school wide 
program with emphasis on 
nonfiction writing, 
collaborative scoring of 
student work, and frequent 
assessment of student 
progress as defined in 
research by Douglas B. 
Reeves.   

   Title I 
 
LEP 

Principal 
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School          LEA  

Resources Oversight 

• Students will complete a 
standards-based writing 
on a regular and frequent 
basis with 
topics/assignments 
rotating among core 
departments, embedding 
literacy strategies into 
content area classes.   

• A clear schedule of 
department writing 
dates/weeks will be 
communicated with staff, 
parents, students and 
community members.  
Departments will publish 
their writing prompts to 
the school community.   

• During classroom 
walkthroughs observers 
will be encouraged to 
review random student 
writing samples to 
monitor progress.   

• Teachers will devote PLC 
work with the appropriate 
and timely review of 
student writing samples 
as a focus. 
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Required 
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Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

IP, PD Train all teachers on Write 
for the Future writing 
program to support 
implementation school-wide 
writing program. This 
program is directly connected 
with and utilizes the Thinking 
Map strategy. 
 

September 
2010-2013 

  Title I  

ILT Deepen implementation of 
Language!, Read 180 and 
ELD Program to 2 hours per 
day, and to fidelity state and 
District adopted instructional 
materials and protocols 
(extended learning time will 
allow for students to also 
take elective courses) for 
identified students. 

September 
2010 -2013 

   Program 
Administrator, 
ELD 

IP, TA, SD, 
PD, RPR 

Continue the reconfiguration 
of Fremont to become a 
small learning community for 
students in grades 7-12 with 
a thematic focus on 
Engineering and project-
based learning. Grade 9 will 
be added for the 2010-2011 
school year with 
approximately 145 current 8th 
grade students remaining as 

September 
2009-June 
2013. 

  QZAB 
 
Title I 
 
Title II 

CAO  
 
Administrative 
Director, Pupil 
Resources 
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Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

9th graders. An additional 
grade will be added each 
year until 2014 when the first 
12th graders will graduate 
with their high school 
diploma, having completed 
all A-G requirements and 
having completed the Project 
Lead the Way (PLTW) pre-
engineering program. 
Additional teachers are being 
added and additional support 
to teachers around Project 
Lead the Way, project-based 
learning, and high school 
transitions. 

SD, IP, TA, 
PD 

Implement rigorous college-
preparatory curriculum for all 
9th graders, including access 
to grade level algebra 
classes with support for 
students who didn’t master 
algebra in 8th grade. In Year 
2, Advanced Placement (AP) 
Biology will be offered to 
interested 9th graders who 
are taking Algebra II as 9th 
graders.  Academic Coach 
for mathematics and TTS’s 
will provide professional 

September 
2010-June 
2013 

   CAO 
 
Transformation 
Officer 
 
Principal 
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Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

development and job-
embedded professional 
development to support 
teachers. 
 

SD, TA Middle school to high school 
transition concerns are 
addressed at Fremont in that 
our first ninth grade class is 
composed of students who 
attended Fremont as 8th 
graders. Hire a Dean of 
Students to help maintain 
school climate with a 
student-centered focus in a 
small learning community in 
which all students are known, 
recognized, and supported. 
Responsibility will include the 
expansion of our peer-
counseling and peer-
mediation programs as well 
as outreach to help all 
students feel connected to 
school. The Dean will work to 
support student safety, 
maintain positive student 
attendance and minimize 
suspensions and expulsions, 
reduce the chance of student 

September 
2010- 
June 2013 

$346,587 
Year 1 
$115,529  
Year 2 
$115,529  
Year 3 
$115,529  
 
 

  Principal 
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Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

failure and drop-outs, as well 
as to reduce the time that 
principal and associate 
principal spend away from 
the instructional program. 

IP, PD, SD Engage in all required 
activities as a Year of 
Planning (YOP) school under 
the National Academy 
Foundation’s (NAF) 
Academy of Engineering 
program. Fremont was 
accepted as a Year of 
Planning school for the 2010-
2011 school year to become 
an Academy of Engineering. 
Curriculum as a YOP school 
includes state standards in 
all content areas with a focus 
on cross-curricular planning 
along with the Project Lead 
the Way program to deepen 
understanding of Science, 
Technology, Engineering and 
Math (STEM) content.  

September 
2010- 
June 2013 

   Principal 

SD, IRR, 
RPR, FCE 

Implement cross-curricular 
teacher teams who share the 
same 165 students 
(approximately) in each 
grade level. Teacher teams 

September 
2009- 
June 2013 

   Principal 
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Acronym 
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School          LEA  
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develop project-based (or 
problem-based) learning 
opportunities to increase 
student engagement and 
mastery of key standards in 
all core content areas. 
Teacher teams will provide 
social-emotional support to 
students, including character-
development, relationship-
building and teamwork as 
well as enrichment 
experiences including art, 
music, drama, sports, 
robotics, bottle rocket 
competitions, etc. 

SD, FCE Cross-curricular teacher 
teams who share the same 
students will implement an 
early-warning system in 
which students who receive 3 
behavior referrals at any time 
or who are not making 
academic progress within the 
first month of school will be 
referred for an immediate 
parent conference. Parent, 
teacher, student conferences 
will identify immediate 
interventions for students 

September 
2010- 
June 2013 

   Principal 
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that will be monitored on a 
weekly basis and 
communicated to parents 
weekly. 

SD For transition for students 
exiting elementary school 
and entering middle school, 
Fremont counselors will meet 
with teachers from feeder 
elementary schools to 
identify student needs and to 
ensure students’ appropriate 
placement in English and 
math classes, including ELD 
or reading or math 
intervention for students 
performing below grade 
level. 

September 
2010- 
June 2013 

   Principal 

IP, SD Continuously analyze and 
use data (formative, interim, 
summative) individually and 
in collaborative PLCs to 
inform and differentiate 
instruction to meet the 
academic needs of individual 
students, to develop teaching 
strategies, and to determine 
student needs for 
intervention.  Teachers have 
access to a powerful district 

September 
2010- 
June 2013 

   Principal 
 
Director, 
Research & 
Assessment 
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data management system to 
access data. 

ES, SD, 
RPR, PD 

Develop formative 
assessments to use within all 
core subjects and grade 
levels and include teachers 
in the development process 

Summer 
2010 

   Principal 
 
Academic 
Coaches 

ES Administer common 
formative assessments, 
analyze results in teacher 
professional learning 
communities; collaboratively 
plan for re-teaching and 
instructional adjustment to 
meet student needs 
 

October 
2010--June 
2013 

   Principal 

SD Use district-established data 
analysis modules throughout 
the year during teacher 
PLC’s to continuously inform, 
differentiate, and modify 
instruction.  

Sept 2010 - 
June 2013 

  Teacher 
Specialist  

Director, 
Research & 
Assessment 
 
Principal 

TA, SD, 
FCE 

Hire a SSIP (Student Support 
Intervention Program) 
Intervention Teacher to 
assist in deepening the 
implementation of the 
school’s research-based RTI 
model which began 2009-
2010, to support: 

2010-2013 $218,217 
Year 1 
$72,739  
Year 2 
$72,739  
Year 3 
$72,739  
 

  Principal 
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Services & Activities Timeline 
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School          LEA  
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• Preliminary screening of 
all students based on 
multiple common 
summative assessments 
(CST, CELDT, DWA, 
AR/STAR, CAHSEE)  

• Collective review of data 
occurs at various levels 
including content teams, 
Counselors, Attendance 
personnel, and 
Administration. 

• As appropriate, staff 
completes a PIT 
(prescriptive intervention 
team) request.   

• Tier two interventions 
occur as recommended 
by PIT with frequent 
review of data and 
progress.   

• Notification to parents on 
a regular basis of student 
progress.  

• If insufficient progress is 
being made, Tier 3 
intervention takes place, 
which is the SST process.  
All of the student’s 
teachers, counselor, and 
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School          LEA  

Resources Oversight 

parents are expected to 
be present at the 
meeting. 

• Monitor implementation of 
SST action plans 

 
ES, IRR, 
PD, RPR 

Conduct monthly monitoring 
visits, reviews, and 
walkthroughs to monitor the 
implementation of the 
instructional reform 
strategies, evidence of 
student results, improve 
teacher practice, leadership 
and decision making, and to 
provide guidance and 
corrective strategies when 
needed. The review staff 
includes the Transformation 
Officer, Chief Academic 
Officer, technical support 
PLP coach, site principal, 
Principal coach, Human 
Resource consultant and 
leadership team. 
 
 
 
 
 

September 
2010- 
June 2013 

  Title I 
 
Title II 
 
LEP 
 
Weingart 
Foundation Grant 
 
 

Transformation 
Officer 



Page 147 of 184 

Revised June 17, 2010   
 

Required 
Component 

Acronym 
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School          LEA  
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TA, ES, SD Conduct annual reviews 
using Cambridge Education 
as the evaluator to ensure 
that the curriculum is being 
implemented with fidelity and 
is having the intended impact 
on student achievement. 

May 2011 
May 2012 
May 2013 

  Cambridge 
Education Grant 
Fund 
 
Title I 

Transformation 
Officer 

ES Increase the number of AVID 
classes and implement AVID 
 strategies school-wide, 
including organization 
notebooks, Cornell Notes, 
and Socratic Seminars and 
provide professional 
development through AVID 
summer institutes. 

September 
2010--June 
2013 

  Title I AVID Site 
Team 
Administration 

PD, SD, ILT Teachers to engage in four 
(4) days of district-funded 
professional development to 
strengthen instruction for 
English Learners to include: 
identifying EL students and 
their needs, differentiated 
instruction, SDAIE 
instruction, academic 
language and academic 
discourse, and additional 
research based strategies. 
 
 

September 
2010 and 
ongoing 

  Title I 
 
LEP 
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School          LEA  

Resources Oversight 

PD, TA Teachers to engage in 
professional development 
and support for the inclusion 
model for 9th grade students 
with disabilities in 2010-2011. 
Each year add an additional 
grade level to full inclusion. 

Sept 2010 
and ongoing 

  Title I  
 
Title II 
 

 

IRR Provide one day of additional 
pay for teachers to prepare 
classroom environment prior 
to the first day of school. 
(Due to budget constraints, 
teachers district-wide will not 
be provided this additional 
time each year.) Teachers 
will be expected to create 
wall to wall instruction, 
including a college corner, 
contemporary vocabulary 
word wall, contemporary 
student exemplars, relevant 
content posters, motivational 
quotes, EL visuals and cues, 
etc. The classroom 
environment impacts school 
climate and sets 
expectations for scholarly 
behaviors. 
 
 

 $38,808 
Year 1 
$10,976  
Year 2 
$12,936  
Year 3 
$14,896  
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 Increasing learning time and creating 
community-oriented schools 

    

ILT For school year 2009-2010, 
Fremont added 97 additional 
hours by adding 45 minutes 
to the regular school day by 
ending school at 3:00 p.m. 
Monday through Friday. 

Completed 
September 
2009 

    

ILT For school year 2010-2011, 
increase learning time by 
creating a staggered 
schedule so that all students 
take 7 classes (either 0 
period or 7 period). With the 
staggered schedule students 
have access to more 
classes, including 
opportunities for intervention 
and credit recovery within the 
school day, as well as 
enrichment . This time 
extension adds an additional 
182 hours, for a total of 279 
additional hours since 
transformation began. 

September 
2010 

$1,212,480 
Year 1 
$404,160  
Year 2 
$404,160  
Year 3 
$404,160  

  Principal 

ILT Offer summer school for all 
students to extend the school 
year, resulting in an 
additional 150 hours of 
learning time. Total added 

June-July 
2011 
June-July 
2012 
June-July 

$180,000 
Year 1 
$60,000  
Year 2 
$60,000  

  Principal 
 
CAO 
 
Transformation 
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Acronym 
Services & Activities Timeline 
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School          LEA  
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hours for 2010-2011 is 429 
hours more than the 2008-
2009 school year. 

2013 Year 3 
$60,000  

Officer 

FCE Offer on-campus English 
classes for parents through 
Adult Education 

   Adult Education Principal, 
Adult Education 

FCE Hire community facilitator to 
outreach to parents, 
community members, 
businesses, colleges and 
universities as well as faith-
based organizations to 
engage stakeholders in the 
work of the school.   

September 
2010 

$117,933 
Year 1 
$39,311  
Year 2 
$39,311  
Year 3 
$39,311  

  Principal 

FCE Hire an additional counselor 
to serve as an intervention 
counselor for students who 
need additional academic 
support to increase students’ 
academic success and 
address social/emotional 
needs. 

September 
2010--June 
2013 

$249,279 
Year 1 
$83,093  
Year 2 
$83,093  
Year 3 
$83,093  
 

  Principal 

TA, FCE,  
SD 

Hire a Dean of Students to 
support and improve school 
climate, organize and run 
character-behavior-
motivational assemblies, 
provide direct social-
emotional support to 
students demonstrating 

 (Previously 
noted, 
$346,587) 

  Principal 
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negative behaviors, 
implement school wide 
discipline policy, improve 
parent communication. 

TA, FCE, 
SD 

Hire a Student Support 
Intervention Program (SSIP) 
Intervention Teacher.  In 
addition to assisting in the 
implementation of RtI, this 
position will engage parents 
and students in an ever-
present outreach program, 
which connects stakeholders 
with community resources 
related to counseling, 
substance abuse and child 
welfare services.  Social 
service programs designed 
to support students and 
families.   

 (Previously 
noted, 
$218,217) 

  Principal 

TA, FCE, 
SD 

Hire additional Student 
Support Intervention 
Program (SSIP) support staff 
to work closely with the SSIP 
Intervention Teacher. 
Support staff will 
communicate, organize and 
schedule with all appropriate 
stakeholders, while engaging 
in outreach with appropriate 

 $150,000 
Year 1 
$50,000  
Year 2 
$50,000  
Year 3 
$50,000  

  Principal 
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community service partners; 
organize and engage 
students in after-school and 
lunchtime clubs; redirect 
students during school time 
assisting with conducting 
group sessions to meet 
students’ social and 
emotional needs (e.g., anger 
management, substance 
abuse) 

FCE, SD Expand the use of Parent 
Connect, requiring all 
teachers to use the system, 
providing parents with 
access to student grades, 
attendance and assignments 

September 
2010 

   Principal 

FCE Contract with Parent Institute 
for Quality Education to 
provide nine-week parent 
institute in fall and spring for 
all interested parents that 
teaches parents how to 
understand the school 
system, college planning, 
importance of GPA, higher 
education options and 
financial aid, and dialogue 
with principal. 
 

Began 2009 
Continuous 

  Title I Principal 
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FCE Community facilitator will 
open the Parent Center and 
library for parent and 
community use after school 
one day a week and 20 
Saturday mornings during 
the school year (two 
Saturdays a month) to 
expand parent 
engagement with technology. 
  

September 
2010- 
June 2013 

(Previously 
noted, 
$117,933) 

 Title I Principal 

TA, FCE Community Facilitator will 
expand outreach to increase 
the number of parent 
volunteers by hosting 
multiple parent activities in 
the new Parent Center. 
Fremont pays the costs of 
fingerprinting for all parents 
interested in being cleared to 
become volunteers. Parent 
volunteers will engage as 
grade-level and team parents 
to be visible on campus 
regularly in support of school 
climate issues, classroom 
projects, field day activities 
and field trips. 
 
 

September 
2010- 
June 2013 

(Previously 
noted, 
$117,933) 

 Title I Principal 
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ILT, FCE Advisory period 20 minutes 
at the beginning of each day 
Monday through Thursday 
for notebook checks, agenda 
checks, homework checks, 
and short lessons on 
strategies for academic and 
personal success.  
 

September 
2010- 
June 2013 

   Principal 

ILT, SD, 
FCE 

Provide Saturday Academy 
tutorial institutes twice a 
month for targeted 
intervention for identified 
students. Saturday Academy 
sessions will be taught by 
students’ regular math and 
English teachers for re-
teaching, enrichment and 
reinforcement for identified 
standards. Teacher teams 
will use weekly team 
meetings to identify students 
who could benefit from these 
extended learning 
opportunities. Parents and 
students’ younger siblings 
are invited so that parents 
can participate in technology 
classes in the Parent Center 
and younger siblings can 

September 
2010 - June 
2013 

$41,733 
Year 1 
$13,911  
Year 2 
$13,911  
Year 3 
$13,911  

 Title I Principal 
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participate in guided 
enrichment activities in 
reading, writing, and math as 
well as technology using the 
computer lab. 

FCE Implementing a system of 
positive behavioral supports, 
including a student VIP 
program, which rewards 
positive student behavior, 
positive peer interactions, 
attendance and 
achievement. 

   Title I Principal 

TA, PD Contract with Ed Equity to 
conduct the “Student Voice” 
protocol and professional 
development—a qualitative 
approach for analyzing 
student input on rigor, 
relevance, and relationships; 
include follow-up training, 
support and facilitation of 
collaboration for 
development of relational 
strategies for increased 
student achievement. 
 
 
 
 

 $37,000 
Year 1 
$7,000  
Year 2 
$30,000  

  Principal 
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 Providing operational flexibility and 
sustained support 

    

TA Transformation Office staff 
(ADSE and Teacher 
Specialists) will conduct 
monthly joint meetings with 
school leadership teams to 
assess progress, determine 
needs, and provide technical 
assistance 
 

Sept. 2010- 
June 2013 

   Transformation 
Officer 

TA Dedicate two Teacher 
Specialists who report to the 
“transformation leader” to the 
transformation model schools 
to provide targeted 
professional development 

Sept. 2010- 
June 2013 

  Title I 
 
Title II 

Transformation 
Officer 

OF Provide flexibility to revise 
and revisit start and end 
times/daily schedules 

Sept 2010    Principal 

OF Provide flexibility to principals 
on use of site based funding 
for categorical, grant and 
general funds 

Sept 2010 -
June 2013 

   Principal 

OF Create district waiver and 
exemption procedures 
allowing schools to petition 
for relief from district policy 
that restricts their innovation. 

Sept 2010 -
June 2013 

   Principal 
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SIG Form 10–Implementation Chart for a Tier I or Tier II School 
 

Implementation Chart for a Tier I or Tier II School 
Complete this form for each identified Tier I and Tier II school the LEA intends to serve. List the intervention model to be 
implemented. Include the required component acronym, actions and activities required to implement the model, a timeline 
with specific dates of implementation, the projected cost of the identified activity, the personnel and material federal, local, 
private and other district resources necessary, and the position (and person, if known) responsible for  
oversight.  
 
School:   Pomona High School               Tier: I  or        (circle one)         
    Intervention Model:   
□  Turnaround  □ Restart  □ Closure   Transformation 

 
Total FTE required:  __0__LEA __8___ School       0      Other 
 
 

Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

 Developing & Increasing teacher & 
school leader effectiveness 

    

ES Developed a rigorous, 
equitable evaluation 
system for principals taking 
into account data on 
student growth, 
observations of 
performance and 
adherence to a research-
based rubric of practice.  It 
is aligned to the District’s 
Six Essentials and 
instructional initiatives. 
 

Completed 
Sept 2008 

  Weingart 
Foundation 
Grant 
 
Title II 

Administrative 
Director 
Elementary 
 
Administrative 
Director, 
Secondary 

II 
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RP Principal appointed Feb. 
2008. 

Completed    Administrative 
Director, 
Secondary 

ES Work collaboratively with 
the teachers’ association 
to revise the current 
evaluation tool. The 
current teacher evaluation 
system is rigorous and 
transparent and there is 
contract language 
providing the ability to use 
student achievement as a 
factor. 

2010 and 
ongoing 

  General Funds Assistant 
Superintendent, 
Personnel 
 

PD, TA Hire 4 Academic Coaches 
(content area specific) to 
work directly with teachers 
and provide ongoing, job-
embedded professional 
development. Activities will 
include modeling 
strategies presented 
during professional 
development, co-teaching, 
observation with feedback, 
and planning and leading 
professional learning 
communities sessions. 
 
 

August 2010 
- 
Spring 2013 

$1,230,264 
Year 1 
$410,088  
Year 2 
$410,088 
Year 3 
$410,088  

  Principal 
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ILT, PD, RPR, 
TA, SD 

Support professional 
learning communities by 
providing 2 additional 
hours of Teacher 
Collaboration, planning, 
and professional 
development time each 
week (in addition to the 1-
hour they currently have.)  
The time will be structured 
and will be used for job-
embedded PD led by 
academic coaches with 
Pivot Learning Partners 
support.  The current work 
and focus of PLCs will be 
expanded to include best 
practices for implementing 
block scheduling; 
collaborative scoring of 
student non-fiction writing; 
adjusting instruction and 
re-teaching. 
Deepen this PLC and build 
capacity of all teachers 
through the use of: 

• A data-driven cycle 
of inquiry  

• Protocols for 
examining student 

Sept 2010 
and ongoing 

$1,128,465 
 

Year 1 
$317,520  
Year 2 
$317,520  
Year 3 
$317,520  
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work and products 
as data 

• Review of 
professional 
literature 

PD, ILT, RPR Provide differentiated 
professional development 
for teachers.  Initial topics 
are to include: Belief 
Systems, Collaborative 
Culture, Classroom 
Environment; Increasing 
Time-on-Task and Student 
Engagement (during 
regular and extended block 
schedule periods); and 
fiction Writing. Teachers 
will be required to 
complete PD in all of these 
areas unless they have 
demonstrated mastery.  
Five additional work days 
will be provided for this 
professional development.  
 
 
 
 
 
  

August 2010 
and ongoing 

$382,200 
$305,760 

 
Year 1 
$127,400  
$76,440 
Year 2 
$127,400  
$101,920 
Year 3 
$127,400  

 District  
 
Transformation 
Office, TTS’s 

 



Page 161 of 184 

Revised June 17, 2010   
 

Required 
Component 

Acronym 
Services & Activities Timeline 
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PD, TA, RPR Provide substitutes for 
teachers in each 
department 3 days during 
the year in which teachers 
will: 
• Day 1: observe a 

lesson taught by an 
Academic Coach 
followed by a PLC 
debrief and reflection.  

• Day 2: collaboratively 
plan and co-teach a 
lesson with a 
department teacher 
and academic coach. 
PLC debrief and 
reflection follow.  

• Day 3: plan and teach 
a lesson to be 
observed by peer 
teacher with debrief 
and reflection following.  

The debrief and reflection 
portions will be facilitated 
by a Pivot Learning 
Partners coach. 
 
 
 
 

 Year 1 only  Title I 
 
LEP 

Principal 
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TA Develop teacher team 
structures for 9th and 10th 
grade to drive 
improvement by organizing 
departments/thematic 
learning academies into 
teams with an Academic 
Coach assigned to support 
each team. 

September 
2010 

   Principal 

IRR Implement a system of 
financial rewards for 
school staff who have 
increased student 
achievement.  Collaborate 
with teachers’ union to 
develop. 

August 2011 
and ongoing 

$390,000 
Year 1 
$130,000  
Year 2 
$130,000  
Year 3 
$130,000  

  Director, 
Research and 
Assessment 
 
Assistant 
Superintendent, 
Personnel  

IRR Use the evaluation process 
to identify teachers whose 
performance and 
professional practice, and 
commitment to 
implementing the school’s 
transformation do not meet 
standards.  The contract 
allows for the district to 
transfer teachers both 
voluntarily and 
involuntarily. 
 

Sept 2010 
and ongoing 

   Principal 
 
Adminstrative 
Director, 
Secondary 
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PD Provide opportunities for 
teacher classroom 
walkthroughs that are 
structured around a focus 
on student engagement 
and serve to inform 
instructional practice. 

November 
2010-June 
2013 

  Title I Principal 

TA, PD, ILT, 
IRR 

Contract with Pivot 
Learning Partners to 
provide full day trainings 
and weekly cohort and 
individual coaching for the 
Academic Coaches to 
build capacity and support 
teacher leadership; plan 
and debrief weekly PLC 
sessions for all grade 
levels and departments; 
and attendance at PLC 
meetings.  
• Three days of 

professional 
development for 
transformation 
principals and 
administrative teams 
on all aspects of 
leadership for 
transforming schools, 
with particular 

September 
2010- June 
2013 
 
 

$233,250 
Year 1 
$133,500 
Year 2 
$57,000   
Year 3 
$42,750   

 Pivot Learning 
Partners 

Transformation 
Office 
 
Pivot Learning 
Partners 
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Required 
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Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

emphasis on leading 
teacher collaboration; 
establishing a culture of 
high expectations for 
all; and problem 
solving. 

• Job-embedded 
principal professional 
development that 
includes individual 
coaching sessions with 
a focus on skills 
aligned to the principal 
professional 
development and 
differentiated to meet 
individual principal 
needs. Coaching 
sessions are weekly 
Year 1, 3 times per 
month Year 2, 2 times 
per month Year 3.  

• Planning and 
facilitation of monthly 
cohort principal 
sessions for job-
embedded coaching 
that includes classroom 
walkthroughs to 
strengthen practices in 
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Acronym 
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School          LEA  
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classroom observation 
and feedback; and 
determining teacher 
effectiveness (Year 1 
only) 

• A human resources 
consultant to provide 
support to principal and 
associate principal, 
including 
collaboratively 
conducting some of the 
evaluations; to identify, 
evaluate and remove 
those teachers who, 
after ample 
opportunities have 
been provided for them 
to improve their 
professional practice, 
have not done so.  
Having these experts 
help site administrators 
through the process 
has been shown to 
greatly increase the 
success rate of 
terminating 
unsatisfactory teachers 
(Gradual decrease of 
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Acronym 
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School          LEA  

Resources Oversight 

support over the three 
years as 
administrators’ capacity 
is built).  Consultant will 
work with Principal 8 
days in Year 1; with 
Principal and Associate 
Principal 6 days in Year 
2; with Associate and 
Assistant Principals 5 
days in Year 3 

PD Continue program of 
Assistant Principal 
professional development 
and coaching on 
Classroom Observation 
and Feedback through 
Cambridge Education. 

   Cambridge 
Education Grant 
Fund 

Transformation 
Officer/ADSE 

TA Elevate an existing 
Assistant Principal position 
to an Associate Principal 
position to work directly 
with the 4 academic 
coaches, teacher teaching 
specialists and the 
Principal.  The cost reflects 
the difference in pay 
between these positions. 
 
 

September 
2010-June 
2013 

$30,756 
Year 1 
$10,252 
Year 2 
$10,252 
Year 3 
$10,252  
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Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

PD Provide 5 additional days 
per year for the Principal 
and Associate Principal to 
engage in professional 
development, as well as 
plan and collaborate 
around the implementation 
of the SIG action plan. 

September 
2010-June 
2013 

$18,060 
Total 

$9,480/Prin. 
$8,580/AP 
Year 1 
$6,020  
Year 2 
$6,020  
Year 3 
$6,020  

   

 Comprehensive instructional reform 
strategies 

    

IP Identified and implemented 
core instructional programs 
in language arts, math, 
social science and science  

Completed 
 

    

IP, SD Used student performance 
data to identify 
instructional needs and 
implemented researched-
based focus on Academic 
Vocabulary, Academic 
Discourse, Academic 
Writing 

Completed     

IP Adopted and implemented 
Thinking Maps school-wide 
 
 
 
  

Completed 
TM’s 2008 
 

  Title I 
 
LEP 
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IP, SD Implement a school wide 
program with emphasis on 
nonfiction writing, 
collaborative scoring of 
student work, and frequent 
assessment of student 
progress as defined in 
research by Douglas B. 
Reeves.   
• Students will complete 

standards-based 
writing on a regular and 
frequent basis with 
topics/assignments 
rotating among core 
departments, 
embedding literacy 
strategies into content 
area classes.   

• A clear schedule of 
department writing 
dates/weeks will be 
communicated with 
staff, parents, students 
and community 
members.  
Departments will 
publish their writing 
prompts to the school 
community.   

   Title I 
 
LEP 

Principal 
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• During classroom 
walkthroughs 
observers will be 
encouraged to review 
random student writing 
samples to monitor 
progress.   

• Teachers will devote 
PLC work with the 
appropriate and timely 
review of student 
writing samples as a 
focus. 

• Year 1 - Training and 
collaborative 
development of writing 
prompts; pilot sample 
prompts and calibrate 
scoring 

• Year 2-3 - Full 
implementation 

IP, PD Train all teachers on Write 
for the Future writing 
program to support 
implementation school-
wide writing program. This 
program is directly 
connected with and utilizes 
the Thinking Map strategy. 
 

September 
2010-2013 

  Title I  
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TA, PD Contract with EdEquity to 
provide training on 
culturally responsive 
instruction and Student 
Voice 

Spring 2010 
September-
June 2011-
12 

$50,000 
Year 1 
$10,000 
Year 2 
$40,000  
 

   

IP, ILT Implement Read 180 with 
fidelity for 2 hours per day 
to increase learning time 
and ensure appropriate 
use of this state and 
district adopted 
instructional material and 
protocols. 

Sept 2010 
and ongoing 

   Principal 

IP, SD Continuously analyze and 
use data (formative, 
interim, summative) 
individually and in 
collaborative PLCs to 
inform and differentiate 
instruction to meet the 
academic needs of 
individual students, to 
develop teaching 
strategies, and to 
determine student needs 
for intervention.  Teachers 
have access to a powerful 
district data management 
system to access data. 

Sept 2010 
and ongoing 

   Principal 
 
Director, 
Research and 
Assessment  
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ES, SD, RPR, 
PD 

Develop formative 
assessments to use within 
all core subjects and grade 
levels 

Summer 
2011 
Summer 
2012 

  Title I 
 
LEP 

Principal 
 
Academic 
Coaches 

ES Administer common 
formative assessments, 
analyze results in teacher 
professional learning 
communities; 
collaboratively plan for re-
teaching and instructional 
adjustment to meet student 
needs 

October 
2010 and 
ongoing 

   Principal 

SD Use district-established 
data analysis modules 
throughout the year during 
teacher PLC’s to 
continuously inform, 
differentiate and modify 
instruction.  

Sept 2010 
and ongoing 

   Director, 
Research & 
Assessment 
 
Principal 

TA, SD, FCE Hire a SSIP (Student 
Support Intervention 
Program) Intervention 
Teacher to assist in 
deepening the 
implementation of the 
school’s research-based 
RTI model which began 
2009-2010, to support: 
• Preliminary screening 

2010-2013 $218,217 
Year 1 
$72,739 
Year 2 
$72,739 
Year 3 
$72,739  

  Principal 
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of all students based 
on multiple common 
summative 
assessments (CST, 
CELDT, DWA, 
AR/STAR, CAHSEE)  

• Collective review of 
data occurs at various 
levels including content 
teams, Counselors, 
Attendance personnel, 
and Administration. 

• As appropriate, staff 
completes a PIT 
(prescriptive 
intervention team) 
request.   

• Tier two interventions 
occur as recommended 
by PIT with frequent 
review of data and 
progress.   

• Notification to parents 
on a regular basis of 
student progress.  

• If insufficient progress 
is being made, Tier 3 
intervention takes 
place, which is the SST 
process.  All of the 
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student’s teachers, 
counselor, and parents 
are expected to present 
at the meeting. 

• Monitor implementation 
of SST action plans.  
The SSIP Intervention 
Teacher will also 
engage parents and 
students in an ever-
present outreach 
program, which 
connects stakeholders 
with community 
resources related to 
counseling, substance 
abuse and child welfare 
services.  These social 
service programs will 
be designed to support 
both students and 
families. 

TA, ES, SD Conduct annual reviews 
using Cambridge 
Education as the external 
evaluator to provide 
another lens through which 
to measure the extent to 
which the curriculum is 
being implemented with 

May 2011 
May 2012 
May 2013 

  Cambridge 
Education Grant 
Fund 
 
Title I 
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fidelity and is having the 
intended impact on student 
achievement 

ES Expand the number of 
students enrolled in the 
AVID program by 20 to 
25% of the student body 
and implement selected 
AVID strategies school-
wide. (PHS was named an 
AVID national 
demonstration school on 
February 17, 2010. AVID 
core strategies of Writing, 
Inquiry through 
questioning, Collaboration 
and Reading age-
appropriate and culturally 
relevant texts align to 
instructional reform 
strategies and support the 
school’s emphasis on 
college-going culture and 
readiness.) 

September 
2010 - June 
2013 

  Title I AVID Site 
Team 
Administration 

PD, SD, ILT Teachers to engage in four 
(4) days of district-funded 
professional development 
to strengthen instruction 
for English Learners to 
include: identifying EL 

Aug/Sept 
2010 

  Title I 
 
LEP 
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students and their needs, 
differentiated instruction, 
SDAIE instruction, 
academic language and 
academic discourse, and 
additional research based 
strategies. 

PD, TA Teachers to engage in 
professional development 
and support for the 
inclusion model for 9th 
grade students with 
disabilities in 2010-2011. 
Each year add an 
additional grade level to 
full inclusion. 

Sept 2010 
and ongoing 

  Title I  
 
Title II 
 

 

IRR Provide one day of 
additional pay for teachers 
to prepare classroom 
environment prior to the 
first day of school. (Due to 
budget constraints, 
teachers district-wide will 
not be provided this 
additional time each year.) 
Teachers will be expected 
to create wall to wall 
instruction, including a 
college corner, 
contemporary vocabulary 

 $76,440 
Year 1 
$25,480 
Year 2 
$25,480 
Year 3 
$25,480  
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word wall, contemporary 
student exemplars, 
relevant content posters, 
motivational quotes, EL 
visuals and cues, etc. The 
classroom environment 
impacts school climate and 
sets expectations for 
scholarly behaviors. 

 Increasing learning time and creating 
community-oriented schools 

    

ILT Adjust the start of school 
on Fridays from 9:00 a.m. 
to 8:30 a.m. to provide 
additional instructional 
minutes for all classes 

September 
2010 and 
ongoing 

   Principal 

ILT Extend the school day by 
adding zero and/or 7th 
periods and summer 
school that is available to 
all students, and required 
as follows: 
• All incoming 9th graders 

to participate in 
summer school prior to 
the start of school year 
as part of Summer 
Bridge program and to 
earn 10 credits to begin 
the high school 

 $1,212,480 
Year 1 
$404,160 
Year 2 
$404,160 
Year 3 
$404,160  
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experience with 
successful credit 
completion to ensure 
high school graduation 
and minimize risk of 
drop-out 

• All 9th graders and 
English Learners 
assigned to 
intervention content 
classes for 2 periods 
will be provided an 
additional class period 
to participate in elective 
and enrichment 
programs 

• Credit recovery for all 
students through 
summer school and 
zero/7th period classes 

• All 10th grade students 
at risk of not passing 
CAHSEE 

• All 11th and 12th 
graders who have not 
passed CAHSEE 
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ILT Extend the school year 
with summer school that is 
available to all students 
and required as follows: 
• Students assigned to 

intervention classes to 
provide access to 
enrichment and 
electives 

• Credit recovery and 
CAHSEE preparation 

 $115,950 
Year 1 
$38,650 
Year 2 
$38,650 
Year 3 
$38,650  

   

ILT Increase learning time and 
student engagement by 
implementing a rotating 
bell schedule as a way to 
respond to students’ 
varying levels of 
engagement throughout 
the school day and to 
promote opportunities for 
students to build 
relationships with teachers 
and engage with content at 
a time that may be more 
appropriate to their 
individual needs. 
 
 
 
 

September 
2010 

   Principal 
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ILT Implement a block 
schedule to increase 
learning time by reducing 
time spent during passing 
periods and transitions to 
class. 
Teachers to engage in 
professional learning and 
collaboration and review of 
research and best 
practices to successfully 
implement double period 
classes, as well as develop 
lesson plans reflective of 
these practices during 
2010-2011 school year to 
prepare for implementation 
the following year. 

September 
2011 

   Principal 

TA, FCE, SD Hire a Dean of Students to 
provide direct social-
emotional support to 
students demonstrating 
negative behaviors, 
implement school wide 
discipline policy, improve 
parent communication, 
support/improve school 
climate, organize and run 
character-behavior-
motivational assemblies. 

September 
2010 

$346,587 
Year 1 
$115,529 
Year 2 
$115,529 
Year 3 
$115,529  

  Transformation 
Officer 
 
Principal 
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TA, FCE, SD Hire additional Student 
Support Intervention 
Program (SSIP) support 
staff to work closely with 
the SSIP Intervention 
Teacher. Staff will 
communicate, organize 
and schedule with 
appropriate stakeholders, 
engaging in outreach with 
appropriate community 
service partners; organize 
and engage students in 
after-school and lunchtime 
clubs; redirect students 
during school time 
assisting with conducting 
group sessions to meet 
students’ social and 
emotional needs (e.g., 
anger management, 
substance abuse) 

 $150,000 
Year 1 
$50,000 
Year 2 
$50,000 
Year 3 
$50,000  

  Principal 

OF Implementing a system of 
positive behavioral 
supports, including a 
student VIP program, that 
rewards positive student 
behavior, positive peer 
interactions, attendance 
and achievement.  

   Title I Principal 
 
Dean 
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OF Create additional 
teacher/student teams 
within the master schedule 
to ‘personalize school’ and 
create smaller learning 
communities.  Continue 
AVID, Medical Academy, 
and Engineering Academy 
student teams. 

September 
2010 

   Principal 

FCE Expand the use of Parent 
Connect, requiring all 
teachers to use the 
system, providing parents 
with access to student 
grades, attendance and 
assignments 

Sept 2010    Principal 

FCE Contract with Parent 
Institute for Quality 
Education to provide 
parent classes for 
understanding the school 
system, college planning, 
importance of GPA, higher 
education options and 
financial aid, and dialogue 
with principal.  A focus on 
all incoming 9th and 10th 
grade parents.   
 
 

Began 2009 
Continuous 

  Title I 
 
LEP 

Principal 



Page 182 of 184 

Revised June 17, 2010   
 

Required 
Component 

Acronym 
Services & Activities Timeline 

Projected Costs 
School          LEA  

Resources Oversight 

FCE, TA Hire a community facilitator 
to facilitate a program for 
outreach and support that 
connects with community 
resources including social 
services to provide student 
and family counseling and 
support; serve as a liaison 
between parents/families 
and school; enhance 
parent engagement 
through trainings 

September 
2010 

$117,933 
Year 1 
$39,311 
Year 2 
$39,311 
Year 3 
$39,311  

   

FCE Implement Link Crew, 
where 11/12 grade 
students become mentors 
for incoming 9th graders. 

August 2011   Title I  

FCE Enhance the Summer 
Bridge program to include 
events for incoming ninth 
grade parents.  The 
purpose of our Summer 
Bridge program is to build 
self confidence, gain a 
knowledge about the 
environment and where 
things are on campus 
before school starts, create 
a connection with PHS 
peers, adults and 
understand the many 

August 2009 
and ongoing 

   Principal 
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options and ways to get 
involved with academics, 
social clubs, athletics and 
supportive people, and 
acquire a sense of early 
validation with the high 
school experience.  

 Providing operational flexibility and 
sustained support 

    

TA Transformation Office staff 
(ADSE and Teacher 
Specialists) will conduct 
monthly joint meetings with 
school leadership teams to 
assess progress, 
determine needs, and 
provide technical 
assistance 

Sept. 2010 
and going 

    

TA Provide ongoing, intensive 
technical assistance and 
support from Pivot 
Learning Partners through: 
coaching for the 
Transformation Leader; 
team coaching for 
Transformation Office; and 
technical assistance 
oversight. 
 
 

August 2010 
and ongoing 
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OF Provide flexibility to revise 
and revisit start and end 
times/daily schedules 

Sept 2010     

OF Provide flexibility to 
principals on use of site 
based funding for 
categorical, grant and 
general funds 

Sept 2010 
and ongoing 

    

OF Create district waiver and 
exemption procedures 
allowing schools to petition 
for relief from district policy 
that restricts their 
innovation. 

Sept 2010 
and ongoing 

   Transformation 
Officer 
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EXPECTATIONS FOR SCHOOLS 
 
• In every classroom, the daily instructional schedule is posted. 
• In every classroom, teachers use focused standards-based instruction that includes: 

- Learning Objectives posted in student-friendly language and taught at the beginning of the lesson. 
- Check for Understanding throughout the lesson, using a variety of strategies to engage all students. 
- Guided Practice that aligns with the learning objectives. 
- Differentiated strategies (including Thinking Maps and Systematic ELD Instruction) to make content comprehensible 

and accessible to all students. 
• During class and in every subject, students read, write, and solve problems regularly, using higher-level thinking skills to 

help them reach proficiency. 
• The school uses year-long curriculum/pacing guides in core subjects that delineate content and skills. 
• The school’s vision and practices reflect high expectations for all students. 
• The school’s intervention program provides re-teaching and support in-class (e.g., Universal Access, small groups, 

Riverdeep, Read 180, Language!) as well as outside of the classroom (e.g., Saturday/CAHSEE academies, tutoring). 
• The intervention process increases in intensity from benchmark instruction to intensive instruction. 
• The school’s collaborative culture includes participation in Structured Teacher Planning Time, vertical articulation, data 

analysis, cross-curricular teaming, district curriculum committees, task forces, and content cohorts. 
 

EVIDENCE:  WHAT YOU SHOULD SEE AND HEAR …   
In Classrooms 
• Students can explain what they are learning and why, 

and how it connects to what they have already 
learned. They are able to talk about the quality of 
their own work and what they must do to improve it. 

• Students are reading, writing, and engaged in high-
level questioning and discussions evidenced by their 
reflective responses. 

• The teacher and students engage in a high-level of 
discourse that goes beyond right/wrong and yes/no 
answers to an emphasis on evidence. 

• Teachers give prompt and specific feedback to 
students on their work, based on standards. In 
conferences, both the teacher and students talk 
about the work. 

• Classroom walls display current student work 
reflecting the content they are studying, standards for 
exemplary work, posted learning objectives, daily 
schedule, and class rules.  

• Teachers use research-based and best practices 
(e.g., direct instruction, Thinking Maps, differentiation, 
Systematic ELD) throughout the lesson as they check 
for understanding and re-teach concepts to provide 
in-class interventions when students don’t learn. 

• Teachers use pacing guides to focus instruction and 
to ensure timely delivery of content. 

Around the School 
• Every classroom has areas for students to read, write, and 

work on their own and in pairs, and a common area for the 
whole class to meet and talk.  

• Current, exemplary student work is posted throughout the 
school. 

• Every teacher is able to explain what his/her students are 
learning and why, and describe how his/her instruction will 
get students to proficiency in core academic subjects. 

• Site administrators and teachers – including teachers of 
special-needs students and English Learners and Teaching 
Teacher Specialists – meet regularly in teams to talk about 
instructional practice. 

• Site administrators spend time in classrooms every day 
observing instructional practices, and discuss work with 
teachers and students to ensure implementation of the 
instructional program. 

• School staff and community engage in classroom walk-
throughs. 

• The school’s instructional framework is made public to all 
parents. 

• Student Success Team meetings are conducted on a 
regular basis. 

• Technology and electronic resources are used to enhance 
lessons and engage students in support of their learning. 

• At the high schools, lessons reflect the Expected School 
Learning Results (ESLRS). 

 
EXPECTATIONS FOR DISTRICT OFFICE ADMINISTRATORS   

• The Superintendent and the district office administrators use Expectations for Schools when observing classrooms, 
supporting all staff, and evaluating principals. 

• Clear and consistent communication of district-wide goals and initiatives enable every employee to support the 
instructional program. 

• District office instructional administrators base their decisions on the question, “How will this decision help students 
become better readers, writers, and thinkers, and reach proficiency?” 

Pomona Unified School District 
Theory of Action in Practice 

 
THE CORE ESSENTIAL: RESPONSIVE INSTRUCTION 

Use effective instructional practices and create a collaborative 
school climate to improve student learning. 
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EXPECTATIONS FOR SCHOOLS 

 
• School staff use the STPT process to analyze and use data – CST, CAHSEE, CELDT and DWA results; 

student work; formative and common grade-level/subject-area assessments; and classroom observations to: 
-  monitor each student’s progress toward proficiency and to appropriately place students 
-  plan instruction 
-  intervene immediately to accelerate learning for all under-performing students (including gifted)  
-  problem-solve to make decisions about student placement and interventions  
-  check alignment among standards, curriculum, instruction, and assessments 
-  plan and evaluate professional learning activities 
-  hold themselves accountable for students’ achieving proficiency and for closing the achievement gap 
-  inform students and parents of academic progress 

• Site administrators and Data Action Teams/Leadership Teams use data to develop the school’s Academic 
Plan for Student Achievement (APSA) with ongoing performance measures. 

 
EVIDENCE:  WHAT YOU SHOULD SEE AND HEAR … 

 
In Classrooms 
• Teachers help students set goals, monitor, 

and share progress toward individual 
learning outcomes based on data. 

• Teachers use interim screening, student 
work and formative assessments to monitor 
student progress and inform instruction. 

• Teachers intervene immediately if a student 
is not progressing as expected academically, 
linguistically or socially. 

• Teachers use the RxNet to track patterns in 
their students’ performance and modify their 
instruction. 

• Teachers know the value and purpose of 
various kinds of assessments. 

• Teachers use data to determine the specific 
content and instructional strategies to 
develop their Process Objectives. 

• Current student work is visible and 
celebrated. 

  

Around the School 
• Data Action Teams, including the principal, 

analyze data and regularly present findings to 
staff to track each student’s progress toward 
proficiency. 

• The Data Action Teams/Leadership Teams use 
data to identify school-wide professional 
development needs in content or pedagogy. 

• School teams (grade-level/dept.) collaborate as 
part of the STPT process to analyze data and 
student work, plan instruction, solve problems, 
and identify their own learning needs. 

• Student Success Teams meet regularly to 
discuss individual students, problem-solve, 
monitor their progress, and suggest interventions 
and appropriate placements. 

• The school posts/celebrates data and student 
work publicly and in a timely manner. 

• Student work reflects the implementation of 
district-wide initiatives such as Thinking Maps, 
Systematic ELD, writing, and direct instruction. 

 
EXPECTATIONS FOR DISTRICT OFFICE ADMINISTRATORS 

 
• The Superintendent and district office administrators use data to examine the effectiveness of major 

initiatives and intervention programs in order to make decisions. 
• The district makes available formative assessments in core content areas that are aligned with state 

standards for each grade. 
• The district makes student performance data available to schools through RxNet in a timely manner. 
• The district utilizes the data to determine the interventions that are part of the Responsive Instruction 

framework. 
• The District provides training on data analysis and RxNet use to all instructional staff. 
• District office and community locations display and recognize student work and achievements. 

 Pomona Unified School District 
 Theory of Action in Practice 

 
 ESSENTIAL:  STUDENT WORK & DATA 

 Examine student work and data to drive instruction and     
professional development. 
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EXPECTATIONS FOR SCHOOLS 
  
• The school’s Academic Plan for Student Achievement is based on data and includes a collaborative 

professional development plan that: 
- outlines the school’s Structured Teacher Planning Time (STPT) 
- explains the school’s use of Late-Start Fridays 
- addresses the school’s content and pedagogical learning needs 
- outlines the responsive-instruction framework and strategies and defines the roles and 

responsibilities of  the teaching staff and Student Success Team members 
- reflects the language, cultural, economic, and family factors that affect student learning 
- includes analysis of data and use of data tools (RxNet) 

• As professional learning communities, STPT teams engage in collaboration focused on analysis of 
teacher practice and student work, lesson study, content knowledge, and professional reading.  By 
engaging in STPT, teachers continue to learn to teach more effectively and improve student results. 
Each STPT team outlines its course of study; reads professional literature; and district demonstrates, 
analyzes, and reflects on their practices together in classrooms.   

• Teachers participate in professional development based on the school’s and district’s goals, as well 
as teachers’ and students’ learning needs. 

• The professional development plan is shared with staff and district office. 
• The process objectives reflect teachers’ participation in professional development aligned with the 

school’s and district’s goals. 
 

EVIDENCE:  WHAT YOU SHOULD SEE AND HEAR … 
  
In Classrooms 
• Teachers implement and refine instructional 

strategies they learn. 
• Teachers make their practice public and visit 

each other’s classrooms. 
• Teachers know their content and their students 

well, and help each other improve their practice. 
• Teachers know how to differentiate their 

instruction to address students who are not 
learning. 

• Teachers know how to monitor student progress, 
problem-solve if students are not learning, and 
provide appropriate interventions to facilitate 
learning. 

Around the School 
• The administrators participate in STPT on a regular 

basis. 
• The principal develops a schedule that allows all 

teachers to participate in STPT. 
• The principal meets regularly with the school’s 

academic coaches/teaching teacher specialists. 
• The school’s norm is one of continuous learning for 

everyone; staff discusses instructional problems and 
solutions in formal and informal settings. 

• The school’s professional development plan and 
schedule are shared with staff, families, school 
partners, and visitors. 

 
EXPECTATIONS FOR DISTRICT OFFICE ADMINISTRATORS 

 
• The Superintendent and district office administrators are responsible for ensuring that professional 

development in schools and the district office has coherence, is aligned with the Theory of Action 
Essentials, supports the improvement of practice, and enhances the sustainability of whole-school 
and whole-district improvement. 

• The Superintendent and district office administrators organize professional development for staff so 
they understand PUSD’s reform framework and their roles. 

• The Superintendent and district office administrators participate in STPT sessions when they visit 
schools. 

• The district office administrators regularly review schools’ professional development plans, regularly 
monitor implementation, and provide needed resources. 

Pomona Unified School District 
Theory of Action in Practice 

 

ESSENTIAL:  PROFESSIONAL DEVELOPMENT 
Invest in professional development to improve instruction. 
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EXPECTATIONS FOR SCHOOLS 
 
• The school’s resources – people, time, funds, materials – are allocated to meet its student learning 

goals, and its budget is the financial plan for implementing the Academic Plan for Student 
Achievement. 

• Each student is ensured a guaranteed and viable curriculum with protected bell-to-bell instruction. 
• Family and community resources support specific student learning goals. 
 
 

EVIDENCE:  WHAT YOU SHOULD SEE AND HEAR … 
 

In Classrooms 
• Students receive uninterrupted classroom 

instruction. 
• Students and teachers use a variety of 

instructional resources and materials. 
• Students receive differentiated instruction 

during the school day to meet their needs. 
• Every classroom has a classroom library, 

instructional materials and equipment. 
• Each student has adopted textbooks in all 

core disciplines. 
• Students are provided with interventions 

before,during, and after school to accelerate their 
learning. 

 

Around the School 
• The schedule maximizes instructional time 

for core subjects. 
• The school schedules professional 

development activities in a manner that 
maximizes teachers’ time in the classroom. 

• School staff use RxNet, Zangle, and other 
technology resources to minimize paperwork. 

• The school community makes decisions 
regarding the expenditures of human and 
fiscal resources. 

• Classroom instruction is supported through 
the use of support staff (e.g., Teacher 
Specialists, Academic Coaches, Teaching 
Teacher Specialists, Resource Teachers, 
tutors). 

 
EXPECTATIONS FOR DISTRICT OFFICE ADMINISTRATORS 

 
• District office administrators support principals to maximize instructional time and individualize 

support for each student. 
• The Superintendent and District office administrators help schools align budgeted resources with 

APSA priorities. 
• District office administrators share with schools examples of well-thought-out budgets, professional 

development plans, job descriptions, school schedules, and the efficient use of support staff and 
volunteers to maximize resource use. 

 
 
 

Pomona Unified School District 
Theory of Action in Practice 

 
ESSENTIAL:  ALIGNED RESOURCES 

Focus resources to support instructional improvement and 
improved student learning. 
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EXPECTATIONS FOR SCHOOLS 
 
• Principals share leadership with teachers and other staff. 
• Teachers have opportunities to assume leadership roles outside of the classroom. 
• Students are provided opportunities to share responsibilities and participate in leadership activities. 
• A collaborative culture is established to share best practices and instructional decisions. 
 

EVIDENCE:  WHAT YOU SHOULD SEE AND HEAR … 
 

In Classrooms 
• School administrators are in classrooms 

every day, talking with students about what 
they are learning and conferring with 
teachers about their informal observations 
and decisions on next steps. 

• Teachers describe their colleagues and 
school leaders as resources for helping them 
improve instruction and meet their goals. 

• Teachers teach each other, and some teach 
courses for colleagues. 

• Teachers demonstrate lessons for STPT. 
• Teachers provide opportunities for student 

voice (e.g., cooperative learning, 
presentations, peer discussions, problem 
solving). 

• Teachers model lessons for colleagues. 

Around the School 
• Teachers lead examinations of student work 

sessions, Data Action Team/Leadership 
Team meetings, STPT, and ad hoc 
committees. 

• Staff provides input on agendas. 
• Teachers participate in classroom 

walkthroughs. 
• Teachers help create school policies and 

practices, an indicator of an environment that 
is encouraging and inclusive. 

• The school community refers to the school as 
“our” school, not “my” school. 

• The school is welcoming with an “open door” 
policy. 

• Students participate in leadership activities 
and school events. 

 
EXPECTATIONS FOR DISTRICT OFFICE ADMINISTRATORS  

 
• The Superintendent and district office administrators align evaluation tools with expectations for 

instructional improvement and the goal of proficiency for all students. 
• District office administrators visit schools and confer with school leaders in making decisions about 

their department’s policies and practices. 
• The Superintendent convenes an administrative advisory council to help refine the district’s work. 
• The Superintendent and district office administrators provide forums to hear teacher and community 

voices. 
 

 
 

Pomona Unified School District 
Theory of Action in Practice 

 
 

ESSENTIAL:  SHARED LEADERSHIP 
Share leadership to sustain instructional improvement. 
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EXPECTATIONS FOR SCHOOLS & FAMILIES 

 
A positive school climate is promoted when: 
• Schools value all children and welcome families and community members as their partners. 
• Schools engage families in their children’s school life through activities stated in the Parent 

Involvement Policy and the Home/School Compact  that is shared with families and community 
members and is posted in the school. 

• Each teacher communicates regularly with families (in English and in the adult’s first language) about 
their child’s progress and ways families can support students at home. 

• Families participate in their children’s learning, monitor their attendance, attend parent conferences, 
and participate in parent councils if they can. 

• School, community, and families show respect and demonstrate responsibility for student 
performance results. 

 
 

EVIDENCE:  WHAT YOU SHOULD SEE AND HEAR … 
 

In Classrooms 
• Each teacher sends home easy-to-

understand communications based on the 
school’s curriculum. 

• Teachers regularly share progress and 
suggestions about helping students learn 
through a variety of media (e.g., 
newsletters, progress reports). 

• Teachers provide homework support. 
• Teachers welcome parents and community 

members in the classroom to support student 
learning. 

Around the School 
• Families and community members actively 

participate in the school activities. 
• The school provides many opportunities for 

community engagement (e.g., volunteering, 
classes, workshops, conferences, 
committees). 

• The school has a written Parent Involvement 
Policy and Home/School Compact. 

• The school follows a customer service 
protocol for greeting visitors, taking 
messages reliably, and responding promptly 
and respectfully to questions and concerns. 

• Edulink and Parent Connect support home/
school communication in multiple languages. 

 
EXPECTATIONS FOR DISTRICT OFFICE ADMINISTRATORS  

 
• The Superintendent and district office administrators support and hold principals accountable for 

strong and measurable outreach to families and community members. 
• The district office administrators share practices that work effectively with families and community 

members. 
• District office administrators highlight schools that are effectively soliciting student and family 

concerns and acting in partnership with them on the solutions. 
• Family resource centers provide technical assistance to schools to develop and implement their 

family engagement plans. 
• District office administrators will support schools to create and maintain school environments that are 

conducive to student learning. 
 

Pomona Unified School District 
Theory of Action in Practice 

 
ESSENTIAL:  FAMILY & COMMUNITY 

Partner with families and community to support  
student learning. 


























































































	Six Essentials-Graphic Landscape
	Slide Number 1

	Board of Education
	Pomona Unified School District

	1 Responsive Instructon
	2 Student Work and Data
	3 Professional Development
	4 Aligned Resources
	5 Shared Leadership
	6 Families and Community

